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Abstract

This chapter examines language, meaning, and signification through
the levels of analysis connecting linguistic form with reference,
experience, and use. It begins with selected historical conceptions of
meaning and then reviews modern frameworks that explain the
relationships among signs, their content, and the world. Three main
sections address the concept of meaning in linguistic studies,
lexical, syntactic, and contextual signification, and transformations of
meaning in use. Examples and explanatory figures clarify the
relationships among these levels without reducing them to a single

mechanism.

The chapter considers dictionary definitions and word organization
in sentences, then discusses the additional contributions of context,
intention, and inference. Semantic extension, narrowing, and
transfer are examined alongside metaphor, metonymy, and
idiomatic expression. A further part of the discussion addresses the
social, cultural, and technological factors that encourage
communities to reuse vocabulary. Digital communication and
scientific development provide examples of contexts in which

established forms acquire new meanings. The treatment is an
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analytical review of the sources and illustrations documented in the

chapter.

The discussion presents meaning as arising through the interaction
of linguistic organization, cognition, and social practice. Semantic
change is therefore not treated as independent of speakers’ lives.
Text interpretation requires connections among word, construction,
and discourse, together with attention to the evidence that guides
understanding. The chapter offers a multilevel account that
distinguishes lexical information from contextual interpretation and
explains how vocabulary can retain its form while changing its range
of uses. Its contribution is conceptual rather than a new

experimental test of these relationships.

Keywords: Meaning; Lexical semantics; Syntactic meaning; Context;

Semantic change
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Section One: The Concept of Meaning in Linguistic Studies

1.1 Historical Overview of Meaning in Classical Linguistics

1.2 Modern Theoretical Frameworks and Definitions of Meaning
1.3 The Relationship Between Form, Reference, and Meaning
Section Two: Lexical, Syntactic, and Contextual Significance

2.1 Lexical Significance: Word-Level Semantics and Dictionary
Definitions

2.2 Syntactic Significance: Sentence Structure and
Grammatical Meaning

2.3 Contextual Significance: Pragmatics and the Influence of
Environment on Meaning

Section Three: Transformations of Meaning in Linguistic Usage
3.1 Semantic Shift, Extension, and Narrowing Over Time

3.2 Figurative Language: Metaphor, Metonymy, and Idiomatic
Expressions

3.3 Socio-Linguistic Factors Driving Changes in Meaning
Language is a system of rules and/or a rule-governed system that

allows human beings to encode thought, aid social cohesion, and
build elaborate communicative structures. Language is not just a set
of random syllables or pictographs, but rather a system of symbols
with a logical, regular relationship between the form and the
concept. This systemic organization was emphasized by Saussure
(1983), who stated that language is “a system of signs that express
ideas,” in which “the linguistic sign unites, not a thing and a name,
but a concept and a sound-image” (p. 15, 66). On this basic
structure, Yule (2020) builds by drawing attention to the structural

complexity and adaptability of language, which enables participants
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to manipulate linguistic units and generate an infinite range of new

messages (p. 12).

Meaning is the content of language that connects abstract signs with
cognitive meaning and with the material world. Meaning is a
dynamic effect that is not an intrinsic property of individual words,
but is produced in an intricate interaction of lexical relations,
conceptualisations and structuring. The relationship between sign
and referent is an indirect one, as Ogden and Richards (1923)
famously expressed in the semiotic triangle: “Words refer to things,
but only through the mediation of thoughts” (p. 10). This is further
developed by Yule (2020), who separates conceptual meaning,
which includes “those basic, essential components of meaning that
are conveyed by the literal use of a word,” from associative
meaning, which refers to the connotations that speakers associate
with expressions, such as stylistic and affective. Therefore, meaning
IS not a static product but a dynamic cognitive and social product

that constantly changes in various communicative contexts.

Significance refers to the weight and impact that language and
meaning have when used in an active human interaction. Language
gives the structure of the code, and meaning gives the content, but
significance relates to the pragmatic relevance of an utterance, its
impact on social relations and ideological attitudes. This Interactive
Dimension is emphasized by Levinson (1983), who states that “the
context is understood to include the identities of the participants, the

spatial and temporal location of the event, and the beliefs,

10
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knowledge and intentions of the participants” (p. 23). Similarly,
Fairclough (1992) perceives language use as having a powerful
social dimension, as he says: “Language use has a profound social
dimension such that ‘all those dimensions of social structure which

directly or indirectly shape and constrain it ™ (p. 64).

Section One: The Concept of Meaning in Linguistic Studies
One of the basic problems in the philosophy of language and

linguistics is that of the meaning of symbols in relation to mental
representations and real-world phenomena. Linguistic meaning, of
course, is the relation between expressions and their meanings.
This relationship was famously illustrated by Ogden and Richards
(1923), who stated that “between the symbol and the referent there
Is no relevant relation other than the indirect one which consists in
its being used by someone to stand for a referent” (p. 11). This
model focuses on the lack of inbuilt or intrinsic relations of words
with objects; meanings are built as a result of human cognitive
mediation. Yule (2020) then further elaborates on this idea by
dividing the basic core of the word’'s meaning into conceptual
meaning as “those basic, essential components of meaning that are
conveyed by the literal use of a word” (p. 130). As a result, meaning
is dependent on a conventionalised system which enables the
concept structures of the speaker to be shared by the hearer by

means of arbitrary symbols.

Beyond literal denotations, meaning is a phenomenon that reaches

into the area of cognitive structures and experiences. Structuralist

11
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and cognitive approaches show that words do not have meaning by
themselves, but rather are given meaning by their place in
structured semantic networks. Saussure (1983) emphasized this
systemic aspect: “A system of interdependent terms, the value of
each of which depends only on the simultaneous presence of the
others: language” (p. 113). Building on the ideas of cognitive
foundations, Lakoff (1987) argues that the meaning of categories is
determined by human perception and bodily experience. ‘Meaning’
is not simply a matter of arbitrary symbols, but rather has its roots in
common human experience and embodied understanding. Meaning
is, therefore, dynamic and multifaceted, having two levels of
structure: one, the internal contrastive relations of a language
system, and the other, the model of the human mind in which he/she

categorizes reality.

Finally, the notion of meaning comes to full fruition in the pragmatic
context and communicative interaction. A purely structural or
semantic perspective of meaning is not satisfactory if it does not
take into consideration how speakers use language to convey
intended meanings. Grice (1989) captures this essential dimension
by his theory of non-natural meaning: For a speaker to mean
something by an utterance, they must intend “to produce by
utterance of X some effect in an audience by means of the
recognition of this intention” (p. 220). In line with this interactive
approach, Levinson (1983) points out that the study of meaning

cannot be limited to the literal surface forms of language - the study

12
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of the relations between language and context that are encoded in

the structure of language is called pragmatics (p. 9).

1.1 Historical Overview of Meaning in Classical Linguistics
Linguistic inquiry into the nature of linguistic meaning is one of the

oldest intellectual pursuits of human history, as its pre-dates any
linguistic discipline or its conception as such. The study of meaning
was first grounded in philosophical discussions about the
relationship between language, thought, and reality in the Western
classical tradition. The basic discussion of this tradition is Plato’s
Cratylus (1961), which established the dichotomy between the
‘naturalist” view (which affirmed an essential nature of the
connection between names and things) and the “conventionalist”
view (which maintained that language would be just an arbitrary

human agreement or convention).

Aristotle (1984) then took up this early philosophical investigation
and expanded the discussion to a formal mentalist model of the
relation between sign and mind. He introduced a tripartite schema in
De Interpretatione (On Interpretation): spoken sounds, mental
impressions, and actual things in the external world. Aristotle says,
“Words of speech are symbols of mental affections; words of writing
are symbols of words of speech.” Most importantly, he said that
although spoken forms vary from one human society to another, the
impression they leave on the mind—and on the external objects that

bring it about—is universal among all humans.

13
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The Stoics built on Aristotelian logic to create a very advanced
system of semiotics that anticipated modern distinctions in semantic
theory. The Stoic school used the term signifier (to semainon) to
refer to the physical sound or written form, the signified (to
semainomenon or lekton) to the incorporeal sense or proposition
expressed, and the external entity (to tynchanon) to the entity in
physical space (Long & Sedley, 1987). The concept of the lekton
was an important conceptual advance in classical semantics since it
separated the abstract, expressible meaning from the sound of the
word and the real-life referent, thus establishing a foundation for
distinctions between sense and reference in modern classical-

semantic research (Robins, 1997).

Historical-comparative philology developed during the nineteenth
century, and historical linguistics became a science of language
change in the past and of how semantic change occurs. Individual
mentality and interlinguistic situations were seen as being
responsible for minute changes over generations of word meanings,
by philologists like Paul (Paul, 1880/1920). By the end of the
century, Bréal made the word sémantique (semantics) the official
name for the study of meaning, and he was explicit in his book Essai
de Sémantique that the study of meaning required its own proper
status, in addition to historical phonology and morphology (Bréal,
1897/1900). Bréal divided the different mechanisms of semantics

into categories, including restriction, expansion, metaphor, and

14
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degradation of meaning, as the basis of classical linguistics—
historical semantics. As shown in Figure 1
Figure 1

MICHEL BREAL'S FOUNDATIONAL TAXONOMY OF SEMANTIC
CHANGE (1897/1900).

MICHEL BREAL'S FOUNDATIONAL TAXONOMY OF SEMANTIC CHANGE (1897/1900)

THE BASIS OF HISTORICAL SEMANTICS

1. RESTRICTION 2. EXPANSION 3. METAPHOR 4. DEGRADATION
(Narrowing) (Widening) (Similarity Transfer) (Pejoration)
”~ SPECIALIZED:
lc,f,',.,.. ( | arrive Zhoc
Sense) \ = (Latin reach share) —
Inchushee iy . % w " ied 0n Baed on kas ~ *
GROU i ~ ceived of STATUS/ .
mnnhv: @ / SILARITY X EVALUATION ofe
t CIALQED | arrive \ \ NEGATIVE
(Cranged \(reach any destinatien)/ (nave
Sense) y U {becorttd man)
A . Specific bul\;-l('z. Yerox) . : s g
Latin ‘nectar’ - ‘specific drink ~» generic function A WA rRCeption territle ("inspiring terror’) — vy bad
| : | g !
v
FOR HESTONCAL POLYSEMY Michel Bréal POLYSEMY LEXICAL REPLACEMENT
SEMANTICS (Co-existing meaningy) (1832-1015) (Co-existing meanings) {Ofcder meanings obsolete)
L CLASSICAL LINGUISTICS 4

The beginning of the twentieth century saw the founding of structural
linguistics by Ferdinand de Saussure, which had a radical impact on
the classical theory of semantic value. Saussure rejected the
concept of language as a nomenclature that is already established
and that connects pre-existing items with ready-made concepts in
his Cours de linguistique générale (1916/1983). Rather, he
proposed that the language sign is a two-sided psychological object
that connects the signifier (signifiant, or sound-image) with the
signified (signifié, or concept). In the teachings of Saussure,

linguistic value (valeur) is purely relational and differential; meaning

15
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does not lie in the sign itself, but is purely dependent on the sign’s
position within a systematic network of oppositions relative to other

signs in the language system (langue) (Saussure 1916/1983).

Early 20th-century classical theorists evolved the semantic models
on a structuralist basis and added analytical philosophy and
behaviourist psychology to create structural boundaries for empirical
research. The Meaning of Meaning by Ogden and Richards was a
significant book that introduced their writing concept, “Semiotic
Triangle,” which illustrated that the language symbol does not
directly refer to the physical object, but must be mediated by thought
or reference (Ogden & Richards, 1923). But American structuralist
Leonard Bloomfield, in the wake of behaviorist psychology, saw the
mentalist definitions of meaning as scientifically unobservable

(Bloomfield, 1933).

1.2 Modern Theoretical Frameworks and Definitions of Meaning

In the mid-twentieth century, formal and truth-conditional semantics
completely reoriented the theoretical framework of modern
semantics. It is based on formal logic and analytical philosophy, and
asserts that the knowledge of the meaning of a declarative sentence
is the same as the knowledge of the conditions of its truth. Tarski’s
semantics of truth (1944) is the basis of mathematical logic’s formal
syntax-semantics interfaces that formalize meaning (Frege,
1892/1952; Montague, 1974). This is a direct mapping model, in
which the denotation of a linguistic expression is directly linked to

the denotation of the corresponding set-theoretic expression, with

16
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the meaning of the complex expression being a function of the

meaning of its syntactic components (Heim & Kratzer, 1998).

As a direct response to objectivist formal logic and abstract
structuralism, Cognitive Linguistics arose in the late 1970s and
1980s, conceptualizing meaning as an embodied, mental process.
Cognitive semantics, championed by Lakoff, Langacker, and
Johnson, deems the idea of language referring to an objective,
external reality to be incorrect. Rather, it claims that meaning is
conceptualization: a cognitive, active process that is structured by
human perceptual experience and body- environment interactions
(Langacker, 1987). Conceptual Metaphor Theory, which provides
evidence that abstract domain concepts are systematically mapped
from concrete sensory-motor experience (Lakoff & Johnson, 1980),
is a key element of this theoretical perspective. In this paradigm,
semantic structures are not autonomous but embedded in general

human cognition.

The classical definitional semantics was further challenged by the
extension of the cognitive model, the Prototype Theory, which
reworked the nature of the organization of categories and word
meanings in the mind. Prototype Theory, developed by the
psychologist Rosch and later extended into the field of linguistics by
Bybee, Geeraerts and Taylor, showed that natural language
categories lack the necessary and sufficient criteria for inclusion
membership (Rosch, 1975). Rather, semantic categories are

organised by a central “prototype” — the most typical examplar of a

17
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concept — and members have a graded category belonging (Rosch,

1978).

The other important strand of cognitive semantics is the work of
Fillmore on Frame Semantics, which suggests that the meanings of
words are not only tied to specific contexts, but are embedded within
domains of background knowledge. Fillmore claimed that words
elicit integrated conceptual schemata, or “frames,” of human
experiences, cultural practices, or institutional knowledge necessary
for understanding (Fillmore, 1985). For example, the concept of
“buyer” and “seller,” as well as such things as “goods” or ‘price,”
must be referenced in the context of the single, all-encompassing

“Commercial Transaction Frame” (Fillmore, 1982).

Whereas cognitive semantics emphasized internal mental
frameworks, pragmatic frameworks brought about a revolution in
modern theory by treating meaning as a communicative action,
which is dynamic and dependent on context. The late Wittgenstein’s
philosophy made a radical claim that the use of a word in language
is its meaning (Wittgenstein, 1953). The insight was the basis for the
Speech Act Theory, developed by Austin and formalized by Searle,
which considers utterances as more than just the passive
description of reality, but rather as performative acts, like asserting a
fact, promising, ordering, or requesting, that aim to change social
reality (Austin, 1962; Searle, 1969). Speech Act Theory showed that

meaning is made up of two components: the propositional content

18
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and the illocutionary force, thus putting a focus on the speaker’s

intention and communicative effect in semantic research.

From this speech act base, Grice developed Pragmatic Inferential
Semantics, which changed the connotations of meaning to the
intentions of the speaker and the nature of the conversation. Grice
(1975, 1989) formulated the important difference between what is
said (conventional semantic content) and what is meant (total
speaker sense), which led him to the concept of conversational
implicature. Grice made what he referred to as the Cooperative
Principle and accompanying maxims (Quantity, Quality, Relation,
and Manner), which govern communicative interactions.
Implicatures occur when the speaker intentionally or intentionally
exploits or breaks these maxims and requires the hearer to reason
with the context for intended meanings (Grice, 1975). As shown in

Figure 2
Figure 2

GRICE'S COOPERATIVE PRINCIPLE AND ACCOMPANYING
MAXIMS (1975)

19
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THE COOPERATIVE PRINCIPLE (H. P. GRICE, 1975)

Make your conversational contribution such as is required, at the stage at which it occurs,
by the accepted purpose or direction of the talk exchange in which you are engaged.
AN s j

1. MAXIM OF QUANTITY 2. MAXIM OF QUALITY MAXIM OF RELATION M 4. MAXIM OF MANNER
DO NOT SAY LESS OR BE TRUTHFUL & ACCURATE BE RELEVANT BE CLEAR & CONCISE
MORE THAN REQUIRED
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The research of Sperber and Wilson brought Gricean inferential
semantics into a cognitive architecture and narrowed the scope of
communicative inferencing down to one cognitive principle:
Relevance Theory. Relevance Theory postulates that human
cognition is naturally oriented towards maximizing relevance: that is,
having the maximum cognitive impact within the minimum cognitive
effort (Sperber & Wilson, 1986/1995). The hearer does not rely on
linguistic decoding or on a fixed set of conversational maxims;
instead, he is required to filter, draw inferences, and interpret the
meaning by using encoded linguistic cues and assumptions about
the situation in which the message was uttered to make his
inferences (Sperber & Wilson, 1995). In this theoretical context,

linguistic expressions offer underdetermined skeletal cues which are
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pragmatically enriched in the course of real-time cognitive

processing.

In parallel with the inferential models, Social and Functional
Theories of meaning highlight the socio-cultural, interactive, and
textual aspects of language. Systemic Functional Linguistics (SFL)
is a theory developed by Halliday (1978) that views language as a
semiotic resource for creating meaning in social contexts. Halliday’s
(1978) model categorizes the functions of semantics into three
concurrent metafunctions: ideational (representing experiential
reality), interpersonal (establishing social relationships and attitude),
and textual (organizing coherence of discourse). Moreover, Critical
Discourse Analysis (CDA), a methodology developed by Fairclough
and Wodak, is an extension of functional semantics that focuses on
the implications of the analysis in terms of the representation,
contestation, or construction of power relations, ideology, and social

structures (Fairclough, 1992; Wodak & Meyer, 2009).

In modern computational and quantitative linguistics, Distributional
Semantics is a prevailing theory of word meaning at scale.
Distributional semantics is based on J. R. Firth’s famous dictum “you
shall know a word by the company it keeps” and aims to capture the
meaning of a word through quantitative statistical patterns of its

lexical co-occurrence in large textual corpora (Firth, 1957).

1.3 The Relationship Between Form, Reference, and Meaning
The relation between the linguistic form, the mental reference, and

the world-directed meaning is at the core of semiotics and linguistic
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philosophy. Linguistic form, whether it be a phonetic sequence, an
orthographic string in writing, or a manual sign, is the means by
which abstract semantic content is embodied and communicated.
The first structuralist theories were found to have established that
the forms of language do not have meaning; their meaning is a

function of the language system as a whole (Saussure, 1916/1983).

Conceptualizing the association of form to the outside world, the
famous “Semiotic Triangle” (or Triangle of Reference) was
formalized by Ogden and Richards (1932), who proposed that there
are three associations: Symbol (Form), Thought/Reference (Mental
Concept), and Referent (Real-World Entity). One of the basic
concepts of this model is that the connection between linguistic
Form and the physical Referent is indirect and not causal: this is
shown by the dashed base on the triangle. Without passing through
the apex of human mental processing—the Reference or concept, a
linguistic form cannot point to, or pick out, an object in reality.
Meaning is thus gained through a mediated cognitive relationship
between formal signs and internal conceptualizations and external

referents.

Frege’s analytical philosophy gave a crucial twist to this relationship
by separating Sinn (Sense) from Bedeutung (Reference). Frege
gave a pair of sentences with two different senses, both of which
described the same thing. The Morning Star and the Evening Star
have the same reference (the planet Venus), but different modes of

presentation (Sinn) (Frege, 1892/1952). This distinction was
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successful in establishing that, in the absence of an immediate
external referent, expressions have within themselves conceptual,
cognitive, and linguistic value (Sense), or meaning, that is not

dependent on reference to the real world.

Donnellan and Kripke extended Fregean sense and reference and
continued to shed light on the dynamic mechanisms of reference
with direct reference theories and contextual usage distinctions.
Donnellan (1966) claimed that definite descriptions might be used
either for their attributive use (to refer to any individual that satisfies
the description) or for their referential use (to enable an auditor to
identify an individual that satisfies the description). Kripke's (1980)
Causal Theory of Reference, on the other hand, contested purely
descriptive theories of meaning by claiming that proper names are
‘rigid designators’ which refer to the same thing (in all possible
worlds) from a first-time naming event (dubbing) that does not
involve a fixed collection of descriptive sense properties. These
developments highlighted the importance of the role of speaker
intention and causal historical chains in the relationship between

linguistic form and reference.

In a Cognitive Grammar view of language, Langacker and Lakoff
redefine the nature of language’s relation to form, reference, and
meaning, viewing language as inseparable from conceptualization.
According to cognitive linguistics, there is no grammar and syntax
apart from a formal system, but it is symbolic and meaningful in itself

(Langacker, 1987, 2008). In this paradigm, the form of the language
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is used as a kind of “prompt” to elicit complex cognitive construal
processes that lead the hearer to form different mental
representations (Fauconnier, 1994). Reference is not perceived as
simply mapping onto real objects; instead, it is seen as a cognitive
simulation and conceptual projection that are controlled by cognitive

domain activation and figure-ground alignments (Talmy, 2000).

An alternative view, provided by the formalist and generative
traditions, which trace their roots back to Chomsky, treats form and
meaning from a different perspective, focusing on the internal
syntactic structure. In Generative Grammar, formal syntactic
structures serve as a separate interface between the Phonetic Form
(PF) and the Logical Form (LF), which is responsible for conceptual-

intentional semantic interpretation (Chomsky, 1981, 1995).

More complex is the interplay of form, reference, and meaning, and
the ubiquitous use of indexicality, polysemy, and homonymy that
can change meaning depending on context. Indexical forms (e.g., |,
you, this, that, here, now) have a fixed conventional meaning
(sense) but a variable contextual referent, which is determined
solely by the speech situation (Perry, 2001). Moreover, polysemy in
lexical forms shows how a single formal unit may carry more than
one systematically related meaning, the reference to which is
dynamically marked during the process of context processing via

pragmatic coercion and semantic enrichment (Cruse, 2000).

Pragmatic and speech act theories demonstrate that there is no

isomorphic relationship between surface form, reference, and
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meaning, with the same form being able to produce vastly different
illocutionary force or referential outcomes. An utterance form such
as “Can you pass the salt?” has an interrogative literal meaning, that
is, one on physical ability, but it is used as an indirect speech act in
context to express a polite request (Austin, 1962; Searle, 1975). In
pragmatic frameworks, hearers use contextual cues and common
background knowledge and inferential processes to come up with

the intended pragmatic reference (Grice, 1989).

Finally, modern computational and corpus-based approaches work
with distributional vector representations to model the relationship
between the form, the reference, and the meaning. The relationship
is formalized in modern distributional semantics, which shows that
the formal distributional contexts of lexical tokens in large corpora of

text can mirror semantic relationships (Firth, 1957).

Section Two: Lexical, Syntactic, and Contextual Significance
The focus of lexical significance is on the primary function of the

words as the basic units that constitute linguistic meaning. The core
conceptual contents (called lexical items) are those that enable
speakers to map linguistic forms onto mental representations and
entities in the real world. The lexical level of analysis focuses on the
literal meaning of the words and the meaning that it evokes in a
person’s mind, due to their personal or cultural background, as Yule
(2020) explains: The core of the conceptual meaning of a word can
be divided into two parts: those basic, essential components of

meaning that are conveyed by the literal use of a word; and that
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meaning which they evoke in a person’s mind, based on his or her
personal or cultural background. Cruse (2000) also highlights the
semantic richness of the lexicon: The lexicon is not just a list of
words; rather, it is a complex, structured system of semantic items
that create semantic boundaries through paradigmatic relations,

including synonymy, antonymy and hyponymy.

Syntactic significance concerns the structure of words and how they
are used in combination in the production of complex, propositional
statements. Syntax specifies how the lexical items relate to each
other to produce coherent hierarchical structures; lexical items
themselves are just the raw semantic material. Carnie (2013) notes
that the importance of syntax is structural, as it governs the rules by
which words are combined to produce phrases and sentences,
meaning that it is clearly related to the meaning (p. 4). The interplay
between form and interpretation is important: As Radford (2004)
says, “The meaning of a sentence depends not only on the
meanings of the words that it contains, but also on the syntactic
position they occupy relative to each other” (p. 8). Syntactic
significance is therefore in its ability to create rule-governed,

propositionally complete expressions out of the isolated lexical units.

In real-time communication, utterances are interpreted in the context
in which they are spoken and thus fall between the literal linguistic
structure and the intention of the speaker. The meaning is not in
itself, but is the result of the physical, social, and interactional

context in which it is experienced. It is this aspect that Yule (2020)
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highlights in his definition of pragmatics as “the study of ‘invisible’
meaning, or how we recognize what is meant even when it isn’t
actually said or written” (p. 146). This relies significantly on the
participants having background knowledge and on them reading the
cues in the situation. “Contextual significance” means that the
language is not just the surface of a situation, as Levinson (1983)
says: “Context is understood to include the identities of the
participants, their spatial and temporal location of the event, and the
beliefs, knowledge, and intentions of the participants.” (p. 23)
Finally, context gives the proper interpretive context so that the
abstract lexical and syntactic structures can be interpreted as

human interaction. As shown in figure 3
Figure 3

THE INTERCONNECTED SIGNIFICANCE OF LANGUAGE:
LEXICAL, SYNTACTIC, AND CONTEXTUAL DIMENSIONS
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interaction of lexical entries, syntactic structures, and the context of use.

2.1 Lexical Significance: Word-Level Semantics and Dictionary
Definitions

Lexical significance is the lowest level of semantic analysis, which
deals with the meaning of words, considered as the smallest, free-
standing symbolic objects that encode, store, and communicate
meaning. Semantics is at the word level and involves the systematic
correlation between the lexical items (lexemes) and the conceptual
structures they represent in a given speech community (Cruse,
2000). Lexical items are not only labels for individual physical items;
they are abstract, complex, and represent cognitive packages of
values, social connotations, and functions (Lyons, 1995). The study
of lexical significance, therefore, aims to explore the organization of

word meanings in the human mental lexicon and formal resources.

One of the major traditions in lexical semantics is the separation of

denotative meaning from connotative meaning, that is, the

28



Gl aslat g R il 5 Abaal 5 A gicl) sl ) | Sl sl 5 Aill) il Limd

Oy e dene slae Ve aa | Y el

separation of central cognitive referent from peripheral associative
meaning. The denotation is the literal, conventional, and objective
connection of a form with the class of entities or concepts that it
identifies in the real world (Lyons, 1977; Saeed, 2016). Connotation,
on the other hand, refers to the affective, social, stylistic, and
evaluative associations that a word accrues during the course of
common cultural experience or personal involvement (Leech, 1981).
The lexemes child, youth, brat, for instance, have the same basic
denotative meaning; the connotative meaning is, however, quite
different for each, ranging from neutrality to affection to pejorative

judgment.

Structural linguists introduced the concept of Componential Analysis
to model the internal structure of lexical meaning as a collection of
sub-lexical semantic features of word senses. Jerrold Katz, Jerry
Fodor, and Eugene Nida (1963) were inspired by distinctive feature
analysis in phonology and suggested that word meanings could be
broken down into universal binary primitives, such as [tHUMAN],

[+ADULT], and [tMALE].

The lexeme man is analysed as [+ANIMATE, +HUMAN, +ADULT,
+MALE]

while girl is analysed as [+ANIMATE, +HUMAN, -ADULT, -MALE].

As shown in Figure 4

figure 4
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It was criticized for failing to account for the fuzzy boundaries and
semantic gradations between the non-binary values of its
components, but componential analysis marked the early beginnings

of systematic lexical decomposition (Geeraerts, 2010).

Lexical significance is not only established by the isolated features
but also by the sense relations, systematic networks of paradigmatic
opposition and similarity that organize the lexicon. The main sense
relations are synonymy (sameness of sense), antonymy
(oppositeness of sense), and hyponymy/hypernymy (hierarchical
inclusion) (Cruse, 1986). The case of absolute synonymy is very
unique in natural language, according to Cruse (1986), and near
synonyms are virtually always different in terms of register, dialect,

or collocational constraints. In the meantime, hyponymy organizes
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the lexicon into taxonomy; that is, the role of a word is partly
determined by its relation to a higher level in the meaning hierarchy

(Murphy, 2003).

Polysemy occurs when the same lexical form has more than one
sense, with these senses being systematically related to one
another. Polysemy is a phenomenon that is widely distributed in the
domain of word-level semantics, where the same lexical form has
more than one sense, which are systematically related to one
another. Polysemy is related to radiating semantic networks of
words that have been metaphorically or metonymically extended, as
opposed to homonyms, which are words that are formally identical
but have no historical connection (Lakoff, 1987). For example, the
lexeme head is systematically expanded from a body part (the
human head) to a top position (on the page) or a leadership position
(the department head). Dynamic semantic frameworks are needed
to distinguish between the different sense entries of a polyseme, but
also to accommodate flexible, contextually coerced variations

(Cruse, 2000).

Cognitive semantics, which is the architecture of word meaning, is
described in terms of prototype theory and exemplar theory, rather
than necessarily or sufficiently. Prototype Theory, which was
developed by Rosch and later incorporated into the field of
linguistics by Geeraerts and Taylor, shows that lexical categories
have a prototypical, highly representative instance that serves as the

basis for the other members of the category (Rosch, 1975; Taylor,
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2003). For instance, a robin is a prototype of the category bird for
speakers from any culture, while a penguin or ostrich is a non-
prototypical bird. (Rosch, 1978) Lexical significance in this sense is
definitely scalar, meaning that membership is graded, family
resemblances are present, and boundary conditions are quite

flexible (Geeraerts, 1997).

Lexicography is an attempt to formalize the meaning of words at the
level of a dictionary; it is the practical application of lexical
semantics, the art and science of compiling dictionaries. Traditional
definitions of a dictionary are based on the classical Aristotelian
concept of definiendum (what is defined) = genus (a higher class) +

differentia (distinguishing features) (Zgusta, 1971).

The use of Corpus Linguistics has revolutionized the way word-level
semantics and dictionary definitions are perceived. The semantic
meaning of words is limited to repetitive and recurring multi-word
patterns, collocations, and semantic prosodies, as John Sinclair put
it in his formulation of the idiom principle (Sinclair 1991, 2004). A
corpus analysis shows that some lexemes appear consistently with
certain negative or positive nominals, such as the verb cause with
the overwhelmingly negative nhominals (damage, trouble, problems);
this provides the verb with a negative semantic prosody (Stubbs,

2001).

Finally, modern theoretical consensus sees the lexical sense in a
non-static, closed sense-location rather than in a closed dictionary

definition, but instead as an access point to encyclopedic
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knowledge. As Fillmore (1982) and Ronald Langacker (1987) show,
the meaning of a word form is not contained in a self-contained box,
but rather elicits a large, interconnected network of background
knowledge, cultural practices, and experiential domains. The
conventionalized senses of a lexeme are useful pedagogically (as
dictionary definitions), but as many times as a speaker uses a
lexeme in a spontaneous discourse, the connotations and
denotations of the word continually change, become more refined,
and are more extended.

2.2 Syntactic Significance: Sentence Structure and
Grammatical Meaning

Syntactic significance deals with how meaning is systematically
produced, beyond the level of the single word, by the structural
relationship of phrases and clauses. Lexical semantics offers the
conceptual ingredients, and syntax offers the structural framework

that determines the way the concepts relate to each other.

One of the basic aspects of syntactic significance is the assignment
of thematic roles to entities (also called \theta-roles or semantic
roles), which specify the relationship between entities and the
central predicate. For example, Fillmore and Dowty developed
frameworks of verbs that project specific argument structures in
order to express roles like Agent, Patient, Theme, Instrument, and
Experiencer (Fillmore, 1968; Dowty, 1991). The semantics of a noun
phrase in relation to the event structure depends on its syntactic

role, as subject or as object. In The key opened the door, for
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example, the syntactic subject position represents different thematic
roles (Instrument vs. Agent), showing that the structure of events is

greatly influenced by the syntactic relations (Jackendoff, 1990).

Even more significantly, the formal syntactic structure controls scope
relationships, operator dependencies, and structural ambiguity,
which are not resolved at the lexical level alone. Structural ambiguity
occurs when two different phrase structures correspond to a single
linear sequence of words, thus producing two different proposition
types (Radford, 2004). A representative example is a classic one
like “The detective watched the suspect with binoculars”, which
shows how variation in syntactic attachments (syntactic attachment
of the PP to the VP versus the NP) affects the thematic agency and
instrument assignment (Aarts, 2011). These structural variations are
systematically represented by explicit models of structural mapping
(May, 1985) and logics; in particular, formal semanticists analyze

them by means of Logical Form (LF) transformations.

Generative Grammar formalizes the syntax-semantics relation in
terms of the architecture of the syntax-semantics interface. The
Minimalist Program of Chomsky (1995) suggests that the syntactic
computational system ({C} _{HL}) produces structural
representations which are passed to the Conceptual-Intentional (C-I)
interface at the level of Logical Form. Structural principles such as c-
command, government, and binding theory (Chomsky, 1981) directly
constrain coreference relations between pronouns and antecedents

(Reinhart, 1983). Binding Principle A is a case in point: it is the
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structural hierarchy and not the linear word order that absolutely
governs referential interpretation (himself, for instance, must be

bound within its local syntactic structure (Chomsky, 1986).

In addition to formal argument mapping, a grammatical system is
deeply embedded in the meaning of a proposition by way of tenses,
aspects, moods and voicings, which place the proposition in reality,
perspective and time. The deictic temporal relationship between the
time of the speech and the time of the events is established by tense
(Reichenbach, 1947), and the internal temporal contour of the
situation is distinguished by the grammatical aspect — completed
events (perfective) and ongoing processes
(imperfective/progressive) (Klein, 1994). Voice alternations (active-
passive transformation, Siewierska 1984) restructure the syntactic
saliency of arguments — the Passive foregrounds the Patient/Theme,
the Agent is backgrounded or omitted — without changing the basic

truth conditions of the sentence.

A Ditransitive Construction ({Subj} {V} {Obj} 1 {Obj} 2) is inherently
a construction that carries the meaning “X causes Y to receive Z.” If
a non-recipient verb is used in this structure, the syntactic structure
itself requires that it be given a causative transfer meaning, as in

“She sneezed him the tissue” (Goldberg, 1995).

In Systemic Functional Linguistics (SFL), developed by Halliday, the
sentence structure is studied as a multi-layered functional resource
for simultaneous representation of ideational, interpersonal, and

textual meanings (Halliday, 1985). The ideational meaning is
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achieved at the clause level, where the Transitivity system classifies
human experiences into four types: Material, Mental, Relational, and
Verbal (Eggins, 2004). The role of interpersonal meaning is
conveyed in the Mood and Modality systems, which set the roles of
speech (declarative, interrogative, imperative) and the attitude of the
speaker (Thompson, 2014). The meaning of the text is organized in
the form of Theme-Rheme architecture, representing the flow of
information in sentences in terms of given-new information (Bloor &

Bloor, 2013).

Syntactic structures also play an important role in packaging
information so that the speaker can organize the sentence to meet
the hearer’s cognitive state and expectations of discourse. Wallace
Chafe’s (1976) information structure models illustrate the ways in
which syntactic transformations control topic-comment alignments
and focus assignment. The canonical word order is shifted to signal
particular focus, either on constituents as in clefting, pseudo-clefting,
and topicalization, e.g., “It was the report that John edited” or to
create continuity with earlier discourse, as in passivization, e.g.,

“The report was edited by John” (Birner & Ward, 1998).

Moreover, languages vary in the alignment that is more prominent in
their sentence structure, such as English (subject-prominent) versus
Mandarin Chinese (topic-prominent), which means that the structure
of sentences is flexible to different communicative and cognitive
organization strategies across different cultures (Li & Thompson,

1981).
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In linguistic semantics, the meaning of an utterance is not the sum of
the individual lexical items, and is, in fact, strongly influenced by the
syntactic structure and grammatical organization (Lyons, 1977).
Lexical semantics are concerned with the meaning of single words,
whereas grammatical meaning (also known as structural semantics)
is dependent on the syntactic relations, word order, morphological
inflections, and constructional patterns in which the words are
combined (Cruse, 2000). Frege's principle of compositionality says
that the semantic value of a complex expression is a function of the
meanings of its syntactic parts and the rules used to combine them
(Partee, 1984). Thus, sentence structure can have a direct influence

on the meaning of the sentence, even if the same lexemes are used.

Structural phenomena like word order permutations, voice
alternation, and argument structure clearly illustrate the interaction

between syntax and semantics:

(a In configurational languages such as English, the subjects of the
verb are associated with thematic roles of other noun phrases
(Jackendoff, 1972) via the syntactic positions they occupy. The
syntactic configuration is what determines the grammatical relations
between the elements of a sentence, such as the difference
between the sentences "The dog bit the man" and "The man bit the
dog", and the truth-conditional meaning of the proposition evident in

these two sentences (Saeed, 2016).

(b Voice alternations (active versus passive; “The researcher

conducted the study” versus “The study was conducted by the
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researcher”) retain the core truth-conditional meaning but change
the topicalization, focus, and information structure (Givon, 1984). In
the passive voice, the Patient is put in the foreground as the subject,
the Agent is set aside, and the pragmatic and cognitive structure of

the event is changed (Langacker, 1987).

(c In the view of Construction Grammar (CG) frameworks, syntactic
patterns have their own semantic meaning that predates the lexical
items that are placed within them (Goldberg, 1995, 2006). For
example, the ditransitive construction (Subject + Verb + Objectl +
Object2) gives a meaning of a transfer of possession to an
intransitive verb (sneeze) (Goldberg, 1995). This again shows that
the structure of a sentence is its chief bearer of grammatical

meaning.

(d Finally, grammatical meaning is the structure that allows the
lexical concepts to be grounded in meaningful propositions in
discourse, thus allowing speakers to express complex temporal,

aspectual, modal, and relational ideas (Cruse, 2000).

Syntactic significance is understood syntactically in modern
computational linguistics, not only in terms of dependency parsing or
phrase-structure parsing but also in terms of compositional
distributional semantics. Computational models use formal
grammars (e.g., Combinatory Categorial Grammar, Head-Driven
Phrase Structure Grammar) to automatically transform unstructured

written text into a hierarchical syntactic tree (Steedman, 2000).
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2.3 Contextual Significance: Pragmatics and the Influence of
Environment on Meaning

Contextual significance is the highest level of semantic interpretation
and holds that the meaning of a language is not fully understood
with the help of lexical entries and syntactic structures. Pragmatics
focuses on how listeners make sense of the speaker’'s meaning by
interpreting language in the given physical, social, cognitive, and

cultural context (Huang, 2014).

One of the cornerstones of pragmatic theory since the turn of the
millennium is the idea of pragmatic intrusion and the paradigm of
Truth-Conditional Pragmatics, which was developed by Recanati
and Carston (2002). It is a well-known fact that semantics (truth
conditions) and pragmatics (use) have been traditionally treated as
separate entities, but in the view of Truth-Conditional Pragmatics,
the explicit truth-evaluable content of an act of communication
(syntax) is directly influenced by its pragmatic context (Recanati,

2004).

In modern philosophy of language and formal pragmatics, the
specification of indexicals, demonstratives, and spatial-temporal
reference has become much more precise. More recent researchers
build on the earlier indexical models and recognize the importance
of joint attention, gestural cues, and shared cognitive orientation in
helping to determine the referents of contextually ambiguous words
like here, this, now, and we (Perry, 2001). Formally, Context is

modeled as an evolving common ground — a set of shared
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information, beliefs, and attentional states that are shared by
conversational participants (Abbott, 2010). The meaning of indexical
forms can only be understood in terms of their functional position

within this changing discourse context.

In the field of communicative interaction, the studies of the modern
Speech Act Theory and Implicature point out that social environment
and interpersonal expectations are among the factors that regulate
intended meaning. Today, there are some modern Neo-Gricean
theories that hold that conversational implicatures are grounded in
the generalized and particularized pragmatic default patterns as
proposed by Horn (2004). At the same time, frameworks of speech
acts have incorporated cognitive and social aspects and examined
how the determination of the illocutionary force corresponds to the
notions of authority, social distance, and conventions of context
(Searle & Vanderveken, 2009). The socio-relational context can
make a difference in determining whether a message about a
surface declarative “It’s cold in here” is interpreted as an empirical
statement, an indirect command to close a window, or a subtle

reprimand.

The socio-cultural environment is a great influence on contextual
significance through Politeness Theory and Intercultural Pragmatics,
apart from the physical and cognitive environment. Other scholars
such as Penelope Brown, Stephen Levinson, Helen Spencer-Oatey
and Istvan Kecskes have shown that the manner of interpretation is

governed by culturally specific norms such as those concerning
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“face,” social rapport and speech etiquette (Spencer-Oatey, 2008).
However, when intercultural interaction is considered, linguistic
forms can lead to different pragmatic inferences between speakers,
because of their different schemas and contextual assumptions
(Culpeper, 2011). This is because the contextual significance is
already deeply embedded in sociolinguistic identities and the

expectations of the socio-cultural context.

Systemic functional and discourse analytic approaches to the
environment operate with the notions of Register and Genre.
According to the systemic functional linguistic perspective, three

environmental variables which are used to define context are:

1. Field (the social action being performed),

2. Tenor (relationship between participants), and

3. Mode (the function of language in the interaction) (Eggins, 2004).
As shown in Figure 5

Figure 5

SFL FRAMEWORK: THE RELATIONSHIP BETWEEN CONTEXT,
REGISTER, AND LANGUAGE
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The situational dimensions systematically determine selections
regarding grammar and vocabulary. Besides, Critical Discourse
Analysis examines the influence of macro-societal contexts, such as
institutional power structures, political ideologies, and cultural
hegemony, on textual meanings and on what is considered a valid

interpretation (Fairclough, 2003).

Digital Pragmatics and Computer-Mediated Communication (CMC)
research has emerged due to the shift of communicative
environments caused by the digital revolution. In the digital
environment, whether text-based or multimodal, and in an
asynchronous setting, scholars like Francisco Yus and Rodney
Jones examine the negotiation of contextual meaning. In the text-
based and/or multimodal and/or asynchronous digital environment,

scholars such as Jones (2016) and Francisco Yus study the
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negotiation of contextual meaning. When the face, body language,
and intonation are unavailable to digital communicators, they use
emojis, punctuation patterns, memes, and typographical changes to
create context, emotional context, and to resolve pragmatic

ambiguity (Crystal, 2011).

Another aspect of contextual semantics that has been clarified from
physical and perceptual perspectives has been achieved by
cognitive science and experimental pragmatics. There are embodied
cognitive paradigms that propose that language context is always
connected with sensory-motor simulation and perception of the
visual environment (Glenberg & Gallese, 2012). Eye-tracking and
neuroimaging experiments show that hearers analyze non-verbal
visual information and background information from the
surroundings to predict the structure of a sentence and comprehend
what is expected before the speaker has even finished speaking
(Spivey et al., 2005). Contextual significance is thus proven to be a

real-time, sensorimotor cognitive operation.

Finally, it is important to note that in the modern pragmatic
consensus, meaning is not something that is contained in the text,
but is rather something that emerges from the dynamic interplay
between the linguistic prompts and the multi-dimensional
environment. From the perspective of cognitive relevance, formal
common ground, socio-cultural norms, or digital media, context
serves as the environment in which the abstract forms are made

meaningful communicative acts (Huang, 2014). Contextual
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significance cannot, therefore, be considered as an appendage to
semantics in a comprehensive theoretical account of language, but

as an integral part of human language comprehension.

Section Three: Transformations of Meaning in Linguistic Usage
Changes in the meanings of words in day-to-day use are a reflection

of the nature of human communication, which changes over time,
space, and social setting. The association of symbols with their
meaning is not fixed and immutable; it is continually adjusted. Yule
(2020) asserts the key difference between conceptual and
associative meanings: “Conceptual meaning is that which covers
those basic, essential components of meaning that are conveyed by
the literal use of a word” (p. 130). Associative meaning, on the other
hand, refers to the stylistic, affective, and contextual nuances
speakers can attach to expressions in which words acquire “one
type of ‘association’ or another”, but are not considered part of the

word’s conceptual meaning (Yule, 2020, p. 130).

Generally, lexical semantics change through the traditional
diachronic processes: semantic widening, narrowing, amelioration,
and pejoration. Typically, the semantic shift of lexical meanings
takes place through the usual processes of diachronic change:
widening, narrowing, amelioration, and pejoration. According to
Campbell (2021), broadening is a typical consequence of uses over
time: “Broadening is defined as an event in which the range of
meaning of a word expands over time, so that the word is used in

additional contexts than it formerly was.” On the other hand,
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semantic narrowing is “a way in which a word comes to mean a
smaller class of items than it formerly did” (Campbell, 2021, p. 252).
Likewise, Blank (2011) points out that pejoration is when a word
becomes negative, and amelioration is when a word moves to a
higher value in the lexical system, or a more positive one. The
lexical changes show that the meaning of the dictionary entries is a

‘snapshot’ of the current usage pattern, which is conventionalized.

Semantic transformations are mediated to a larger extent at the
cognitive level by conceptual structures, such as metaphor and
metonymy. Her famous argument (1980) is that our ordinary
conceptual system, by means of which we think and act, is
“fundamentally metaphorical in nature” (p. 3). For example, in
common language, phrases like “spending time” or “falling in love”
are based on conceptual metaphors, such as “The essence of
metaphor is understanding and experiencing one kind of thing in
terms of another” (Lakoff & Johnson 1980, p. 5). This cognitive
flexibility is also made comprehensible with the help of prototype
theory, which explains that polysemous words are grouped around a
prototype (the central meaning), enabling the “lexical item to ‘be
extended to new cases that show a similarity to the existing

prototype, thus giving rise to new senses,” in Geeraerts’s terms
(2010, p. 187). Speakers repeatedly use metonymic and metaphoric

extensions to refer to new ideas.

In addition to systematic lexical changes, pragmatic changes in

meaning occur in real time, depending on the immediate context and
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communicative purpose. Pragmatics as a study is as much “the
study of ‘invisible’ meaning, or how we recognize what is meant
even when it is not actually said or written” (Yule, 2020, p. 146) as it
is the study of meaning. Implicatures created during conversation
are a common occurrence in conversation, as described by Grice
(1975), who states that: “A speaker may produce an utterance which
means something different from, or more than, what is literally
expressed” (p. 45). Through their model of semantic change,
however, Traugott and Dasher (2002) show that frequently made
pragmatic inferences can become conventional senses over time
through the process of “subjectification,” which involves “meanings
becoming more and more based in the speaker’s subjective belief

state/attitude towards the proposition” (p. 94).

Linguistic change in meaning reveals the dynamic relationship of
linguistic structure, cognitive processing and social interaction.
Meaning is not to be found at the level of the individual lexical item,
but in the communicative context in which language is used and in
which its users interact. Whether it's diachronic semantic change
and conceptual development, or pragmatic inferences made in the
moment, the way language is used continually redefines and refutes
fixed codes to malleable tools for human expression. Language is a
living system, continually evolving in response to the processes of
creation and interpretation of meaning in communication (Yule,

2020, p. 147).
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3.1 Semantic Shift, Extension, and Narrowing Over Time
Diachronic semantics is the analysis of the change in the meaning of

words over time, across social, cultural, and linguistic dimensions,
which shows that the meaning of a word exists in a dynamic rather
than static manner. Lexical items are subjected to continuous
processes of semantic change, which are affected by cognitive
processes, communicative pressures, and socio-cultural changes
that occur (Geeraerts, 2010). There are several major structural
traces of semantic shift, such as generalization (extension),
specialization (narrowing), metaphorization, and metonymic transfer

(Traugott & Dasher, 2002).

Semantic extension (or broadening) is a process in which the
referential area of a lexeme is extended, and it comes to denote
more than it initially did. Historical examples are dog (which initially
meant a particular heavy breed of hound, but eventually came to be
used for any kind of dog) and barn (which early referred to a grain
store, and later to any agricultural building). (Geeraerts, 2010)
Currently, digital technology and global communication have
contributed to the speeding up of the semantic extension of the
language (Tahmasebi et al., 2021). Words like “cloud, stream, viral,
and platform” have been abstracted and expanded to denote non-
physical or non-biological concepts, that is, abstract architectures of
the digital domain and socio-technical phenomena (Kutuzov et al.,

2022).
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Semantic narrowing (or specialization), on the other hand, is the
opposite: the general conceptual category becomes more and more
specialized until it becomes a very small category. Classical
historical changes in the meaning of words include hound (any dog,
but now used in reference to specific breeds of hunting dogs) and
meat (any solid food, but now used only in reference to animal flesh)
(Fortson, 2010). Peripheral senses may fade, and a specialized
sense may become more stable if the superordinate lexeme is
consistently associated with a high-frequency context, a process
known as semantic narrowing (Bybee, 2020). The narrowing effect
has been observed in recent computational corpus research, which
shows that the general meaning of a word can be restricted, giving it
a technical definition, in professional, specialized fields (Rzymski et

al., 2020).

Semantic change at the cognitive level is mainly achieved through
metaphoric projection and metonymic associations in real-time
discourse. Metaphorical extension is shown in cognitive semantics
to be the mapping of conceptual structures from a concrete source
domain onto an abstract target domain (Lakoff & Johnson, 1980).
For instance, physical spatial orientations gradually unfold and
represent temporal or emotional orientations (high prices, bright
future) (Sagi et al.,, 2021). Another major mechanism of semantic
change is metonymy, which links through contiguity in one
conceptual domain; for example, the shift from stage to

chronological stage in a process (Traugott, 2022).
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Socio-evaluative semantic changes constantly redefine the meaning
of lexemes by the mechanisms of amelioration and pejorisation
(degradation). Lexemes can have a shift in connotation over time in
the positive, prestigious, or more favorable direction (e.g., ‘knight’
originally used to mean youth or servant, but shifted to mean a
prestigious noble title) (Geeraerts, 2010). Pejorisation is the process
of gaining negative, derogatory, or taboo connotations, typically
seen in words used by marginalised groups, physical conditions, or

social deviance (Allan, 2021).

With the development of computational diachronic semantics, the
ways of detecting and modelling semantic shifts, extensions, and
narrowings have been revolutionized. Researchers exploit temporal
word embeddings and contextualised language models (including
BERT, RoBERTa) to reveal long-term patterns of semantic evolution
over decades or centuries in large text corpora like Google Books,
historical newspaper archives and/or Reddit data (Hamilton et al.,

2021).

In recent years, computational diachronic semantics has revealed
universal statistical “faws” describing the rate and nature of semantic
change in a variety of human languages. The Law of Conformity,
which has been supported by large-scale corpus research, suggests
that high-frequency words change their meaning much more slowly
than low-frequency words because their extensive use helps to
prevent semantic drift (Hamilton et al., 2021). In contrast, the Law of

Polysemy states that highly polysemous words tend to change more
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quickly because their conceptual flexibility invites additional
metaphorical extensions and subsequent narrowings in specific

contexts (Rodman et al., 2022).

Another important way semantic change occurs over time is through
pragmatic grammaticalization and subjectification.
Grammaticalisation is a process in which a complete lexical item
slowly evolves into a functional grammatical marker, while at the
same time losing its concrete lexical content (semantic bleaching)
and gaining a procedural meaning (semantic enrichment) (Traugott,
2022). For example, the present tense form of the verb go
developed into the auxiliary in the future tense, be going to. At the
same time, the historical trend that gives meanings more and more

a subjective character is subjectification (Traugott & Dasher, 2002).

Modern linguistic consensus conceives of semantic expansion,
semantic shift, and narrowing as important mechanisms for
functional communicative efficiency rather than evidence of
language decay or corruption. Language is constantly evolving in its
structure because as human societies create new technologies, new
social contexts, and new cultural paradigms, they draw on the
language’s structural resources to communicate what is new and
different (Geeraerts, 2010). Dynamic changes of meaning reflect
that human language is a complex self-organizing adaptive system,

in which form, context, and mental reference are in constant flux.
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3.2 Figurative Language: Metaphor, Metonymy, and Idiomatic
Expressions

Figurative language is a basic process by which human thinking and
communication surpass the literal propositional level. Today’s
linguistic theory does not regard non-literal language as an
ornamental rhetorical device, but as an integral part of the human
conceptual system and of the way people use language in everyday
life (Lakoff & Johnson, 1980). Figurative mechanisms enable people
to think about complex, abstract, or novel experiences by linking
them to more concrete and familiar areas of sensory/physical
experience (Glucksberg, 2001). Thus, the research on figurative
language is a multidisciplinary study that combines formal

semantics, cognitive sciences, and pragmatics.

The theoretical paradigm of Conceptual Metaphor Theory (CMT),
initially proposed by Lakoff and Johnson in Metaphors We Live By
(1980), revolutionized the previously existing study of metaphor.
Lakoff and Johnson (1980) showed that metaphor is first and
foremost a cognitive process in which a system of similarities is
drawn from a source domain and transferred to a target domain, as

in the metaphor {fARGUMENT IS WARY} or {LOVE IS A JOURNEY}.

Unlike cross-domain mappings typical of metaphor, metonymy
happens within a single conceptual domain/frame, through
association of contiguity and proximity. According to Antonio
Barcelona and Gunter Radden, metonymy is a cognitive process by

which one conceptual entity (the vehicle) is used to access another
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conceptual entity (the target) in the same domain (Radden &
Kovecses, 1999; Barcelona, 2000). A classic metonymic mapping
type is the one where the part is mapped onto the whole, e.g., “‘We
need more hands on deck” is a synecdochic mapping) or the whole
is mapped onto the part, e.qg., “We have a Ford today”. A classic
metonymic mapping type is to refer to a part instead of the whole
(part-for-whole mapping, e.g., “He bought a Ford” or the whole
instead of a part (whole-for-part mapping, e.g., “The kettle is boiling”.
Metonymy is a key factor in semantic change and in the organization

of lexical polysemy (Panther & Radden, 1999).

As a result of the cognitive link between metaphor and metonymy,
studies have been undertaken that examine their profound
interconnection, often described as metaphytonymy.
Metaphytonymy is the term coined by Louis Goossens for the
complex continuum and functional overlap between the metaphoric
and metonymic processes when they are used together or one after
another in the same expression (Goossens, 1990). Such as the
expression “catch someone’s ear”, which is a metonymic mapping of
EAR with HEARING that is embedded in another mapping, the
metaphorical projection of ATTENTION IS A PHYSICAL OBJECT.

Lakoff and Johnson (1980) and Saussure (1916/1959) distinguished
between two different mechanisms of conceptual change: metaphor,
the mapping of two domains based on similarity, and metonymy, the
mapping of a single domain (domain matrix) based on contiguity.

But Louis Goossens (1990) rejected this polarizing dichotomy and
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introduced the term metaphtonymy as a description of the
conjunction, overlap, and melding of metaphor and metonymy in a
single figurative expression. Goossens (1990) showed that in the
natural language domain, particularly for expressions based on
human physiology and action, metaphor and metonymy are not

mutually exclusive but rather can be found on a continuum.

To systematically examine these interactions, Goossens (1990)
created a four-fold taxonomy based on the figurative mechanism

that underlies or motivates the expression:

(a Metaphor from metonymy: This is the most common metonymic
pattern where a figurative expression is derived from a concrete,
physical, or experiential metonymic association (contiguity) and is
then generalized into a metonymic expression (Goossens, 1990).
For example, the idiom “to keep one's lips sealed” has a literal
sense of the lips shutting, which is then extended metaphorically to
‘to remain silent” and then to a metaphorical sense of “to keep one's

lips sealed” for confidentiality.

(b Metonymy within Metaphor: The overarching metaphorical
mapping serves as the proposition; the metonymic mapping is
located within one of its sub-components (Goossens, 1990). The
overall expression, “to bite one's tongue off,” is a metaphorical
context in which the context of “fongue” is metonymic, that is,
representing the organ of speech as a representation of the capacity

to speak or the words spoken.
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(c Metaphor in Metonymy: This less frequent pattern is when a
localised metaphoric mapping is in a phrase that has a more general
metonymic function in the wider context of the discourse (Goossens,

1990).

(d Demetonymization within a Metaphor: Goossens (1990) used
this category when the grounding of an expression in metonymy was
replaced by a more abstract grounding in metaphor, but has been

lost from the speaker's mind. As shown in Figure 6
Figure 6

GOOSSENS' (1990) TAXONOMY OF METAPHTONMYMY: THE
INTERACTION OF METAPHOR AND METONYMY.
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Disagreeing Support with words, but not action)

Metaphtonymy is an important paradigm change in the study of
figurative language. It demonstrated that there was no dichotomy of

metaphor versus metonymy, but rather a continuum of cognitive
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situations (Goossens, 1990). In addition, the empirical evidence for
embodied cognition in metaphtonymic analyses indicates that
abstract metaphorical notions are almost universally related to
concrete, metonymically related, physical experiences (Dirven &

Porings, 2002).

Another major class of figurative language is idiomatic expressions,
I.e., multi-word units of meaning that are only derivable from the
meaning of the words in the expression as a whole, and cannot be
understood from the meaning of the individual words on their own.
Traditionally, idioms were considered non-compositional; that is,
they were regarded as frozen lexical units that were stored as single

units in the mental lexicon, similar to words themselves (Katz, 1973).

Traditional structural and formal analyses of figurative language
classified idiomatic expressions as “dead metaphors™—lexical items,
usually arbitrary and frozen, the conceptual basis of which had been
completely forgotten over time (Fraser, 1970; Weinreich, 1969).
These “dead metaphor” statements were belittled, however, by
pioneering psycholinguistic research by Gibbs and Glucksberg
(Gibbs, 1990, 1994; Glucksberg, 2001), who showed that many
idioms are still semantically transparent and internally structured,
leaving traces of the conceptual metaphor that first created them.
Many idioms, however, are psycholinguistically alive and active, as
they are based on maps of live cognitive structures, like ANGER IS

A HEATED FLUID IN A CONTAINER that underlie expressions such
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as “spilling the beans” or “blowing off steam” (Gibbs, 1994; Lakoff &
Johnson, 1980).

In both of his empirical studies, Gibbs (1990, 1994) showed that
language users regularly use conceptual metaphors when
comprehending and producing idioms, and that they were usually
very conscious of the role played by individual lexical items in the
overall figurative meaning. In the same way, Glucksberg (2001)
claimed that idioms fall on a continuum of decomposability and that
speakers are knowledgeable about the internal structure of the idiom
and actively use this knowledge to generate new context-dependent
versions of the idioms. This work of Gibbs (1990, 1994) and
Glucksberg (2001) thus fundamentally challenged the “dead
metaphor” perspective, leading people to a deeper understanding of
the close relationship between idiomatic processing and active

conceptual structures in the human mind.

Green, Ernst, and Nunberg, Sag, and Wasow proposed pioneering
taxonomies of idiomaticity, which take into account the formal
variation and semantic flexibility of multi-word expressions. Nunberg,
Sag, and Wasow (1994) made an important distinction between
idiomatically combined expressions, decomposable idioms “pop the
question” and “spill the beans” and idiomatic phrases (non-
decomposable, ‘kick the bucket”. Like passivization, decomposable
idioms can easily undergo structural change, while non-

decomposable ones cannot. (Cacciari & Tabossi, 1993).
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On a pragmatic level, both listeners and speakers need to make
inferences about what the speaker intended to say when using
figurative language. According to Paul Grice, tropes such as
metaphor, irony, and hyperbole are instances of violations of the
Maxim of Quality “Do not say what you believe to be false” that give
rise to conversational implicatures which direct the hearer to the
intended figurative sense (Grice, 1975, 1989). In contrast to the
classical two-stage decoding model, Relevance Theory (Sperber
and Wilson, 1986; 1995) states that literal, hyperbolic, and
metaphorical interpretations are handled in the same way, using a
continuum of “loose use” to indicate that an interpretation’s literal (or
hyperbolic or metaphorical) degree of use is flexible and adjustable

in relation to the context.

Idioms and figurative routines are discussed in Construction
Grammar and Phraseology as complex, conventionalized form-
meaning pairings on a continuum of constructions. Idioms are not
the exceptions that break the rules of the grammar, but they are
representative of the natural organization of language into schematic
constructions as shown by the work of scholars such as Fillmore,
Kay, and Goldberg (Goldberg, 1995; 2006). The multi-word units,
from fully fixed units such as by and large, to partly open schematic
constructions such as the X-er, the Y-er, reveal the close coupling of
syntactic structure, lexical selection, and figurative meaning in the

human language system (Sinclair, 1991).
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Finally, current linguistic consensus does not view figurative
expression as an uncommon phenomenon, but as being at the heart
of linguistic creativity, conceptual structuring and language change.
The systematic use of metaphor and metonymy together with
idiomatic composition allows the speaker to continuously extend
limited formal resources to communicate infinite dimensions of

human thought and emotion (Lakoff & Johnson, 1980).

3.3 Socio-Linguistic Factors Driving Changes in Meaning
One of the major contributors to semantic variation and diachronic

language change is socio-linguistic factors. Cognitive mechanisms
(like metaphor and metonymy) provide the mental pathways through
which semantic shifts are brought about, and social structures,
interpersonal dynamics, and cultural shifts factor into which new
senses become established, proliferate, or become conventionalized

within a speech community (Labov, 2001).

One of the key social forces that help drive semantic change is the
need for social distinction, identity building, and in-group alignment.
Sociolinguistic studies show that language variation is a tool that
speakers can employ to indicate their membership in subcultures,
social classes, and peer groups (Eckert, 2000, 2012). Social groups
borrow words from other groups and give them new meanings—a
process that often occurs in youth culture and urban dialects—
whereby these words are quickly extended in meaning or

reinterpreted (Bucholtz, 2011).
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Gender dynamics and the evolving nature of gender identities and
roles are also important factors in shaping semantic change and
evaluative change. Sociolinguistic studies have shown a historical
imbalance in the process of pejorisation, a process which would
seem to be more rapid for female than male words (Holmes 2013).
For instance, words that were related in meaning, like lord/lady,
master/mistress, or bachelor/spinster, evolved, and the feminine
connotation of domesticity and diminished authority was added to

these words (Romaine, 1999).

The nature of classes, social mobility, and social status greatly
determines the extent to which semantic innovations can become
standard or remain local variants. The principles of ‘change from
below’ and ‘change from above’ given by Labov indicate that
semantic change typically starts from the middle class of the social
spectrum, and is sometimes even deliberately brought in by the

dominant social class (Labov, 2001).

Another potent socio-linguistic engine that fuels ongoing semantic
replacement and sense shift is the phenomenon of taboo,
euphemism, and dysphemism. In situations where social taboos
exist for bodily functions, death and disease, sex and sacred things,
speakers will find themselves using euphemisms, which are mild or
indirect expressions (Allan & Burridge, 1991, 2006). However, over
time, the negative, polluted meanings of the underlying taboo are
incorporated into the euphemism itself, in what Pinker (2002) calls

the “euphemism treadmill.” As time goes by, though, the negative
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and polluted meanings of the underlying taboo creep into the
euphemism itself, as Pinker (2002) phrases it, the “euphemism

treadmill.”

Steven Pinker (2002) used the term “euphemism treadmill” to refer
to the semantic process of euphemism: phrases that are put
together to mask, rather than eliminate, the negative connotations of
the words they are designed to replace. Pinker (2002) says that
words are not offensive or pejorative by themselves, but instead are
linguistic cues to mental concepts and social realities. This means
that as a new euphemism replaces a taboo, stigmatized, or
politically charged term, the concept quickly permeates the new term

as well (Pinker, 2002, 2007).

As time goes on, it forces speech communities to give up the
corrupted euphemism and to develop another one, which adds
another stage to the cycle of lexical substitution (Allan & Burridge,
2006). The euphemism treadmill visible in natural language is
demonstrated by the changing use of terms such as “lame” to
‘handicapped” to “disabled” to “differently abled”. (Burridge, 2012).
Finally, Pinker (2002) shows that semantic change is not the product
of the nature of the word itself, but rather a reflection of human
attitudes and social conceptions, so that changes in vocabulary do

not necessarily cause the pejorative meaning to disappear.

The new socio-linguistic challenges imposed by intercultural contact,
language maintenance, and multilingualism have profound semantic

change effects through lexical borrowing and semantic calquing.
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When different ethnolinguistic communities come into contact under
the circumstances of trade, migration, colonization, or globalization,
words are often borrowed along with the conceptual frameworks in

which they are embedded (Thomason & Kaufman, 1988).

Lexical accommodation often takes place in language contact
situations not only by means of direct lexical borrowing, but also by
means of structural and conceptual accommodation. Most often,
however, indigenous or host language words are semantically
loaned or calqued, whereby the meaning of an already existing
native word is extended or shortened to be congruent with that of a
contact language (dominant or prestigious) word (Myers-Scotton,

2002).

Semantic loaning (also called semantic transfer/semantic shift;
Myers-Scotton, 2002) is a case in which the form of the loaner
remains unchanged, but the meaning is somehow transferred to the
new language. Calquing (or loan translation) is also the element-by-
element translation of the morphemic or conceptual structure of a
donor phrase into the host language's vocabulary (Thomason,
2001). Myers-Scotton (2002, 2006) points out that these
mechanisms are examples of the cognitive versatility of the host
language's mental lexicon, which shifts the internal semantic
organization of the mental lexicon to fit the functional demands and
sociolinguistic prestige of the target language, generally without

changing the overall morphology of the native system.
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The semantic boundaries of key socio-political words are
ideologically constructed, politically negotiated, and institutionally
produced and reinforced. In the process of change of political
regime, transformations of economic systems, or social justice
movements, key concepts like freedom, democracy, equality, rights,
and justice are challenged and redefined for strategic rhetorical uses
(Fairclough, 1992, 2003). The advantage of Ciritical Discourse
Analysis is that it makes the social power hierarchy visible in terms
of the way the word is used to restrict or enlarge its meaning, such
as creating ideological hegemony, producing consent, or

normalizing social orders (Van Dijk, 2008).

The rate and extent of semantic change are also heavily affected by
urbanization, geographic mobility, and the reorganization of social
networks. Urban areas that are very dense have been described as
“sociolinguistic crucibles” in which a variety of dialects and social
registers interact and drive the pace of lexical innovation and
semantic convergence (Britain, 2009). According to Milroy’s Social
Network Theory, there is a relationship between the density of a
social network and its resistance to change: dense, highly integrated
(close-knit) networks tend to maintain current uses of words and
inhibit new changes, whereas loose-knit, fluid networks with many
weak ties promote the transmission of semantic innovations across

geographically isolated communities (Milroy, 2002).

Semantic change is global and has been sped up, standardized, and

hastened by the growth of global mass media, broadcast journalism,
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and popular culture over the last few decades. Semantic changes
used to spread slowly via local, face-to-face interactions, but today’s
mass media have the power to “saturate the globe” with a new

meaning or slang word in virtually no time at all (Crystal, 2003).

The digital era has radically restructured the socio-linguistic
environment of semantic change through the medium of digital
communication networks, social networking, and online subcultures.
Internet-mediated communication makes it possible to build micro-
communities (forums, social media networks, game arenas, etc.)
where the creation of new word meanings is engineered, meme-

ified, and spread at unprecedented speed (Yus, 2011).

Semantic adaptation systematically changes the socio-cultural
needs as a result of scientific, technological, and economic
developments. Lexical items are used again in novel ways, with
functional extensions that enable new technical realities as societies
devise new tools, processes, medical procedures, and economic
instruments (Pustejovsky & Batiukova, 2021). For instance, the
terms that originated in manual trades or analog mechanical
systems, like file, folder, driver, bug, and buffer, were
sociolinguistically transformed by scientific and industrial
communities to be standard terminology of computer-based systems

(Tahmasebi et al., 2021).

The process of reappropriation or reclamation is a social process
through which the marginalised social groups actively and

intentionally reverse the negative semantic connotations of the
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dominant culture and create solidarity to challenge social stigmas.
Distinct communities can adopt pejorative or derogatory terms that
were earlier used against them as slurs, and through political
activism and counter-cultural discourse, they can move their social
evaluation towards positive in-group identity markers (Brontsema,
2004). The deliberate re-semantization reflects the fact that the
speakers do not simply passively accept language change, but
actively shape the meaning of words in a strategic way in order to

enact social change (Eckert, 2012).

Finally, it is found that socio-linguistic aspects provide evidence that
semantic change is not a purely internal linguistic phenomenon, but
a direct reflection of social processes in human life. A human society
IS never static, in terms of its structures, values, technologies, and
intergroup relations; therefore, word meanings evolve, broaden,

narrow, and even invert (Labov, 2001).
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Abstract

This chapter examines transformations of meaning in language use
as a process shaped by linguistic structure, context, history, and
speakers’ communicative needs. It begins with theoretical
foundations of semantics and distinguishes lexical, structural, and
contextual meaning. Particular attention is paid to the difference
between dictionary information and the meanings developed in
interaction. Referential,  conceptual, and usage-oriented
perspectives are discussed alongside contributions from the Arabic
tradition concerning expression, signification, composition, and
figurative language. Examples show that continuity in a word’s form

does not require complete stability in its meanings.

The chapter surveys mechanisms of semantic change, including
extension, narrowing, and transfer through metaphor, metonymy,
and relations among meanings. It considers the influence of social,
cultural, and technological circumstances on the reuse of
vocabulary, as well as the role of repeated usage and contextual
clues in establishing or favoring new interpretations. Linguistic and
literary examples support the discussion. A distinction is maintained
between a meaning inferred in a particular situation and a change

that becomes established across a word’s history of use.
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The chapter argues that semantic transformation requires attention
to both the linguistic system and actual communicative practice.
Neither perspective is sufficient alone. Comparing earlier meanings
with later uses is useful only when the relevant contexts are
considered. The contribution is a theoretical and analytical account
of meaning as renewable but constrained by linguistic relations and
communal experience. This account supports the interpretation of
older and newer texts and cautions against projecting a current
sense onto an earlier expression without adequate contextual
evidence. It also highlights the relationship between social

development and linguistic change.

Keywords: Semantic change; Language use; Extension; Narrowing;
Figurative language
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Abstract

This chapter provides an academic overview of major linguistic
theories and their relevance to meaning construction and textual
transformation. The theories are organized into groups that make
their different assumptions and explanatory levels visible. Structural
and formal approaches introduce the linguistic sign, relations among
units, syntactic organization, and generative capacity. Functional
and cognitive perspectives then connect linguistic choices with
experience, use, and conceptual structure. This organization
supports comparison between the questions addressed by the

theories rather than presenting them as interchangeable answers.

The chapter also considers pragmatics, discourse analysis, and
sociolinguistics, including speech acts, implicature, relevance,
politeness, and variation. Further discussion addresses language
acquisition and psycholinguistic perspectives, highlighting the place
of learners, experience, and social context in accounts of linguistic
development. Key concepts and foundational works are identified for

the approaches reviewed. The chapter combines explanations of
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principles with their possible analytical uses but does not introduce a

new empirical dataset.

The discussion emphasizes that theoretical differences reflect the
multiple dimensions of language. Productive use of a framework
requires a clearly defined question and appropriate evidence.
Structural and generative approaches help explain constraints and
construction; cognitive and functional accounts connect experience
with linguistic expression; pragmatic and critical approaches
illuminate contextual implications and interaction. The chapter’'s
contribution is a conceptual map for selecting tools relevant to the
analysis of meaning and texts while preserving distinctions among
theoretical vocabularies. Comparison is used to organize knowledge
and identify areas of complementarity and disagreement, not to

declare one approach universally superior to the others.
Keywords: Linguistic theories; Structuralism; Cognitive linguistics;

Pragmatics; Language acquisition

Theoretical Paradigms in the Construction of Meaning and
Textual Evolution

THEORETICAL PARADIGM MAP

vyvvyyy

Formal & Structural Functional & Pragmatic & Discourse

Developmental &
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Schumann)
Section I: Structural and Formalist Paradigms (Internal
Mechanics of Meaning)

1. European Structuralism: Language as an Autonomous
Semiocentered

System
* Key Proponent: Ferdinand de Saussure (1916)

» Core Texts: Cours de linguistique générale (Saussure, 1916)

European Structuralism established the epistemological change
from a diachronic approach of historical reconstruction to a
synchronic one of dealing with the language as a self-contained,
relational network (la langue), as Saussure pointed out in his
lectures on general linguistics (Saussure, 1916, pp. 79-81). The
difference between the system (valeur linguistique) leads to

meaning without it being intrinsically in the external object itself.

« The Bilateral Sign Architecture: The linguistic sign unites a
psychological acoustic imprint (signifiant) with an abstract

conceptual entity (signifié) (Saussure, 1916, pp. 66—67).

« Semiotic Arbitrariness: The signifier (e.g., /ha:s/) and the biological
object are unrelated, not in the sense that they are completely
unmotivated, but rather that nothing motivated has been established
between them, that is, they have no natural connection with one
another; as a consequence, linguistic meaning is established and

preserved as simply conventional (Saussure, 1916, p. 67).
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e Relational Axes in Textual Construction:

« Syntagmatic Axis: Horizontal combinations, chain-like, governed
by linear syntax in praesentia, according to Saussure, is called

Syntagmatic Axis (Saussure, 1916, p. 122).

« Paradigmatic (Associative) Axis: The vertical axis of substitution
sets operating in absentia, the absence of which is not even
delimited by a gap, but by an equivalent (Saussure, 1916, p. 124).

2. The Generative Enterprise: From Standard Derivations to
Minimalist Computations

» Key Proponent: Noam Chomsky (1957, 1965, 1981, 1995)

» Core Texts: Syntactic Structures (1957); Aspects of the Theory of
Syntax (1965); Lectures on Government and Binding (1981)

Chomsky transformed the scope of linguistics from a field of
psychology to a subset of cognitive psychology, and considered
language (I"-language” ) to be an innate species-specific
computational system that can produce an infinite domain of
hierarchically structured expressions from a finite set of primitives

(Chomsky, 1957, pp. 13-17; 1965, pp. 3-9).

* The Poverty of the Stimulus: Degenerate and incomplete primary
linguistic data (PLD) underdetermines the rapid, error-free
grammatical mastery achieved by children, necessitating an innate
Universal Grammar (UG) (Chomsky, 1965, pp. 25-26; Cook &
Newson, 2007, pp. 12-15).
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* The Principles & Parameters (P&P) and Government &
Binding (GB) Frameworks:

« Universal Principles: Invariant structural constraints shared by all
natural human languages (e.g., structure-dependency, X-Bar

phrasal geometry) (Chomsky, 1981, pp. 10, 36).

« Parametric Binary Switches: Cross-linguistic points of structural
variation calibrated by early environmental input (e.g., Head-Initial
vs. Head-Final, Pro-Drop options) (Chomsky, 1981, p. 11; Cook &
Newson, 2007, pp. 55-62).

« Modular Syntactic Sub-Theories: Case assignment,
f-role saturation via the 6-Criterion, and reference conditions
through Binding Principles A, B, and C (Chomsky, 1981, pp. 37-49,
188).

3. Lexical-Functional Grammar (LFG) and Optimality Theory
(OT)

« Key Proponents: Joan Bresnan & Ronald Kaplan (1982); Alan
Prince & Paul Smolensky (1993/2004)

Moving away from serial transformational derivations, these parallel
and constraint-based architectures model surface representations

directly:

» Dual Syntax in LFG: Employs parallel architectures consisting of c-
structure (constituent tree geometry representing surface linear
dominance) and f-structure (universal Attribute-Value Matrices

encoding invariant grammatical functions like SUBJ, OBJ, PRED)
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mediated by the Lexical Integrity Principle (Bresnan & Kaplan, 1982,
pp. 173-177; Falk, 2001, pp. 1-7).

» Constraint Interaction in OT: Evaluates competing candidate
surface outputs generated by GEN against a strictly ranked,
language-specific hierarchy of universal, violable Markedness
(structural simplicity) and Faithfulness (input preservation)
constraints via EVAL (Prince & Smolensky, 2004, pp. 6-9; Kager,
1999, pp. 9-10).

Section Il: Functional and Cognitive Paradigms (Experiential
and Social Meaning)

4. Systemic Functional Linguistics (SFL): Meaning as a Social
Semiotic

» Key Proponent: M. A. K. Halliday (1985)

» Core Texts: An Introduction to Functional Grammar (Halliday,
1985); Halliday's Introduction to Functional Grammar (Halliday &
Matthiessen, 2014)

SFL treats grammar as an open, meaning-making resource
(lexicogrammar) deeply integrated into contextual dynamics,
configured through three simultaneous semantic metafunctions

(Halliday, 1985, pp. xiii—xv; Halliday & Matthiessen, 2014, pp. 3-5):

* The Tripartite Metafunctional Architecture:

» |deational Metafunction: Encodes human experience of the
external world and internal consciousness, realized via the
Transitivity system (Processes, Participants, Circumstances)

(Halliday, 1985, p. 53).
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 Interpersonal Metafunction: Negotiates social relations, power
dynamics, and speech roles, realized through Mood and Modality

systems (Halliday, 1985, p. 68).

» Textual Metafunction: Binds ideational and interpersonal strands
into coherent discourse via Theme-Rheme structures and Cohesion

networks (Halliday, 1985, p. 86).

* Register Variables: Contextual variations mapped directly to
metafunctions: Field (what is happening —Ideational), Tenor (who is
interacting — Interpersonal), and Mode (the symbolic role of
language —Textual) (Halliday, 1985, p. 29).

5. Cognitive Linguistics, CMT, and Construction Grammar
(CxG)

- Key Proponents: George Lakoff, Mark Johnson, Ronald

Langacker, Adele Goldberg
» Core Texts: Metaphors We Live By (1980); Constructions (1995)

Cognitive linguistics rejects the modular autonomy of syntax,
viewing grammatical configurations as conventionalized symbolic
pairings grounded in human sensorimotor interaction and general
categorization processes (Lakoff & Johnson, 1980, pp. 3-5;

Langacker, 1987, pp. 11-13; Bybee, 2010, pp. 7-9).

* Conceptual Metaphor Theory (CMT): Cross-domain cognitive
mappings transfer structural inferences from concrete Source
Domains to abstract Target Domains (e.g., ARGUMENT IS WAR,
TIME IS MONEY) (Lakoff & Johnson, 1980, pp. 4-7).
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* Construction Grammar (CxG): Eliminates the rigid boundary
between lexicon and syntax, organizing language into an integrated
continuum of form-meaning pairings (Constructions) whose holistic
semantics cannot be computed strictly from their components (e.g.,
Caused-Motion: "She sneezed the napkin off the table") (Goldberg,
1995, pp. 4-7, 152—-153; Fillmore et al., 1988, pp. 501-504).
Section Ill: Pragmatics, Discourse, and Sociolinguistics (Action
and Power)

6. Pragmatic Inference: Speech Acts, Implicatures, and
Relevance

» Key Proponents: J. L. Austin (1962), John R. Searle (1969), H.
Paul Grice (1975), Dan Sperber & Deirdre Wilson (1986)

Pragmatics investigates how communicators bridge the gap
between literal truth-conditional semantics and situated contextual

intent:

* lllocutionary Forces: Distinguishes between the literal utterance
(Locution), communicative force (lllocution), and
psychological/behavioral consequences (Perlocution), classified
systematically into  Assertives, Directives, = Commissives,
Expressives, and Declarations (Austin, 1962, pp. 94-101; Searle,
1969, pp. 54-56).

« Conversational Logic (Grice): Rational discourse rests upon the
Cooperative Principle and four conversational maxims (Quantity,

Quality, Relation, Manner); the deliberate, ostentatious flouting of
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these maxims forces the calculation of Conversational Implicatures

(Grice, 1975, pp. 43-49).

 Relevance Optimization: Replaces normative conversational

maxims with a unified cognitive-economic equation:

Human cognition automatically directs attention toward inputs
offering maximum contextual effect with minimal cognitive strain
(Sperber & Wilson, 1986, pp. 125-156; Wilson & Sperber, 2012, pp.
6-8).

7. Politeness Theory and Critical Discourse Analysis (CDA)
» Key Proponents: Penelope Brown & Stephen Levinson (1987);

Norman Fairclough (1989); Teun van Dijk (1993)

These frameworks examine the intersection of linguistic form,

interpersonal vulnerability, and ideological hegemony:

« Face-Work and FTA Mitigation: Built upon Goffman's sociological
conceptualization of Face—the public self-image claimed by
interactants (Goffman, 1967, pp. 5-9). Mitigates threats against
Positive Face (desire for validation) and Negative Face (desire for
autonomy) via calculated politeness strategies (Bald on-record,
Positive Politeness, Negative Politeness, Off-record hints) (Brown &

Levinson, 1987, pp. 61-69, 101-129).

 Power and ldeology in CDA: Demonstrates how socio-political
inequalities and institutional power relations are produced,
sustained, and naturalized through discourse structures (Fairclough,

1989, pp. 19-26; van Dijk, 1993, pp. 249—252).
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Fairclough's Three-Dimensional Discourse Model:
A. Text Analysis (Grammar, Vocabulary, Nominalization

B. Discourse Practice (Production & Consumption-

C. D Sociocultural Practice (Hegemony)dimensional Discourse

Model:

8. Sociolinguistic Stratification (Labovian Variation)
» Key Proponent: William Labov (1966, 1972)

Variationist sociolinguistics established that dialectal diversity is not
unstructured noise, but exhibits Structured Heterogeneity—Ilinguistic
variables systematically correlating with class, gender, age, and
situational register while navigating tensions between institutional
Overt Prestige and local in-group Covert Prestige (Labov, 1966, pp.
42-49; 1972, pp. 112-180, 207-209).

Section IV: Psycholinguistic Paradigms and Language
Acquisition

Language Acquisition & Processing Spectrum:

Biological Determinism (CPH/UG) 4———» Emergent Social

Learning (Usage-Based)

Language Acquisition & Processing Spectrum:

. — . Acquisition
Theoretical Significance = Core Mechanism Key Proponents cquisitio
Theory

Operant
Refuted b.y Chomsky . conditioning, B. F. Skinner
(1959); failed to explain . .

. stimulus-response (1957); L. o

novel sentence creation , Behaviorist Model

cycles, and verbal Bloomfield

and creative syntactic

synthesis. habituation (Skinner, | (1933)

1957, pp. 28-32).
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Theoretical Significance = Core Mechanism Key Proponents Acquisition
Theory

Explains

morphosyntactic and Neurological

phonological attainment  lateralization and .

lateaus in post- biological Eric Lenneberg

P P g (1967); Johnson  Critical Period

pubescent second developmental .
L & Newport Hypothesis

language learners maturation limits (1989)

(Johnson & Newport, (Lenneberg, 1967,
1989, pp. 60-65; Ellis, pp. 175-179).
2008, pp. 25-29).

Weak Version: Empirical
evidence shows
language structures

Cross-linguistic
lexical and structural

o Edward Sapir
categories influence

systematically bias ” (1929); Linguistic
cognitive o .
memory, color o Benjamin Whorf = Relativity
. : categorizations
boundaries, and spatial ; (1956)
. (Sapir, 1929, pp.
reasoning (Whorf, 1956, 207-209)
pp. 212-216). '
Rejects modular UG;
syntax emerges General domain-
dynamically from cognitive pattern- .
. L . Michael
concrete item-based finding and infant Usage-Based /
. - . ; : Tomasello .
frames via statistical intention-reading Emergentism
. . (2003)
exemplar extraction skills (Tomasello,
(Tomasello, 2003, pp. 2003, pp. 1-6).
13-28, 115).
Demonstrgtes h.OW . Modulation of Social
psychological alienation .
S . Distance and
and social insulation . John H. .
: Psychological Acculturation
lock SLA learners into . : Schumann
- . Distance variables Model
fossilized interlanguage (1978)
idgins (Schumann (Schumann, 1978,
Picg i pp. 27-30).

1978, pp. 32-35, 70).
Executive Synthesis: Integrating Theories into Meaning

Construction & Textual Transformations

The evolution of linguistic thought across these twenty paradigms
reflects a continuous theoretical movement: from isolating formal,

self-contained syntactic mechanics (Saussure, Chomsky) to
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embedding language within human cognitive and bodily experiences
(Lakoff, Goldberg), and ultimately interpreting texts as dynamic sites
of interpersonal negotiation, social action, and ideological struggle

(Halliday, Austin, Fairclough).

These paradigms can be used as complementary types of analysis
for the more general context of Building Meaning and Textual

Transformations:

1. Structural and Generative models help to make the syntactic

constraints and configurational possibilities of texts comprehensible.

2. Cognitive and Functional frameworks show how human
experiences are manifested in a discursive form as the result of

conceptual metaphors and transitivity patterns.

3. Pragmatic and Critical models deconstruct the subtextual
implications, politeness strategies and ideological stances guiding

the textual reception and the translation of a text.
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Abstract

This chapter reviews integrated approaches to phonology, focusing
on lexical phonology and its relationship with word formation and
phonological rules. It begins with the historical and theoretical
background of the framework and considers the lexicon’s place
within grammar. The discussion addresses level ordering, cyclicity,
the distinction between lexical and postlexical rules, structure
preservation, bracket erasure, and conditions on rule application.
Examples and explanatory figures illustrate the relationship between

morphological organization and phonological realization.

The chapter compares lexical phonology with generative phonology,
optimality theory, metrical and prosodic approaches, and selected
cognitive perspectives. It examines how word-formation processes
interact with stress, alternations, and other sound patterns. Further
sections consider implications for language teaching and acquisition,
clinical applications, and computational modeling. Cross-linguistic
illustrations demonstrate the range of phenomena requiring
explanation, while the discussion of criticisms and limitations
identifies questions that are not resolved equally well by all

frameworks.
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The contribution is a theoretical and analytical review of the
scholarship and examples documented in the chapter. It does not
report a new clinical experiment or claim to have tested a
computational system. The analysis emphasizes that phonological
organization should be understood in interaction with morphology
and other levels of linguistic structure. Comparing approaches can
clarify their explanatory strengths without erasing their differences.
The chapter also distinguishes describing a regular pattern from
explaining how it operates. Together, these discussions provide a
basis for understanding the integration of phonological perspectives
and the relationship between systematic representations and the

diversity observed in natural languages.

Keywords: Lexical phonology; Word formation;, Cyclicity;

Phonological rules; Theoretical integration

1. Introduction

2. key concepts central to Lexical Phonology .
3. Historical Background and Theoretical Roots

4. Principles of Lexical Phonology
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3.1 The Lexicon: A Generative Component

3.2. Level Ordering and Stratification

3.3. Cyclicity and the Strict Cycle Condition

3.4. Lexical vs. Post-Lexical Rules

3.5. Structure Preservation and the Opacity Principle
3.6. Bracketing Erasure and the Elsewhere Condition
4. Phonological Effects of Word-Formation

5. Lexical Phonology in the Broader Theoretical Landscape
This section compares LP with other theories, as the document

does):

5.1. Lexical Phonology vs. Generative Phonology

5.2. Lexical Phonology and Optimality Theory

5.3. Lexical Phonology and Metrical/Prosodic Phonology
5.4. Connection with Cognitive Phonology

6. Applications and Implications

6.1. Teaching and Second Language Acquisition

6.2. Clinical Applications and Speech Sound Disorders
6.3. Computational Modeling: The LexPhon System

7. Cross-Linguistic Application

8. Criticisms and Limitations

9. Further Directions and Modern Developments

10. Conclusion

Introduction
Linguistics as a branch of knowledge that studies communication

and language systems. Linguists work on various interests related
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this science, thus, there are a lot of theories to describe particular
approaches in human language since Chomsky and Halle’s "Sound
Pattern of English" (1968), a number of further developments are

approached linguistics.

Lexical Phonology as a crucial theoretical framework in the field of
linguistics. It emerges in the 1980s as a recent development of
Generative Phonology, LP based on the relationship between word
formation and sound systems. In other word, it is founded on

phonology and morphology.

The main claim in the presentation is that the lexicon is not just a
static list of words but it is an active and the generative constituents
of the grammar where phonological and morphological processes
involvement in a structured and cyclic way. The lecture traces the
theory's historical roots, its main principles as level ordering,
cyclicity, the lexical and post-lexical rules, its implications for the
understanding phonological phenomena like stress placement,vowel

shift,, and assimilation.

The text situates LP within the broader linguistic landscape,
contrasting it with other models and theories like Generative
Phonology, Optimality Theory, and Metrical Phonology. It also
addresses some criticisms of the theory, its applications in teaching

and cross-linguistic relevance, its computational modeling.

key concepts central to Lexical Phonology . 2
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* Lexicon: In LP, the lexicon is not merely a static list of words but
an generative,active component of the grammar. It consists of
morphemes and the rules for word formation, besides, phonological

rules which apply during the derivation process.

» Levels (Strata): The lexicon is structured into ordered levels (
Level 1 and Level 2 in English). Each level is associated with
particular morphological processes (e.g., inflection vs. derivation )

and a block of phonological rules.

« Cyclicity: This principle that phonological rules apply frequently
after each morphological operation. An affix is added when the
entire structure created so far is subject to the related phonological

rules that create opaque interactions.

« Strict Cycle Condition (SCC): A controlled principle that ensures
cyclic rules can apply only in "derived environments,".In other words,
they don not apply solely within a morpheme. This prevents
redundant abstractness and it accounts for the stability of internal

structures of morphemes .

* Lexical vs. Post-Lexical Rules: Lexical rules are sensitive to word-
internal morphological structure. They apply within the lexicon. They
can have exceptions. Post-lexical rules can apply after words are
linked into phrases, they are blind to word-internal structure, and

they are regarded as automatic and exceptionless.

« Structure Preservation: The constraint that the phonological

structures (e.g., feature contrasts, syllable types) created by lexical
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rules must be those that are present in the underlying inventory of
the language. This principle often does not hold for post-lexical

rules.

» Bracket Erasure: The convention that at the end of each level,
there is deletion in the internal morphological brackets of a complex
word. Thus, the internal structure is regarded opaque to
phonological rules at subsequent levels, explaining why certain

processes are blocked.
3.Historical Background

Lexical phonology is considered as a word-established theory of
morphology in that morphology and phonology link in a component
of morphophonological derivation named the lexicon. Its root lie in
Kiparsky (1973), Siegel's (1974) works for interleaving morphology
and phonology, Mascaré (1976), Pesetsky's (1979) cyclic analysis of
Russian phonology, Halle (1978), Rubach (1981), and Strauss's
(1982) proposal on lexicalist phonology.

Lexical Phonology (LP) is "a generative, derivational model: at its
core lies a set of underlying representations of morphemes, which
are converted to their surface forms by passing through a series of
phonological rules. It follows that LP has inherited many of the
assumptions and much of the machinery of Standard Generative

Phonology" (McMahon, 2000)
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For Borowsky (1993), Kiparsky (1985 )is the first who presented a
model of Lexical Phonology in that the intersection of the phonology

with lexical properties played an crucial role.

Francis Katamba(1989) stated the importance of the lexicon as
more than a “dictionary” of word meanings. Lexicon is described as
a container of information about a word as its pronunciation,
structure, and phonological rules that apply. It's a mental store
where one keeps the details about words, like their sounds, syllable,
and any special phonological changes they go through. In
Katamba’s perspective, the lexicon isn’t listing words only; it also
arranges them with regard their structure and the way in that
processes that influence them, it makes essential for comprehension

the manner words are pronounced and formed within a language.

The lexicon consists of exceptions to rules, for example, "sheep" do
not denote plural marker, and lexicon differentiates word types,
which is significant since many rules can apply only to particular
types. In English, the borrowed words from Latin or French typically
get the suffix "ity" as the noun-forming ( "banality”" and "community")

(Katamba, 1989).

Lexical Phonology is a theory of rules since it claims that rules are
universally of three types: cyclic, postcyclic, and postlexical rules.
Lexical phonology is the study of linguistics that comes through
many conceptions since the 1950s. It was developed in 1980s by
Mohanan and Kiparsky and it is the one most similar to classical

generative phonology. In the theory of lexical phonology, the lexicon
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is given a key role and that represents a significant departure from
classical models. The relation between lexical phonology and
morphology with its sharp distinction between lexical and post lexical
rules, is presented afterwards. The levels of interaction of phonology
and morphology explained phonological change and the output of
phonology. For that reason, information on the arrangement of
affixes will be given. Various word formation processes such as
vowel reduction, vowel shift rule, voicing or stress placement are

mentioned to show the phonological effects.

Goldsmith (1996), describes the lexicon as built into layers in which
phonological rules can interact with morphological rules or they
employ after syntax. The process is pointed out by Booji (1997) as a
stem comes the first, then, morphological and phonological rules are
presented, to produce outcome for the other level. If a level is
completed, the word cannot go back to it. The result of the last

lexical level built the language's vocabulary.

The model of lexical phonology apply to issues in English inflectional
and derivational morphology and the important characteristic is that
it is word rather than morpheme,thus, it is regarded as a key
element in morphological analysis.its major claim that is made by
proponents there is symbiotic relationship between the rules that
builds the morphological structure of a word and phonological rules
that are responsible for pronunciation. He calls the model as lexical
phonology or lexical morphology.He states that English affixes are

grouped into suffixes and prefixes on the basis of their phonological
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behavior which can be neutral and non neutral. The neutral affixes
have no phonological impact on the base to that they are
attached,on the other hand the non neutral ones influence the vowel
or consonant,it can also effect the place of stress in the place to

which they are attached( Betti, 2025 )

As a model trying to merge phonology and morphology, LP is
resulted by developments in both these levels. Its central
morphological input comes from the lexicalist hypothesis by
Chomsky (1970), which began the reconsider morphology as an
independent subdiscipline and overall expansion of the lexicon.
Phonologically, the major input to LP is the abstractness

controversy.

Constrained based approach and lexical phonology,change
The powerful machinery of SGP aims to present the simplest

general phonology that is created abstract analyses. Many studies
at constraining SGP were made (e.g. Kiparsky 1973), but these
were not full successful. Combating abstractness is seen as a
second motivation for LP. If LP is a explanatory and sound theory,
its predictions consistently account for, and supported by the
external evidence, involving diachronic data in which the facts of
concerned dialects; speaker judgement, speech errors, either
reflected in the outcomes of psycholinguistic tests or direct. This
coheres with Churma’s (1985: 106) perspective that "external...
data... must be brought to bear on phonological issues, unless we

are willing to adopt a ""hocus pocus" approach... to linguistic
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analyses, whereby the only real basis for choice among analyses is
an essentially esthetic one".Anderson's (1992,p. 346) stricture that
“it is important not to let one's aesthetics interfere with the

appreciation of fact").

The over-dependance of SGP on internal evidence decreases the
scope for its validation, and detracts from its psychological reality, if
one accepts that ‘linguistic theory is accounted for evidence from
many sources. The more the range of the types of evidence that a
theory is able to handle satisfactorily, the more its being a "true"

theory' (Mohanan 1986: 185).

These ideal views are not achieved until the proponents of LP who
reject mechanisms and tenets of SGP that are at opposite with the
anti-abstractness of lexicalism. Maximal generality, elegance, and
economy are considered, as paramount in determination of the

sufficiency of phonological analyses.

"How are sound changes integrated into the synchronic grammar to
become phonological rules? "In historical SGP (Halle 1962, & King
1969), it is presupposed that a sound change is inserted as a
phonological rule at the native speaker's rule system; it proceeds
higher gradually in the grammar as consecutive changes be the final
rule. This process innovation or addition, is the central mechanism
for presenting the results of change in the synchronic grammar:

although there are cases of rule inversion or loss (McMahon,2000 ),
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Nonlinear Phonology
It is a last approach to generative phonology in that the phonological

rules is applied to the word formation processes (morphology )
inside the lexicon. The regular application change the underlying
form of a word to its phonetic realization (Rubach1987 ). The
phonological rules are grouped into strata inside the lexicon and the
arrangement of interaction between morphological and phonological

constituents is stratum-dependent.

Two significant factors determined the nonlinearity of LP: (1) " the
construction of the lexicon and (2) the autonomy of syllabification

from the process of word-formation (Katambal989:254).

The vital part was given to the grammar whereas, the lexicon was
considered as an appendix to the grammar. On the contrary, LP is

the key which is given to the lexicon.
Idiosyncratic semantic,grammatical phonological information can be

noticed in the lexicon, besides the morphological information of
morpheme. To know the manner the words are pronounced by the
participants and the particular phonological information that is
required

The development in phonology in particular and linguistics in general
has witnessed prominent changes because of the publication of
Chomsky & Halle’s (1968) The Sound Pattern of English (SPE) in is
regarded as the significant corner stone of all other recent theories

in the Generative Phonology.
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Chomsky &Halle (1968:163) presents the central issues of the
phonemic theory that preceded it, presupposes the demands for a
phonemic representation,precisely, an underlying one. The central
divergence lays in the answer to: "what are the levels of
representation in the phonological theory?" The previous theory
produced phonetic, phonemic and morphophonemic, phonemic,
phonetic levels. SPE abandoned the phonemic level. Developments
and changes in the generative theory directed to a step of
preoccupation with the intersection between phonological rule

systems and modules of the grammar.

Connection cognitive phonology and lexical phonology
Cognitive phonology is integrated with lexical phonology in which it

provides the conceptual and mental framework for the way
phonological knowledge is constructed, while lexical phonology
gives the model for the way this knowledge is employed in real-time
to form words. A cognitive approach aids in the explanation of the
reasons of many sounds are easy or difficult to produce whether
cognitive or phonetic factors, and lexical phonology explains the
manner of those sounds and morphemes are organized into words
according to a specific set of levels or rules. "The child’s rendition of
the word shows sensitivity to some of the segments or phonetic
features that occur in it. However, it does not necessarily maintain
the order in which the segments or features appear, but may instead
redistribute, merge or spread some of those features. This is seen

as whole-word learning because it is within the lexical unit"
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For example, A child's development begins with a cognitive
knowledge of what a sound is ? (the domain of cognitive phonology).
As he learns words, this knowledge is structured into the system of
lexical phonology, permitting them to apply it to other new words and
morphological processes. The child’s rendition of the word shows

sensitivity to some of the

segments or phonetic features that occur in it. However, it does not

necessarily

maintain the order in which the segments or features appear, but

may instead

redistribute, merge or spread some of those features. This is seen

as whole-word
learning because it is within the lexical unit

(Vihnman & Keren-Portnoy, 2013,p.7).

Lexical Phonology and Generative Phonology
Before the development of Lexical Phonology, Generative

Phonology has dominated the field, especially through Chomsky and
Halle’s contributions " The Sound Pattern of English "(SPE) at
(1968). However, their approach encountered criticisms since they
do not address particular phonological issues. This period witnessed
a shift in phonological research area towards more formal analysis,
evoking the creation of Lexical Phonology to fulfill the gaps of SPE.

Lexical phonology enhanced the interaction between phonological
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and morphological constituents in grammar. A key distinction is that

generative phonology do not use morphology (Jensen, 1993)

“It is tempting but unfair merely to dismiss lexical phonology as the
generativists’ rediscovery of phonemics. Lexical Phonology is clearly
generative in its style of theoretical modelling and its commitment to
rule- based description including even the principle of cyclic rule

application ".( Carr 1993,P.179)
Lexical phonology and generative phonology have the following

a. The style of theoretical modeling, i.e. the way speech is presented

in the mind.

b. the employment of abstract underlying forms.

c. Commitment to rule- based description (McMahon,2003)
morphology

Lexical phonology Generative phonology Parameter

lexical phonology attempts
to collect phonology and
morphology in a one Morphology is totally

framework to emphasize neglected. Morphology
the role of lexicon.

Itis a non-linear theory of  Linear model since it is

phonology as it assumes bounded sequential Linear

levels of representation. organization of segments,

It uses the boundaries(+) It utilizes a brackets to

to denote the inflections . . .
o . indicate the item and its L
and derivations to the item. . ) L. Diacritics
: inflections and derivations.
as ships / + coronal, +

voicing,+ consonantal etc. 'Y [[ship[s]-—- [ships]
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LP and Optimality Theory
The benefit of rule-based phonology over OT is the possibility for

rule ordering. Surface forms which are opaque under Parallel OT
can be explained by looking at the intermediate forms. while Lexical
Phonology is more useful than Parallel OT due to its increased
explanatory power, a degree of universality is lost in the return to
language specific rules. Stratal OT contains characteristics from
both Optimal Theory and Lexical Phonology. Both of them
presuppose that phonological processes are employed in cycles or
stages to transform the input into the surface form(output)
throughout intermediate steps. In various cycles, the arrangement of
constraints can change, permitting various successful candidates
that depends on the cycles happen before and after affixation. It is
possible to examine the surface representation of words which, use
Parallel OT, can be opaque, while "still making use of the proposed
universal tendencies which make the theory more desirable than

LP"( Carr, 2021,p. 2).

Bresnan( 2008) explains on the work that the lexicon is the result of
syntactic variation rather than the source. She concentrates on
markedness facts which provide a consideration of the lexical forms
that present in examples of variation, particularly elaboration on the
gap in the paradigm of negation in English. In Bresnan’s
perspective, phrases and words are basic units that compete with

each other in order to be the optimal expression of an underlying

141



Gl aslat g R il 5 Abaal 5 A gicl) sl ) | Sl sl 5 Aill) il Limd

form; particular lexical items comes from syntactic competition

concluded by a language-particular categorical universal constraints.

Optimality theory Lexical phonology

Phonology is about selecting the best
output form from a number of candidates,
a ranked set of universal constraints.

Phonology and morphology are inserted
in structured strata.

The theory accounts for cross-linguistic
typology and patterns. It offers a unified
model for both phonological processes
and static patterns. It handles specific
language variation through constraint
ranking.

states that the morphology-phonology
interface brilliantly in accounts for why
many processes are sensitive to internal

structure of words (~” stress, vowel shift
in sane. sanity).

It is less explicit about the part of
morphology. It also can struggle to
explicate why a process is linked to a
particular morphological context. The way
of learning constraint rankings is a

The content and number of layers can be
debated and it may seem arbitrary. The
derivational process can be complex.

challenge.

It investigates sound patterns across It analyzes the manner in which word
languages and it explains why languages formation influences sounds. It is ideal for
sound the manner they do. It is crucial English with complex,level-ordered
syllable structure and phonotactics. morphology.

PROSODIC LEXICAL PHONOLOGY
PLP is regarded as a model of the phonology and morphology

interface that captures the empirical generalization that internal word
lexical rule areas correspond to morphological constituents
(roughly), while attaching to the limited position that phonological
rules do not access morphology or syntactic phrase structure
directly. lexical phonological rule domains are to be represented
neither as metrical constituents nor as morphological ones, but
rather as components of p-structure, a special hierarchy whose

coverage corresponds generally to that of morphological
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components. Metrical structure is shown in a hierarchy distinct from
p-structure. It is a distinguished level of representation, and its units
follow various constraints from those that control p-structure. As
phrasal stress which is assigned by rules applying in the
phonological phrase, so metrical constituents are constructed by
phonological rules applying within p-constituents. Metrical
constituents are formed by phonological rules, on the contrary,p-
constituents are constructed by morphologically sensitive algorithms

(Hargus& Kaisse 1993)

Principles of lexical phonology
the linear model of Sound Pattern of English tackled a phonological

representation comprises of segments and boundaries in which the
grammatical morphemes can have at the outcome of syntax some
abstract semantic representation, for instance, the past form of
morpheme had to be transformed to phonological substance through
adaptation rules which comes before phonological rules in two
cases: first, ‘past’ resulted from an internal adjustment as in the
verbs of sing which is changed to sang, or it can be reconstructed by
/d/ that follow regular verbs as mend, that subjected to more

phonological operations (Jensen, 2022).

Lexical phonology has a different process. It yields fully specified
words earlier to syntactic operations in accordance the suitable past
tense forms as a case for the lexicon than either phonol ogy or
syntax. In lexical phonology, the lexicon is not a list of

items.However, it is an active and generative constituent of the
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grammar. The lexicon comprises a list of morphemes, it involves
morphological operations and many phonological
operations(Jensen, 2022). An instance is the formation verbs from
nouns as bleed is undergone from blood, bathe is formed from bath.
One rule reconstructs the vowel. The final consonant can be
voiceless fricative.Hence, it is changed to a voiced fricative
(Mohanan, 1982: 28). All level 1 affixes can influence stress. The
suffix -ic such as in academic or organic is a STRONG MODE: it
puts stress on syllable preceding, whereas the suffix -ate as in
arrogate or accommodate and the suffix an in American are in
WEAK MODE suffixes and they only places stress on the preceding
syllable unless it is heavy; on the contrary they are placed it onto the

second syllable to their left.

Verb morphology contain irregular forms as the addition to the

ending, which are called STRONG VERBS that are impacted in the

as in:

Perfect Past Present
Found [ou] Found [ou] Find [1]
written [1] Wrote [ au] write [a1]
Bought [07] Bought [0:] Buy [a1]

The following diagram demonstrates the lexical strata for English
which are a phonological and morphological constituents. The first
one is cyclic, while the other is noncyclic, or it is postcyclic, since its
process comes after the cyclic stratum. It permits the application of

phonological rules before the morphological ones of that stratum, it
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reconstructs of cyclic phonology after the morphological operation.
All phonological rules comes after the additions of affixes at this
level. In addition, there is a constituents of postlexical phonology,
that applies after lexical items have been operated by the

syntax(Jensen, 2022).

Underived lexical items

Stratum 1 morphology: +uwre,
tize, vate, iy, tous, + ID'.
tth, +ory, in+, irregular
inflection (including ablaut and
umlaut, ablaut and umlaut
derivation, +o(V — N)

Stratum 1 phonology (cyclic):
(most) stress rules (Chapter 4),
Trisyllabic Laxing,

CiV Tensing, Fricative
Voicing, and others in

Stratum 2 morphology:
#hood, #less, #ness, #ship
#dom, #er (agent), #ist, ¥ism
#o (N = V), compounding,

and others i

Stratum 2 phonology
(posteyelic): Velar Softening,
Vowel Shift, Palatalization,

regular inflection /
Postlexical phonology:

Syntax Aspiration, Flapping,
Glottalization, and others in

Interactionism
LP gives the main role to the lexicon it comprises specific

phonological, lexical grammatical, semantic information.These kinds
of information can be included in the lexicon as they are related to
the application of phonological,semantic, syntactic, morphological
rules. One requires a phonological information to know the manner
in which words are pronounced. In a language as English, the
lexicon demonstrates the particular effects of a specific suffix on the

stress of the base to that it is attached. A suffix like {-ity} in a word
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as electricity sets stress to the immediately preceding

syllable(Katamba, 1989 ).

Lexical Phonology can be regarded as a strong version of the
Lexicalist Hypothesis. Word formation as inflection is realized in the
lexicon. This position comes as a result that lexical phonological
rules can apply to inflected forms and derived words to hint the that
morphology and phonology are presented in the lexicon, one
expects the interaction between morphological and phonological
rules. The classic view (Booij 1981, Kiparsky 1982) is that
morphology and phonology apply in jointly. After the word-formation
rule, lexical phonological rules re- apply. The effect of this is that

lexical phonological rules apply cyclically.

Each stratum coincides to a particular level of morphological and
phonological operations (compounding,derivation, inflection). There
are two rules which are lexical rules which are sensitive to internal
word of morphological information and they are within the lexicon.
Post-Lexical Rules apply after lexical insertion and they are blind to
word-internal structure. They do not operate on individual words but
they apply phonological phrases( Mohanan, 1982). For instance,
lexical assimilation in nasals of English is obligatory, restricted to
feet', and transfers main aspects of articulation.Ob the contrary,
postlexical assimilation is optional since it does not consider stress,
and it transfers the place of articulation to the other (following

)consonant. One can suppose that the phonological rules at one
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level of the lexicon and in the postlexical component comprise
independent mini- phonologies (Kiparsky, 1985 ).

According to Hargus and Kaisse, (1993 ), the theory distinguishes

between two kinds of phonological rule applications as the

following:

Post lexical

It is not word-bounded
It is only used on phrase structure

follow the lexical rules
Once

conjunctively structured with taking into
consideration lexical rules

apply beyond the board
To all categories
Automatic

Not

Categorically

Transferred

Lexical
It is word-bounded

It is designated to the internal-word
structure at one level only

Come before all postlexical rules
Cyclic

By means of disjunction,it is organized
with regard to other lexical rules

Use in derived environments
Itis limited lexical categories
There is exception

Structure -maintaining
Categorically

Cannot be transferred to other (second
)language

Structure Preservation is the outcome of constraints which can be
formulated across the lexicon. For instance, if a feature is non-
distinctive in a language one can say that it is not be stated in the
lexicon. In other words. that it is neither discovered in nonderived
lexical items, nor it can be presented by other lexical rule (Kiparsky,

1985).
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Interactionism means that the phonological rules can come before
the morphological ones in specific cases.The morphological rules
that point to derived phonological features (as in stress-sensitive
affix allomorphy in Dutch,Finnish, German, etc.), and phonological
rules whose scopes essentially prevent some phonological process,
for instance,infixation rules in Sundanese and Sanskrit whose out

puts fail or block to encounter the phonological rules in question.

there are facts about the types of analyses which assumed to
support interactionism which classical lexical phonology could not to
explain. First, in case of an affix classifies for a base with derived
phonological properties, those features are supra segmental (
stress). Second, if a phonological rule collapse to use to the output
of words formation rules, that morphology can be nonconcatenative
(e.g., reduplication infixation or reduplication ). Interactionism could
be better employed if a wider types of phonology and morphology
phonology came together in the way predicted ( Kaisse &

Hargus,1993).

Cyclicity and Levels Ordering
It concentrates on the way phonology and morphology interact

through cycles, where each cycle uses particular rules. Each lexical
level comprises the area of application for a component of the
phonological rules and word-formation processes. These
phonological rules can not be used between the morphological
layers. They are allocated to them. The outcome of every

morphological process is reversed through out the phonological
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rules on that layer. This is the way in which cyclicity is structured into

the model. It also allow for " the parallel and the progressive
erectional set up of the phonological and morphological structure of
words" (McMohan 2000,p. 43). The Strict Cycle Condition (SCC),
the main principle in lexical phonology can be that cyclic
phonological rules changes properties in derived environments,
whether built morphologically or phonologically. The rules (stress or
syllabification ) join information in non-derived environments
throughout the first cycle. This process mentions cyclic phonology,
in which each cycle employs the addition of an affix, then,

phonological rules are applied (Oostendorp, 1994)

This view explains the way word formation(morphology ) and sound
rules (phonology ) undergo through a cyclic process. For instance, in
English, the suffix-al ( form nouns like proposal or arrival) can attach

to verbs only in that the final syllable is stressed.

*First cycle, phonological rules allocate stress to the root of the word

(as arrive — in that stress is on the last syllable).

*Second cycle, when-al is applied, the stress pattern moves

successfully attaches (arrive — arrival)

*If the root final syllable does not stressed (as in edit),-al cannot add
because the stress patterns do not meet the requirement (edit —

edit+al is invalid)

The rigid cyclicity principle confirms that rules apply only to one

Strata
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at a time. The outcome of a morphological rule at first level, for
example, cannot go through the second level of phonological rule,

and vice versa (Katamba, 1989 )

Strict Cycle Condition (SCC) concentrates on the blocking or failures
of rules in non-derivational lexical representations, for instance, the
failure of shortening of trisyllable to the morpheme-internally (
nightingale). The SCC is crucial to cyclic phonology, regardless of
those cases to allow counterfeeding order together with cyclic rules.
One blocks feeding on the cycle by arranging A before B, but it is
only the SCC can not allow the result of B from the impact of A on

the other cycle(Kiparsky, 1985 ).

Phonological impacts of Word -Formation Processes
Jensen (1993: 192) mentions the phonological effects:

a.The Vowel Shift Rule
The suffix —ity changes the verb ‘divine’ to the noun

‘divinity’ in that the /a1/ sound replaces /1/.The same occures to the

word ‘wise’ if it is transformed into ‘wisdom" as in
divine [d1'vazn] — divinity [d1vInati]
wise [waiz] — wisdom [wizdam]

The rule of vowel shift does not have impact on the stress

placement of the words.
b.Vowel Reduction

the omission of /a/ in the words as explain — explanation
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commerce — commercial
compose — composition
c. Voicing

when the suffix is added a change happens from a voiceless sound

to a voiced one as/f/ — /v/ and /8] — /&/

—* > proof — proves worth worthy

d.Palatalization

The addition of the suffixes {—ure}and {—ion}, a voiceless alveolar
~* sibilant became voiced palatal affricate /s/ /[/

press — pressure and coerce — coercion

e. Velar Softening

Velar softening is in an alteration that is changed from a voiceless
velar stop /k /a voiceless alveolar sibilant /s/, for instance,critic —
criticism /k/ —/s/.It also happens in the change /g/ —/d3/ as in

analogue — analogy.
f.Spirantization
Spirantization replaces the alveolar stop /t/ to the

alveolar sibilant as the words ‘democrat’ and ‘intimate’ are stressed
on the first syllable. The suffix moves the stress to the second

syllable to ‘demécracy’ and ‘intimacy’.

the theory of Lexical Phonology predicts an unexpected
arrangement in the use of rules: it is a pure phonological rule (the

rule of deletion,Pre-vocalic Schwa) comes before an allomorphic
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rule. This is the required structuring, since the allomorphy rule
erases the environment which triggers Schwa-deletion(Booij, &

Rubach,1984).

Opacity Principle

The Opacity Principle is a main concept in the lexical phonology
model that dominate the intersection between phonological and
morphological processes via different levels in the lexicon. It
assures that the internal structure of a word is invisible at one
stratum to processes at another one. This principle has crucial
implications for phonology, as it limits how phonological rules can

use morphological information.

The Opacity Principle does apply across multiple strata in a random
manner. For example, a rule that uses at stratum 1 cannot access

structures that are created at stratum 2 or beyond (Mohanan, 1982).

Implications of Opacity Principle for Phonological Theory:
» The principle states that phonological rules are rigidly connected to

particular morphological strata, it maintains the modularity of the

lexicon.

* Rules apply in cycle way after each morphological operation, the
opacity principle confirms that the only relevant structure is visible at

each cycle.
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* The Rule Blocking: It regards for why many rules fail to implement
in environments where the morphological structure is not longer

accessible.

Bracketing Erasure Condition”
In general, Bracketing Erasure Condition has been supposed within

theories of Lex1cal Phonology to regard for the failure and blockage
of phenological rules to examine the morphologically complex words
and observe the morpheme boundaries that were be at previous
levels. This is a distinguish demand from the strict cycle because the

latter condition doe sot prevent involving a left bracket or right one.

Erasure Condition assumes that internal brackets are omitted at the
end of the strata as a output of that morphological information is not

accessable to non-cyclic processes(Sproat,1985).

The Elsewhere Condition has justified on morphological grounds.
The Condition has desirable consequences in phonology too. The
Elsewhere Condition developed as prediction in that it is seen as a
general principle to predict the order. Certain rules apply in
phonology; specifically, when two rules can apply to the same form,
the one whose environment is more precisely specified takes
precedence over the one whose environment is less precisely
specified Rules A, B in the same constituent apply disjunctively to a

form if

(a) the structural description of A (the special rule) involves the

structural description of B (the general rule);
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(b) the result of applying A to f is different from the result of applying
B tof.

In that case,first, A is applied, and if it takes influence, then B cannot
be applied. A few comments on this definition are called for. The last
sentence defines disjunctive ordering, thus, recapitulates the
opening. To say that the structural description of A properly
comprises that of B is to say that it consists of everything (segments,
features, brackets, boundaries) that is in the description of B, but
with some extra material added; Kiparsky employs the Elsewhere
Condition to describe two types of morphological phenomenon, they
can be exemplified by the nonEnglish plural forms as oxens and
cattles. Cattle is syntactically plural ("the cattle were grazing, not the
cattle was grazing"), so its lexical entry is marked [ +Plural,+Noun].
Let suppose that one form each lexical entry as a rule (a lexical

identity rule)

The lexical identity rule for cattle ( the portion of the rule) is

displayed in " cattle]Noun, +Plural® cattle]Noun, +Plural”

(Carstairs-McCarthy, 2002)

The Principle of Stress Neutral and Stress Non-neutral affixes

This principle is employed to explain the influence of affixes on the
place of stress in the derivation of a word. Affixes are ranked as
neutral or non-neutral depending on their impact on the placement
of primary stress in a word. A neutral affix indicates no phonological

influence on the base to that it is related since it does not cause a
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change in the placement of primary stress. In English, the affixes, -
less, and -ness are instances of neutral affixes. When added to a
base, they form as: home+less — ‘homeless, "abstract+ness —
“abstractness. on the other hand, a non-neutral affix has a
phonological influence on the word base because it causes a shift in
the placements of the primary stress in the word to that it is added.
Instances of non-neutral affixes in English involve: -ic, -ee, when
added to a base, result in forms such as: strategy+ic — stratégic,
employ+ee — employée. Katamba, (1989:273) states that affixes
such as -ic as pre accenting suffixes since if they added to a word
base, they result in stressed syllable immediately, In contrast, affixes
as ee and ic are referred to as auto-stressed suffixes, since they

attract stress on themselves.

An instances of Affixes in the Derivation of the triconsonantal Active

In Arabic are adapted from Akidah(2013):

Verb base pfx+Verb base LR PR
[darras] [mu+[darras]] [mudaérras] o [mudarris]
‘he taught’ ‘teacher’ masc.
[rd:qab] [mu+[ra:qab]] [mura:qab] o [mura:qib]
observed’ ‘Observer’ masc.

Teaching Applications

Lexical Phonology is in the process of development, one cannot
point to the reader or a listener to an exposition of the theory that
represents a logical consensus among those who have been
actively working. Brackets vs. Boundary Markers (Junctures). One

has observed that LP does not use boundary markers of the type of
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SPE, that are sequential units without phonetic content. In place of
the three types of SPE boundary #, ##,+LP presents for English, five
types of strata to that phonological rules may be assigned (Halle, &

Mohanan, 1985).

LP has been developed in application to more than one language in
which the vocabulary is divided into levels in a historical sense,
namely English, with its Latin-derived and Germanic wordstores,
and Malayalam, that has both native Dravidian and borrowed
Sanskrit vocabulary. LP would reject any suggestion that their model
is unduly effected by the -cultural history of these languages

(Carstairs-McCarthy, 2002).

Teaching discrimination and pronunciation of the difficulties L2
phonological contrast can limit L1 phonological effects and decrease
the risk of lexical confusion which is mismatches in orthographic and
phonological representations between L1 and L2 direct to lexical
confusion. L1 phonological and auditory knowledge impacts the
processing of L2 sounds to potential difficulties in producing and

perceiving an L2 phonological contrast(Chapuis, & Berthele, (2024).

Researches in the production of American sign language lexical
phonological system by L2 learners are few. Transfer errors are
come from set of L1-based constraints on L2 learning and it not a
result of process in that learners similar L2 sounds are substituted
from the L1 inventory as an approach for L2 phonology (Rosen,

2004)
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Criticism of Lexical Phonology
Lexical Phonology (LP) presented modularity and cyclic rule

application,but critics proclaim that its rigid separation of lexical and
post-lexical rules and strict rule organization enhance the
simplifications of phonological processes. The evidence uncovers
the inconsistencies that LP struggles to handle. Gussmann (1988)
criticized LP for lacking a structural basis, he rises questions about
its ability to tackle the phonological diversity of languages. LP's
emphasis on English and other languages of Indo-European has
criticism for its limitations to regard non-Indo-European languages
into consideration, like tone languages or those with complex
morphological systems. The division into levels (e.g., Level 1 for
cyclic rules, Level 2 for affixes, and post-lexical rules) is also
guestioned, as many phonological patterns cross these boundaries,
making them unclear and subjective. While LP categorizes lexical
rules as exception-prone and post-lexical rules as universal, this
binary distinction is often invalidated by exceptions occurring post
lexically. Additionally, LP does not address cases where phonology
interacts with semantics or even syntax. Its reliance on the SPE
model (Chomsky & Halle, 1968) also carried forward matters like
complex and Ilimited formalism and cross-linguistic relevance,
leading to early critiques (Kiparsky, 1982; Mascaro, 1976). These

limitations promoted the development of integrative approaches.

TO sum up, critics point to:
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« Arbitrary Level Assignment: The division of processes into specific
strata (Level 1, Level 2, Post-lexical) can appear arbitrary and is

difficult to apply consistently across languages.

« 2. Over-reliance on English: The model was heavily shaped by
data from English and related Indo-European languages, raising
questions about its cross-linguistic validity, especially for tone

languages or those with non-concatenative morphology.

 The Rule-Based Framework: Its foundation in ordered rules,
inherited from "The Sound Pattern of English " (SPE), was seen as
overly powerful and lacking in restrictiveness, leading to complex

and sometimes unmotivated derivations.

* Rigid Dichotomies: The strict separation between lexical and post-
lexical rules is often blurred by empirical evidence, with exceptions
and structure-sensitive phenomena found in the post-lexical

component.

Further Direction and Approaches
During the 1980s to 1990s, Lexical Phonology motivated crucial

research that guides to different applications (McMahon, 2003). It
continues to influence fields like Distributed Morphology in which the
morphological structure is the interaction between phonology and
syntax (Hall & Marantz,1993). The relationship between distributed
morphology and lexical phonology is characterized as theoretical
supersession. However, DM has absorbed one of LP's key insights:

the importance of cyclicity. DM recasts LP's morphological cycles as
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phonological cycles driven by syntactic phases (Chomsky, 2000)and
Derivational Optimality Theory (DOT), to shed light its relevance
(Rubach, 2008 & Cole, 1995). DOT is seen as a tool that extended
and revitalized the main insights of LP by transforming or recasting
its rule-based and level-ordered within a constraint-based and
parallel basis. The link between DOT and LP is of evolution and
formal refinement. DOT (and its particular instantiation, Stratal OT)
did not replace LP's goals but it reformulates its theoretical
machinery within the modern and restrictive establishment of
Optimality Theory. DOT provided a way to maintain the main
insights of LP as cyclicity and level-ordering.It explains the insights
with the universal, constraints of OT instead of specific language
rules.lt integrates the phonology-morphology connection into a wider

and constraint-based theory of grammar ( Kiparsky, 2000).

The computational framework
"LexPhon is implemented in Prolog, using LPA MacPROLOG and is

based on principles of lexical phonology. " A computational system
of LexPhon has been used to show the principles of LP. LexPhon
consists of a level-ordered phonological interpreter and it also
comprises a linguistic tools for reconstruction of the stratum control,
to develop phonological rules and for devising phoneme inventories,
involving tools of natural class categorisation for forming explicit the
conjunctive relations between the items of the inventories

derived(Williams, 1994 ).
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The aspects of LP merged into LexPhon are Bracket Erasure, the
Strict Cyclicity Condition, and both non/cyclic control mechanisms.
Syllabification is established on the Maximal Onset Principle and
particular underlying representations are supposed. The number of
strata and their attribution to non/cyclic control is flexible by the user.
The sets of phonological rules are designated to strata. LexPhon is
employed for comparison of the potential structures for the level-
arranged frameworks inside that the phonological rules operate for
alternative assignment and formulations of the rules themselves. An
instance is given of the application of LexPhon to the examination of
speech style, employing data from reported studies of English and
Spanish and ability to structure the alternative surface forms proved
by the data via the re-allocation of the set of phonological rules to
various strata, is evaluated(Williams, 1994 ). The phonological
interpreter is founded on Halle and Mohanan's (1985) description of

LP that provides for a framework of five strata as follows:
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to Arabic.

Automatic Demo ...

Interactive Data ...
Change Control ...
Save Controi ...
Load Control ...

--------------------------------------------

List Phon Rules
Change Phon Rules ...

Save Phon Rules ...
Load Phon Rules ...
Delete Phon Rules

...................

List Phonemes
Change Phonemes ...
Save Phonemes ...
Load Phonemes ...

-----------------

Cross —linguistic Application
In Akidah (2012) thesis that is entitled " A Lexical Phonology Study
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Modern Standard Arabic(MSA).He discussed the application of LP

Lexicon be grouped into stratum 1 and 2. Stratum 1 includes main
derivation and inflection while the other consists of secondary
inflection and derivation. Stratum 1 affixes are involved within word

stems while those of stratum 2 are outside the stem of the word.
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Below is a list of the morphological processes which fall under both

Strata 1 and 2 in Modern Standard Arabic.
Stratum 1

Primary derivation contains derivation of infinite verbal nouns ,the
adjective ,nouns from adverbs , nouns of instrument ,nouns of place
,active participles ,past participles deverbative verbal nouns ,primary
Inflection ,formation of broken plurals ,diminutives,Inflection for
definiteness ,Formation of elatives ,tri-consonantal verbs ,the

passive verb
Stratum 2

Secondary derivation involves derivation of adjectives from nouns
,adjectives from adverbs ,inflection for gender ,Inflection for number

, tense ,inflection for case ( definiteness , possession)

The verb [fahim] he understood is derived from the understand as
lexical item. It undergoes the morphological process of derivation as
[[fahim]+INF] which is at stratum 1. Strata points to levels. Level 1 is
the derivational level while level two is the inflectional one. This
result is in the derivation of the verbal noun [fahm] ‘understanding.
The process of the verbal noun also has a phonological change that
is manifested in the deletion of vowel /if in the final syllable of verb

[fahim]. This applies to the verb [karum] in example.
The hierarchy is shown in the following process:

i) firstly,a derivation affix is added to the base of verb at Level:

[fahim]- INF]
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i) A phonological process is at level 1las:
[[fahim] INF] -+ [fahm]
(where /a/ is deleted upon affixation)

(i) Bracketing is conducted at levels of the derivation and then

omitted in the application of the BEC of the LP theory.

Lexical Phonological Processes in MSA
Assimilation is defined as a phonological process in that a segment (

vowel or consonant ) demands the phonetic features of other
segment continuant to it. The motivation for the process is to
decrease the effort which is spent in the articulation of the two
segments. This is supported by Katamba(1989,p.93) " ensuring that
segments made at the same place also agree in manner of
articulation is a way of minimising articulatory effort. Instead of
making two articulatory gestures, the speaker only makes one and

holds it for a longer period."

Adapted from Akidah(2013)

S/No. UR Rule Application PR Gloss

| [naba?) Underived lexical item [naba?) 'mformation’
(no process mvolved)

2 [2a+|naba?]] prefixation of 7w und BEC  [Zanaba?|

3 [7anaba?) deletion of /w [7anba?)

4 [[7anba?]+N] Jengthening of // to /a: [Panba: 7]

b} [7anba:7) Assimilation of /n/ 10 /b [7amba:7) ‘news’

The I-Assimilation.
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The process of structuring a definite noun that involves the addition
of prefix to the definite inflectional morpheme ?al- to an indefinite
noun. This morphological process causes a chosen phonological
process to be referred to as the ‘l-assimilation’ as in Noun base
[tura:b] --pfx+Noun base [?al+[tura:b]]-- LR [?altura:b]— PR
[Pattura:b] (Akidah,2013)

Clinical application
Researches shows the significant role of in impacting phonological

change in the sound system of children. Their results are interpreted
in the connectionist model considering for lexical and phonological
representations. Connectionist language models tackle language
from the bottom up (from phonological to lexical to semantic
representation) and the top down ( from semantic to lexical to
phonological representation). The model of spoken word processing
approaches the lexical/ phonological interaction in children with
SSDs (speech sound disorders). In the connectionist model,The
lexical representation plays a role in the way words are produced
and perceived, while the phonological representation affects how a
(spoken) word is encoded and processed .The goal is to remediate
the phonological abilities of children in the production process with
functional phonological disorders( delays). The reasonable approach
is to use and manipulate the lexical representations to better the

access the phonological representations(Cummings, & Barlow, 2011

).
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Conclusion

Lexical Phonology presents a pivotal contribution in the history of
phonological theory. By integrating phonology with morphology and
assigning a main, generative role to the lexicon, it offered solutions
to the problem of abstractness that plagued its predecessor,
standard generative Phonology. Its main insights, level-ordering,
cyclicity and the lexical/post-lexical divide,have proven to be

enduring.

Even if the classical rule-based model of LP has been superseded
largely, its basic ideas have been absorbed and transformed within
more contemporary frameworks. The theory's legacy is most evident
in Stratal Optimality Theory, which recasts LP's levels as
distinguished constraint-ranking strata, and in Distributed
Morphology, which reconceptualizes cyclicity through syntactic
phases. Furthermore, LP continues to provide a valuable descriptive
toolkit for analyzing the interaction of word formation and sound
structure, ensuring its relevance in applied fields such as second
language acquisition, clinical phonology and computational
linguistics. The challenge for future research is to further refine
these integrative models, preserving the explanatory power of LP's
insights while achieving greater typological coverage and theoretical

restrictiveness.

Lexical Phonology is a theory of rules and derivations. It is a theory

of
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rules, because it claims that rules are universally of three types:

cyclic

rules, postcyclic rules, and postlexical rules. It is a theory of

derivations,
because it claims that the way in which the derivation is organized is

crucial to phonological analysis. In particular, some derivations

proceed in

steps, called cycles, while others do not. Non-cyclic derivations are

of two
types: word level derivations and postsyntactic derivations.
Lexical Phonology is an extreme embodiment of Chomsky’s (1970)

lexicalist hypothesis. It is extreme because it claims that all word
formation, including inflection, takes place in the Ilexicon.
Furthermore, word formation rules (WFR hereafter) interact with a
subset of phonological rules called cyclic rules. This interaction is

possible, because cyclic

The theory of LP is firmly situated in the SPE tradition of rule
application, but it imposes more structure on the grammar and
increases the number of designated levels of. It inherits from SPE
the idea of sequential rule application and the resulting non-
designated levels of representation. In LP, the phonological
grammar is organized, at a minimum, into separate lexical and
postlexical modules, called strata. The output of the postlexical

stratum is the surface representation, but the output of the lexical
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stratum is a designated intermediate level of representation with its
own special properties. One of these properties, for example, is
structure preservation, the requirement that the segments
andstructures occurring at this level be the same as those that are
allowed in underlying representation. LP recognizes just three
levels, underlying, lexical or word, and surface. In LP, there were
many criteria that tended to segregate processes by stratum, such
as structure preservation other strict cycle. The level, strata and rule

or-dering principles with the Bracket

Erasure Convention are applied to Modern standard Arabic without
difficulties. The distinction of LP between neutral and non-neutral
affixes can not be applied to Arabic according the study of Akidah

(2012).
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Abstract

This chapter examines pragmatics and language in use through a
conceptual discussion followed by an application to Badr Shakir al-
Sayyab’s Rain Song. It begins from the view that lexical and
grammatical meaning alone cannot explain discourse interpretation.
Context, communicative intention, shared knowledge, and the
recipient’s inferences also contribute to what an utterance
accomplishes. The theoretical discussion introduces speech acts,
distinguishes saying from doing, and considers how illocutionary
force depends on the circumstances of communication.
Conversational implicature, the cooperative principle, and relevance
theory provide further tools for interpreting meanings that are not

directly stated.

The applied discussion follows questions, calls, assertions, and
commitments in the poem and examines how these forms express
grief, loss, evaluation, and hope. It considers the changing
significance of rain in relation to hunger, memory, and the future.
Personal, spatial, and temporal deixis are analyzed alongside direct
and indirect strategies, repetition, dialogue, and contrast.

Interpretations are grounded in textual examples and contextual
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clues rather than treating the poem as an arbitrary illustration of

theoretical categories.

The chapter argues that poetic discourse benefits from being
approached as communicative action while retaining its literary
specificity. It emphasizes the complementary roles of semantics and
pragmatics: the former provides an initial linguistic meaning,
whereas the latter explains its use and interpretation in context. The
analysis also highlights the need to support claims about intention
with evidence. The significance of the poetic symbol emerges
through the interaction of speech acts, context, and implication,
connecting textual structure to the reader and to the human

experience invoked by the poem.

Keywords: Pragmatics; Speech acts; Conversational implicature;

Context; Rain Song
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Abstract

This chapter introduces sociolinguistics through the relationships
among language, dialects, varieties, and the communities that use
them. It treats language learning as more than the acquisition of
structural rules: speakers also acquire social and cultural
expectations concerning appropriate expression in particular
situations. Examples involving Arabic, English, Persian, and other
languages illustrate how geographical location, social membership,
and communicative purpose influence linguistic choices. The
discussion examines the distinction between a language and a
dialect and the difficulties involved in making that distinction through

a single criterion.

The chapter surveys regional and social variation, differences
associated with speakers and situations, and the links between
linguistic practices, identity, and belonging. It also considers the
social evaluation of varieties, showing why the prestige attached to a
form of speech should not be confused with an inherent grammatical
advantage. Judgments that one dialect is better, purer, or more
correct than another are discussed as socially situated beliefs rather

than transparent descriptions of linguistic structure.
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The treatment is a conceptual review of sociolinguistic literature
supported by definitions and illustrative examples from the sources
cited in the chapter. It emphasizes that variation characterizes both
the production of language and listeners’ receptive and interpretive
abilities. Understanding language therefore requires attention to the
social conditions in which it is used, not merely its abstract grammar.
The chapter offers a framework for distinguishing descriptive
linguistic analysis from prescriptive value judgments and for
recognizing the diversity of communicative practices within and
across communities. This perspective connects the study of
linguistic form to the construction of meaning and identity in

everyday interaction.

Keywords: Sociolinguistics; Dialects; Language variation; ldentity;

Language use

“Language is the road map of a culture. It tells you where its people

come from and where they are going”. Rita Mae Brown

Sociolinguistics refers to the investigation of the social aspects of
language usage. Human languages around the world have great
diversity, inventiveness. People as users of language must the
structural, the social and cultural aspects or predictions related to
that linguistic use like the ways of communicating as members of

their social groups, cultures and societies (Mallinson,2026).

The study of the social dimensions of language use is known as

sociolinguistics. Human languages are incredibly diverse and

200



) asbat g Aan il 5 Aol g 2 galll Ll ) | Gl il 5 ARD s Liad

creative worldwide. In addition to learning a language's structure,
language users also pick up social and cultural norms or
expectations associated with it, such as how members of their social
groupings, cultures, and societies should communicate (Mallinson,

2026).

For instance, different languages like Arabic, English and Persian
are used in many countries around the world and each language
has a great amount of diversity. Arabic language for example has
many dialects spoken across different parts of the Arabic countries
and Arabic language spoken across these countries is what unites
these countries as one Arabic nation. Iragi people for instance not
only learn the structure of the Arabic language and internalize it as
part of their competence but learn the social and cultural
expectations related to the use of Arabic language in Iragi society
like the use of the suitable expressions in contexts of funerals,
marriage, a dispute or the suitable politeness expressions in every
context. Moreover, they must learn the suitable use of the Arabic
language in specific social contexts to like suitable ways of showing
congratulations in a specific ceremony or reflecting their sadness
and condolences in other situation to be regarded as members of

the social group.

Socio-linguistically, “Language, culture and society” have a
reciprocal impact in many ways. As a result, Sociolinguistics
investigates the methods in which individuals utilize language in

different forms, styles and patterns intentionally or unintentionally
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across different social contexts and in different domains. Moreover,
sociolinguistics investigates the ways in which social, geographical,
cultural and personal factors impact the ways in which people use
language. By Analyzing language “variation” and “change”, we can
get insights to the techniques that individuals use to get in to

conversations in their communities (Mallinson,2026).

For instance, a sociolinguistic study can investigate the methods in
which Iraqgi individuals use Arabic in formal and informal forms or the
variations in Iraqgi Arabic dialects across many parts of Iraq or across
different social groups. Sociolinguistics can set to investigate Arabic
language used by Iragi people in a specific area like Baghdad by a
specific social group like the informal Arabic used in a specific
neighborhood in Bagdad to understand the social, cultural or
personal factors influencing the use of form of Arabic language
which can lead us subsequently to gaining many social insights

regarding the neighborhoods hat use this informal Arabic language.

Sociolinguistics is regarded as an interdisciplinary field with various
inputs. Following the 1960s, it has transformed to be a field of its
own. Sociolinguistics is subdivision of linguistics but it has been
impacted fields like “anthropology, cultural studies, philosophy,
psychology, sociology” as language is associated to all aspects of
individuals’ linguistic communication and the social aspect. On the
other hand, sociolinguistics, investigations have impacted other

fields by participating in developing insights regarding the
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relationship among individuals, “language, culture and society” and

the ways for investigating such relationship (Mallinson,2026).

Main scholars that developed the present day sociolinguistics are
“the Swiss linguist and philosopher Ferdinand de Saussure (1857—-
1913)” that made “theoretical distinctions” like “langue” (the abstract
form of language) versus parole (the concrete use of language by
users. Besides, he described the relation “between the signifier and
signified”. Other linguists are “the American linguist Benjamin Lee
Whorf (1897-1941)" that developed theories regarding the
relationship among “language, culture and cognition” and “the Soviet
psychologist L.S. (Lev Semyonovich) Vygotsky (1896-1934)” that
described the relationship among language, consciousness,
learning, and cognition. Another influential figure is “the Canadian-
American sociologist Erving Goffman (1922-82)" that investigated
importance of the linguistic aspect for “social” interactions. Besides,
“the German-American anthropological linguist John J. Gumperz
(1922-2013)” that has developed the field of sociolinguistics.
However, the most impactful figure in the development of
sociolinguistics is “William Labov (1927-2024)" who has studied
quantitively the association among language “variation and change”
from one hand and social concepts from the other hand. Main areas
of sociolinguistic investigation include “language variation and
change, dialectology, language, gender and sexuality”

(Mallinson,2026).
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Crystal (2008:441) explains that sociolinguistics is regarded as a
sub-field of linguistics which sheds light on the association among
language and society. It deals with subjects as the linguistic identity
of some social groups, social perspectives to language, standard
and non-standard varieties of language, national language usage,
social perspectives of multilingualism. Thus, language variation is

regarded as one of the basic investigations in sociolinguistics.

Hudson (1996:1) explains that sociolinguistics deals with studying
language and its connection to society. Sociolinguistics has
transformed greatly and became and elementary filed of most
linguistic courses at universities and one of the essential aspects for
the development of linguistics field. There are major English journals
deal essentially with sociolinguistics like “Language in Society,
Language Variation and Change” and international journals

dedicated for the field of sociolinguistics.

Budiarsa (2015: 2) illustrates that sociolinguistic investigations
sheds light on societal aspects of linguistics and methods through
individuals utilize “language” for communication in the society
among them. Sociolinguistics sheds light on what is called speech
community which deals with language use by people in a small

village, a club or a large nation.

Sociolinguistics investigates the social aspects of any linguistic. For
instance, it can investigate the use of specialized linguistic terms
related to different institutions like the governmental, financial or

academic institutions for being part of specific social groups in these
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institutions. A speech community can be for instance Baghdad city,
a number of neighborhoods or one governmental office in this city or

a peer’s group in a school in Baghdad.

Southerland and Katamba (1996:540) explain that one of the
essential elements of a speech community is that individuals that
are part of a speech community share a particular language or a
form of a language and the norms for the suitable use of language in
various social situations. As speakers in a society are related to
various backgrounds, the variation related to speakers will lead to
linguistic variation. Moreover, the linguistic variation is related to
variation in situations and social stratification of speakers. Language
variety in a specific community is related to particular reasons. One
main reason is the social status of the speakers as teachers,
workers and government officials with different ranks in their office
or religious leaders. Such differences have a great impact on
language choice for communication. All languages have internal

variation which is reflected in different varieties of each language.

Hudson (1996:22) illustrates that the variety of a language can be
defined as “set of linguistic items with similar distribution”. So,
“Canadian English, London English and the “English of Football
commentaries” are all variations that proves that language speakers

are multilingual.

Iragi Arabic, Saudi Arabic or Egyptian Arabic are all varieties of

standard Arabic language.
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Ferguson (1972:30) explains that a language variety is an amount of
human speech patterns that is homogenous enough for linguistic
investigations by synchronic description with a wide semantic scope

that function in all contexts of communication.

A variety can be identified as a particular collection of “linguistic”
elements and “human speech patterns like sounds, words,
grammatical features” that individuals relate to an outside element
like “geographical area or social grouping”. As a result, it is possible
to identify varieties like “Standard English”, “Cockney, lower class”
“‘New York city speech” or “Cocktail party talk”. Consquently, an
essential issue in this field is determining whether these collections

that are identified to be varieties really exist (Wardhough, 2010: 23).

Language or Dialects

Holmes (2013:131) also

identify a number of types of language variation. Variation can be in
multilingual communities or in monolingual ones or it can be
associated to social status, social identity, gender, age, and

ethnicity.

People are sure when they are asked the language they are
speaking. If they are Chinese, they speak Chinese or if they are
Iraqi, they speak Arabic. A Chinese person cannot believe to find
another Chinses who does not speak Chines and some Japanese
people claimed that they are unable to understand Caucasians who
speak Japanese fluently. This strong connection between language

and ethnicity is very important for nations’ development but it has
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problems for people who have more than one identity as individuals
who are Chinese and American or Iraqi and French at the same time

(Wardhaugh, 2010:24).

People utilize different names for referring to the language they are
speaking and this is associated to issues like caste, religion and
village. Moreover, it is in some cases hard to distinguish between a

“language and a dialect of a language” (Wardhaugh, 2010:24).
The main distinctions among a “dialect” and a “language” are:

-A Prestige

(1)

There are many differences between” language “ and “ dialect”.
Hudson (1996: 32) explains that one of the major different between
language and dialect is related to prestige. A language is prestigious
while dialect is not. So, standard English is regarded as a language
and its varieties that lack prestige are identified as dialects. If a
specific “variety” is regarded as a “language or a dialect” is based on

the prestige that specific language owns.
A-Social and Historical Factor

Gumperz(1982:20) explains that different regions support what he
describes as “bewildering array of language and dialect divisions”.
He (1982:20) also states that “sociohistorical” elements have a very
essential importance for viewing the distinctions between languages
or dialects. “Serbian and Croatian in Yugoslavia, Fanti and Twi in
West Africa, Bokmal and Nynorsl” in Norway can all identified as

separate “languages” not dialects in the fact of being totally the
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same grammatically .However, a very different case are “literary and
colloquial forms of Arabic” utilized in” Iraq, Morocco and Egypt or
Welsh of North and South Wales” are grammatical different, yet we

have only
one language for each case (Wardhaugh, 2010: 26).
B-The Historical Factor

Another difficulty regarding the confusion between a language and a
dialect is that these two terms are utilized historically. It could be
acceptable to discuss the issue of languages like “English, German,
Russian and Hindi” as being “dialects” for the Indo-European
language. So, historically, there was one single language that is the
Indo-European and the speakers of this language have spread
around the world so that that this original language has been
changed to be various languages that is called today the Indo-

European family of languages.

But we must realize that the process of divergence was not a clean-
cut one. Processes of convergence must have taken place even
between languages which are totally unrelated. For example,
European and Dravidian languages impacted each other in places
such as southern India, Sri Lanka. Moreover, there are clear proofs
for the distribution of characteristics in languages like “Albanian,
Greek, Turkish, and several Slavic languages”. In these cases,

“language” and “dialect” distinctions will be vague, specifically in the
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cases in which individuals can be possibly multilingual (Wardhaugh,

2010: 26).

What is the solution to the problem of confusion between a language

and a dialect?

Wardhough and Fuller (2015: 29) presents the criteria of mutual
intelligibility for deciding if two varieties belong to the same language
or they are two different languages. This criterion means that if two
speakers can understand each other, they are speaking dialects of
the same language, while if they can not understand each other
speaking two different languages. However, there are many
problems regarding mutual intelligibility and one of these problems is

dialect continuum.
The meaning of dialect continuum must be clarified.

“A dialect continuum” or a “dialect area” was presented by “Leonard
Bloomfield” as number of “dialects” that are used around a specific
area and it is different slightly from neighboring places. But when we
travel away from this geographical area in to any direction the
differences between dialects increase such that speakers belonging
to the opposite ends of such continuum can not understand each
other. The lines that are drawn between areas that are slightly
different regarding the features of their languages are called
isoglosses. In spite of these differences, they can be regarded as
dialects of one language and are based on a “common standard

language” through which interaction take place. From a
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sociolinguistic perspective, “a language continuum” is found in the
case of two or more distinct “languages” or “dialects” blend with no a

clear distinction (Wiktionary: Definitions for dialect continuum).

This happens in many places around the world like wide parts of
India and take place in different areas in “Europe” for instance with a
line starting from “Portuguese to Walloon”; “from Portuguese to the
southern Italian dialects”. But, the power related to the governmental
states increased so that the standard languages have been
continuously removing the non-standard dialects of which these
languages of which such language continuum were formed which
consequently led to clearer boundaries between languages

(Wiktionary: Definitions for dialect continuum).

The Factors that influence the relationship between language and

power.

The main causes that influence the association among “language”

and “power” are power and solidarity.
Power can be defined in many ways.

Dahl (1969:80) presents power as "A" has power over "B" to the
extent that he can force "B" to do something that 'B" does not want
to do. Thus, power means an obligation by the powerful on the less
powerful or powerless people. In this definition, power is viewed as
the direct use of power by powerful people to control powerless

people for the sake of maintaining their authority. Power here
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indicates violating and nullifying the will of the others and ignoring

their view points.

Fowler (1985; 61) explains that power is the ability of people and
institutions to control the behavior and the material life of others.
According to Fowler (1985:61), language is a device for enforcing
and using the position of authority such as using commands which

as a way to exercise power.

1-Standardization

Power requires asymmetrical

relationship between things. One person or thing has more “status,
money, influence “compared to other people. A language owns
increasing power when compared to its “dialects” because of non-
linguistic factors. The other factor is solidarity which is a sense of
being the same that individuals share. It deals with people’s
common interests. This feeling of solidarity can lead people to

preserve a local dialect or to resist

power of change as in the modernization of Hebrew (Wardhaugh,

2010:28).

The concept “standardization” is utilized in “linguistics” to shed light
on the procedure of creating and choosing “a standard language”.
This procedure deals with bringing within a “language” regularity and
steady standard and shape of writing and speaking, and the
advancement of stability often deals with the removal of variation.

From a social perspective, “the standard language” is often regarded
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as a “variety” that is related to the element of high prestige and the
high class in the community. Outside the linguistic society, the
“standard language” specifically “the written one” is often regarded
inseparable aspect of governmental and also multinational aspect
and regarded to be the most widely utilized variety of “the language”.
It is a national variety of “language” and regarded as “the language”

of that nation (Straaijer, 2019).

Also, Wardhough (2010: 31) explains that standardization as “the
process by which language has been codified in some way”. This
process usually is related to the development of things like
grammar, spelling books, dictionaries and literature. Particular items
or events can be attached to standardization as the establishment of

“Dr. Johnson's dictionary of English published in 1755".

The process of “standardization” leads to language codification and
language become inventible reaching a fixed end point. At this level
, the new changes must be avoided and resisted since any change
can damage what has been developed painfully. The standard
version of language is regarded as natural and suitable for language
users and must be used by those users. The standard variety is part
of the national inheritance and identity and must be protected by its
users. It is a valuable heritage which was created within long life
time through a few figures who cared about developing and

enriching it.

Also, Holmes (2013:78) adds that the standard language is the one

which is written and undergone regularization and codification as in
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grammar or a dictionary. It is also regarded as the prestigious

version of language in the society.

Meyerhoff (2011: 18) explains “standardization” is a “societal” and a
“historical” procedure. This procedure of standardization deals with a
society of speakers agreeing regarding the issue that a particular
form of language is more valued and suitable to be used in careful
speech and use of social power in “law courts”, “schools” and

“funeral services”.

Wardhough and Fuller (2015: 36) states that standardization
process is a going activity and solely “dead languages like classical
Greeks and Latin” will not alter or progress. “Standardization” is
related only to living languages. The standardization can attempt to
eliminate diversity and variety. However, these processes are
natural. Many academics exaggerate in trying to fix a standard
language by attempting to reject any change or variety for that
standard version, forgetting that change in language is a natural
process and cannot be stopped and all languages are changing

except dead languages.

It is crucial to say that the only type of variety which count as a
suitable language is a standard language. Standard languages are
so especial and interesting when we deal with their relation to
society. Standard languages are the result of straight and planned
interference by society. This intervention process is called

standardization. The concept of “standard language” is inaccurate.
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However, a characteristic “standard language” can go through the

below steps (Hudson, 1996:22).

-1 Selection: One specific “variety” is chosen as the variety to be
improved in to “standard language”. It could be identified as an
actual variety like the variety utilized in “political or commercial
center”. Moreover, it would be a collection of different “varieties”.
“The choice” or “selection” is an issue of considerable political
significance because a selected “variety” will gain “prestige” and the
individuals used this variety have “this prestige”. Sometimes, the
chosen variety have no “native speakers “like “Classical Hebrew” in
Israel and the “two modern standards for Norwegian” (Haugen,

1994).

-2 “Codification”. A type of institution could write “dictionaries and
grammar books” to enhance “the variety”, consequently, every
person shows consent on what is correct. Once the process of
“codification” happens, it would be urgent and required for aspiring
citizens to acquire the standard codified form excluding any incorrect

form that may exist in their native variety(Hauges,1994).

-3 Elaboration of function: It can be possible to use the selected
variety in all functions that are associated to the central government
and with writing. For example, it can be used in parliaments an” law
courts, in bureaucratic, educational and scientific documents” of
different types and also within all types of literature. Such
elaboration needs additional “linguistic” elements to be part of such

a standard “variety”, particularly “technical words” especially how to
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write formal letters or how to prepare examination questions

(Hauges,1994).

-4 Acceptance: The variety should be approved as the variety
adoptec by the community and gain acceptance to be the national
language for the whole community. When this takes place, the
standard language changes to be an influential harmonizing power
to the entire country and a token reflecting the independence of the
nation from neighboring countries by understanding the case the
standard language can be especial which they do not share it with
others. Consequently, it is regarded as the marker of this difference

for this nation from other nations (Hauges,1994).

The above explained aspects of standardization are largely
accepted by most of sociolinguists. In spite of that, there is a great
level of disagreement related to some aspects of standardization.
For example, it is not required that every process of standardization

must handle issues of pronunciation (Macaulay, 1973).

Haugen (1966) refers to a number of procedures to turn a variety of

language to a standard one.

An Initial step is accepting a norm. The issues of codification and

elaboration are necessary for accepting the norm (Haugen:1966)

Codification is related to the development of matters like grammar
and dictionaries. Elaboration is associated with a utilization of a
“standard language” in areas like ‘literature, the courts, and

education”. Codification with elaboration cannot continue in the
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society if the community did not agree on a norm which will be an

idealized norm that the speakers are guided to follow.

Choosing one norm is not straightforward since selecting one norm
implied favoring the speakers of selected variety and overlooking
others. Choosing a specific variety rather than another can be
related to power. The chosen variety can be of an elite group.
Moreover, solidarity is a very significant factor. Groups of individuals
that have the emotions of solidarity can conquer differences and
collaborate for establishing the norm. On the other hand, groups of
individuals who do not have such sense of solidarity cannot
overcome differences and can not agree on a norm. One suitable
example related to agreeing on a norm are “Indonesia and Malaysia”
who seek for methods for decreasing the distinctions by shedding

light on the Islamic bond between them (Haugen, 1966).

Wardhough (2010: 35) states that the standardization process does
variant functions. It unifies and connects people within a wider
society and separate it from other societies using different varieties.
It is utilized to generate and symbolize the social, political, ethnic
and religious identity for its speakers and distinguishing individuals
who use this standard variety by differentiating it from those who

does not use them in their daily lives.

Governments can in some cases intervene in the standardization
process in what is identified as language planning by motivating

desirable changes and
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Governments can sometimes interfere in the standardization
process in what is called language planning by encouraging
desirable changes and instituting particular official bodies to direct
the standardization of language or a variety within a community. In
Iraq for example, in spite of the fact that Iragi is more used in
everyday communication and life, Mesopotamian Arabic is the
standard one that is encouraged and obligatory to be used in all
official, formal and institutionalized activities in the middle and the
south of Iraq. While the Kurdish language is the standard language
utilized in the north of Iraq in spite of the fact that it is part of this

country (Wardhough, 2010: 35).

In some cases, standardization of a language is made swiftly for
political purposes. In the nineteenth century, Finns required “a
standard language” to view self-government from “Swedes and
Russians”, so Finns standardized their language. They achieved
their aim and the Finnish language is now regarded as an influential
power for a country’s political existence with identity

(Wardhough,2010:35).

Clearly, the standardization process is an ideological matter. William
(1992, 146) calls this process as a sociopolitical process that deals
with legitimization and institutionalization of a language. The variety

that is socially favored wins the struggle for dominance.

The second criterion related to standardization process is identified
as vitality. It indicates the existence of actually living individuals and

a living society who utilizes the language. Such criterion shows a
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distinction between alive and dead languages. English language is
very much alive with the majority of human beings around the world
utilizing it. On the other hand, the Greek, Latin, Native American
languages used by the Red Indians are very much dead languages
since they have no users of such languages who use them in their

daily lives (Wardhough,2010:35).

Greek and Latin are frozen languages since they are not used in
daily live and are learned and acquired only through the written
version. Once a language is dead, it will remain dead forever.
Moreover, some languages are dying and nothing can be done to
change such fact since its speakers are diminishing and nothing can
be made to alter this fact. On the other hand, some languages stay
powerful and impactful even after its death. Classical Greek and
Latin are still acquired and used in education and are regarded as

prestigious languages (Wardhough,2010:35).

Historicity is another criterion related to standardization. It indicates
the fact that a sense of identity is shown by the utilization of a
specific language in the sense of belongingness to the society that
use that language. The social, political, religious, and ethnic ties are
significant ties within a community but the most important tie is
language. For example, speakers of Arabic are tied together as one
community because they speak the same language

(Wardhough,2010: 37).

Autonomy is concept related to feelings. A “language” should give its

users feeling of belongingness and to be distinct from any
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“language”. Autonomy can be described as a “subjective criterion”
since individuals can be impressionistic regarding their language.
African American says that “their language is not a variety of
English” while speakers of Mandarin and Chinese insist that they are

speaking the same Chinese language (Wardhough,2010: 37).

Reduction can be described as a specific “variety” of language and
is “sub-variety” instead of being “an independent one”. Users of
Cockney accent know very well that they are speaking a variety of
English that has a subordinate status. The Iraqi Arabic is sub-variety
of standard Arabic and does not have an independent existence. In
some cases, the reduction is related to the lack of a specific
resource in language, “the variety” can have no” writing system” or
there could be limitations on the utilization of the variety as in the

pidgin languages (Wardhough,2010: 39).

Mixture refers to feelings that speakers of a specific language have
regarding the purity of the variety they are using. This issue is
important for particular speakers and less important for speakers of
other languages. It is more important to German speakers and less
important for English speakers. Also, since Pidgin and creoles are
not actual languages but are varieties taken from other languages,
its speakers feel that their language is corrupted, deficient and

marginal languages.

The last criterion is de facto which is related to the feeling and
intuition that some speakers are first rate speakers and others are

low ones and the first rate ones reflect a model or the suitable
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usage. When all speakers of the language feel that their language is
badly spoken and written, so this language will hardly survive
(Wardhough,2010: 39).

Standard /dialect harmony (standard and non-standard
dialects)

Words naturally have a high level of variability and a high potential
for semantic change. This is regarded as a feature of natural
languages and related to semantic needs of individuals and the
society in general. The notions of dialects and languages are related
to such changes. When it comes to the verbal system, both dialects
and standard languages are the same. The difference between the
two is found mainly in a ranking evaluation. The dialect is viewed as
subordinate and confined while the standard language is a
superordinate and overarching. Moreover, the difference between
the two is related to social, functional, geographical, political,

national factors and stylistic stratification (Coetsem, 2021).

One of the main factors in distinguishing a dialect from a standard
language is the nation state. Anderson (1991) and Gellner (1983)
state that “the standard language” is an influential motivation and
source in the persistence of the governments and can be regarded
as significant for spread of a common ideology. Lippi-Green (1997:
68) explains that “a standard language ideology indicates that a
nation -state has a humongous language”. Such consistency reflects
the harmony and sociopolitical coherence within “a speech

community”.
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“Dialects and standard languages “are the opposite. Every “dialect”
an actual an actual society of language users. It represents
speakers that dwell in the similar areas or a tripe or individuals that
have the identical “social or ethnic class”. Also, dialects are easy to
find since such dialect are limited to a particular geographical area,
and language users in such districts usually own a strong instinct
regarding the main elements that reflects an excellent language user
belonging to “a local dialect”. Whereas a “standard language” is
related with a broad number of depictions that identify this language

as increasingly an evasive (Smakman,2012).
1-Regional Dialects

Before starting with types of dialects, we must define what is meant

by a dialect.

Dialect is defined by Crystal (2006: 142) as a socially or regionally a
distinctive version or variety of language. It is identified and related
to a specific collection of lexical items and grammatical forms.
“Spoken dialects” can be connected and made unique by a special
“pronunciation, or accent”. Any" language" that has many language
users can evolve in to “dialects”, and particularly when there can be
“geographical divisions” and restrictions that differentiate a collection
of individuals from one another, and also, they can be related
categories of “social class”. A sole “dialect” may be chosen as the

“standard variety” which can be written down.
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According to Crystal (2006:142) the distinction between language
and a dialect is a straightforward one. Dialects are regarded as
subdivisions of languages. The linguist and the sociolinguist can
refer to the complicatedness of the association among these
concepts. It can be a common believe where individuals use variant
“languages” whenever they cannot comprehend each other. One
clear exception to this case is the dialects of Chinese like Mandarin,
Cantonese and many others that are mutually unintelligible and the
speakers of one language cannot understand the other. The
opposite situation is found in “Swedes, Norwegians and Danes” that
can comprehend each other. However, because each one has a
separate history, culture, and political structures, these varieties are

regarded as distinct “languages”.

The systematized investigation of different shapes of a “dialect” and
particularly the “regional” one is described as “dialectology” and can
be identified as “linguistic geography”. It is usually viable to specify
the cases in which “one dialect” end and the following one initiates
through focusing on the utilization of some linguistic elements on a
specific area. If a collection of unique linguistic elements were
associated with one specific place and emerged in this area, then,
we can draw boundaries across the restrictions of utilization which is
called “(isoglosses)”. Whenever, we have a collection of “isoglosses”
falling around the same area , we can draw a dialect boundary

(Crystal, 2006: 143).

Now we come to the definition of the term isogloss
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Crystal (2008:254) defines isogloss as a line that is sketched on a
map for specifying the barriers of a place where a specific linguistic
characteristic is utilized. A collection of “isoglosses” that are grouped
with each other in a particular area indicates the presence of “a

dialect boundary”.

Wardhaugh and Fuller (2015:142) states that regional dialects have
a long history in linguistics and a very important established aspect
of the ways in which “language” transform though the passage of

time and is related to “diachronic or historical linguistics”.

Meyerhoff (2006: 13) explains that “the nineteenth century” is a very
excellent time in the history of the investigation related to “regional
variation” within “language”. In this century, a very long projects

were initiated and they are continuing in the twentieth century.

“Regional variation” concerning the methods in which a “language”
is used supplies the easiest way of for studying variety in language.
If you travel in wide geographical area where a particular language
is spoken, you will notice differences in pronunciation, in the choice
of words, in syntax. Such distinctive variation is called regional
dialects of the “language”. The term patois can be utilized
occasionally to reflect the variety of regional dialects. A good
example regarding the usage of patois can be found in France
where it refers to the use of local varieties that are only spoken. It is
also used to refer to rural forms of language while dialect is used
with urban forms of language. Patois is related to lower classes in

the society and to small geographical areas while dialect is used
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with high and middle classes of the society and wide geographical

areas (Wardhaugh,2010:41).

One clear instance of variation is regional dialects is Irag. A number
of these dialects are Baghdad Arabic, Bagdad Jewish Arabic,
Mesopotamian Arabic. Also, Iragi Arabic consists mainly of three
sub-dialects within the country: Baghdadi, Southern, and Maslawi
dialect there are unsharp borders between dialect areas (Abu-
Haidar, 1989; Kessler, 2003). This statement is related to dialect

continuum.

Crystal (2008:144) defines dialect continuum as a chain of dialects
that are spoken in one particular area. It can be identified as “a
dialect chain”. In any particular part of this “chain” users of a “dialect”
would comprehend language users of “other dialects” that exist
nearby. However, individuals that exist far can be hard or

unattainable to be comprehended.

A continuum of dialects is arranged over space. Over large and far
area, “the dialects at each end of the continuum” are very different.
So, it is difficult to decide which dialects are classified under one
language because of a situation in which political limits are

increased in the modern world around us (Wardhaugh, 2010: 43).

When a language can be categorized in to different varieties, then
the case is related or refers to deciding how many varieties and

classifying these varieties.

224



) asbat g Aan il 5 Aol g 2 galll Ll ) | Gl il 5 ARD s Liad

Dialect geography sheds light to the efforts that are made to
associate distribution of different linguistic characteristics for

presenting the “geographical provenance” (Wardhaugh, 2010: 43).

Also, dialect geography deals with the study of dialects regarding or
dealing with the geographical distribution and how their distribution
is related to geography. For instance, the spread of dialects at a
mountain range, forest belt, body of water (American Heritage
Dictionary of English Language). Occasionally, maps can be utilized
for presenting real limits regarding linguistic characteristics.
Isoglosses can be used for describe these linguistic boundaries.
Dialect boundary refers to the fact the language users from a part of
the “boundary” use “one dialect” and language users on the opposite

side use a distinct “dialect” (Wardhaugh, 2010: 43).

The concept “dialect” specifically in the case in which it is utilized in
relation with “regional variation” must not be understood as an
accent. For example, “the standard English” is utilized in different
accents with regional and social associations. There are different
English “accents” related to “North America”, Boston, New York and
countless other accents. The most popular English accent in

England is Received Pronunciation (Wardhaugh, 2010: 43).

An accent is simply how people pronounce words. It is a style of
pronunciation. The dialect is not only related to differences in
phonology but also grammar, morphology and other linguistic

features (An internet source).
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An Iraqgi citizen who has moved to America and is learning English
recently will speak English with Arabic accent rather than the

English one.

Finally, it should be clarified that it would be totally unattainable to
communicate using English and other languages with no accent.
There could be no “unaccented English”. Also, there can be variant
assessments for various accents, assessments associated to
“social” aspects rather than “linguistic” aspects (Wardhaugh, 2010:

43).

2-Social Dialects

Matsuda (1991, 1361) states that the
issue of power is related to relationship of domination and

subordination between parties. The accent of the dominant party is

usually the normal one that must be used while the accent of
powerless groups or parties are less normal and can be avoided

(Wardhaugh, 2010: 46).

Hudson (1996:41) explains that dialect differences are not only
geographical. “Geography” is a very significant factor. Alternative
factors are” social class, sex and age”. Dialectologist deal with social
dialects. Social Dialects refer to non- regional differences. Because
of the existence of such elements a language user has resemblance
to other individuals of similar social groupings and different from
individuals belonging to separate social bands. The main feature of
the social system of a “country like Britain” is identified as the “social

class” is more important than geography as a speech determinant.
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There is far more variation in speech of people from lower classes
rather than people from higher classes. This reflects the fact that
individuals that has experienced learning in schools has less
variation in his language rather than those people from lower
classes who did not attend school. This case is found in Britain and
the United States where the people in the top of the social hierarchy

have less variation in their speech than those in the lower classes.

Pronunciation widely has more relatedness to “regional and social”
distinctions than “grammar and vocabulary”. As a result, it is
possible to distinguish between accent and dialect. Regarding
accents, we deal with nothing but pronunciation and dialect on the
other hand that describes all levels of language. Such issue can
help and permit individuals to distinguish among “dialect and non-
standard dialects”, whereas we make distinct observations regarding
“pronunciation” when it comes to “accents”. Consequently, “in
Britain” it is possible to describe the issue in which differing
individuals utilize “regional accent but not standard dialect”, great

confusion is related to the standard language in terms of vocabulary,

syntax, and morphology (Hudson,1996:41)

“The first social dialect study was made in summer of 1961 on
Martha’s Vineyard “which is “an island” in north-eastern United
States. The summer visitors for this island were high in number. In
1961, William Labov visited the island. Labov observed how
inhabitant of this island pronounces words differently from other

parts of the main land (Meyerhoff,2012: 19).
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The concept “dialect” may be utilized to present distinctions in
spoken discourse related to differences in “social groups” or
“classes”. There can be “social and regional dialects”. The factors
that are related to social dialects are new, old, money, income,
occupation, place of residence, education, religion, and many other
social factors. “Social dialects” are rooted within social collections
and are associated mainly to factors of social class, religion and
ethnicity. For instance, in Baghdad, the Christian, Jewish, and
Muslim citizens were speaking different varieties of Arabic.
However, “the Muslim variety” worked as the “lingua franca” or the
shared language. So Christian and Jews utilized two varieties, their
variety at home and “Muslim variety” to be utilized for trading aims

(Meyerhoff,2012: 19).

Regarding social dialectology, this term refers to the linguistic study
that deals with dialect investigation in cities. Cities are more difficult
to be dealt with linguistically than the rural hamlets. Variation in
language are clearer in the city when we deal with family structures,
employment, and social development or decline (Meyerhoff,2012:

p.19).

The term social dialectology refers to this aspect of linguistic study
that examine how ways of speaking are related to social differences
within a specific region. Socio-economic class is the main factor that

is related to race and ethnicity (Wardhough, 2015).

One other type of dialects that should be mentioned is Ethnic

dialects.
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Nordquist (2019) defines the Ethnic dialect as a distinct version of
language that is spoken by members of a specific ethnic group. It is

also called socio-ethnic dialect.

Wardhough and Fuller (2015) state that “ethnic dialects are not
simply foreign accents of the majority language, as many of their
speakers may well be monolingual speakers of the majority
language. Ethnic dialects are ingroup ways of speaking the majority

language”

Nordquist (2019) explains that in the United States, there are two
widely famous investigated dialects that are African American

Vernacular English and Chicago English.

AAVE
One of the most widespread dialects in America is AAVE. Urban

dictionary defines it as an acronym for African American Vernacular
English or in other words, Black Vernacular English (BVE) Known
outside of the academic and sociophonologic setting as "Ebonics",

AAVE is a dialect that hails from West African linguistics.

Sidnell (2012) states that it is very difficult to specify exactly the
number of people that speak AAVE. Some speakers utilize unique
elements of “phonology and lexis” (vocabulary) and variety of
grammatical characteristics. This variability in this dialect refers to
complicated social attitudes surrounding AAVE and it is the

variability that have tempted sociolinguists like William Labov.
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There are different opinions regarding AAVE. Many linguists indicate
that it has progressed as a result of the connection between
language users of” West African” and language users of vernacular
English varieties. Based on this, “West Africans” learn English
language in colonies in the southern Coastal States like “Georgia,
South Carolina and many others from a very small number of native
speakers (the indentured laborers). Some other people suggest that
this led to the development of a rudimentary pidgin which was later
expanded and developed through a process of creolization. Others

explained that it is related to a contact scenario (Sidnell,2012)

They explain that the contact language (an early creole-like AAVE)
has developed and enlarged through a process of second language
acquisition. According to this point of view, West Africans newly
arrived on plantations had limited access to English grammatical
models since the number of native speakers was so small reflected
on just a few indentured servants on each plantation. This process
seems to have taken place in the Caribbean and can also have
taken place in some places in the United States. For instance,
Gullah or Sea Islands Creole spoken in the Coastal Islands of South
Carolina and Georgia could have developed in such a way

(Sindell,2010).

3-Styles, Registers, and Beliefs
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Style
The stylistic differences between speakers can be regarded as one

of the major variations that Sociolinguistics investigates. Before

going further. The term style must be defined.

Verdonk (2002:3) explains that the concept style is utilized in our
daily conversations and writings. This everyday use of this concept
is the right start for the discussion regarding its technical use within
the field of linguistics. All of people make use of some especial
manner of expression and through a spoken or a written medium

this expression is given physical status.

In sociolinguistics, Eckert and Rickford (2001) in their book Style
and sociolinguistic variation define style as a collection of linguistic
forms with particular social senses. In this situation, social senses
may contain “group membership”, “personal attributes”, or’ beliefs”.
Such “linguistic variation” forms the central investigations within
linguistics. Without language- style variation, there is no basis for
distinguishing social meanings. Variation can occur syntactically,

lexically, and phonologically (Eckert and Rickford, 2001)

Before them, Keraf (1991:113) points out that language style is a
way to express the idea with special language that show the writer’s
soul, spirit and concern. One way to show a distinct style is the use

of vocabulary).

Similarly, Kortmann (2005: 256) refers to the term ‘style’ as usually

related to situational variation. However, it includes variation in
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grammatical structures, too. It is less predictable and more

dependent on personal preferences.

Holmes (2013: 262) defines style as language variation which is
affected by changes in situational factors, such as addressee,
setting, task or topic. Styles are usually investigated along a scale of

formality.

Moor (2004:375) states that the investigation of style is regarded as
the essential elements of “variationist research” since Labov’s
innovative investigation in 1966. Stylistic issues in sociolinguistics
have been analyzed and investigated based on Labov's
investigations regarding “speech model”’(Labov 1966, 2001). Based
on this model, two beliefs can be identified: the first one is that
people change their discourse based on the extent of consciousness
in their speech. Secondly, the awareness of people in their speech
is determined by a given interaction’s level of formality.
Consequently, the high level of formality is related with more
awareness regarding speech. So, within this kind of investigation,
“style” can be related and determined in association to the level of

formality.

Wardhough(2010:47) explains that the investigations of dialects are
a complex one when speakers use variant styles of speaking. An
individual may speak formally or informally and this choice is based
on circumstances. Ceremonial conditions require formal speech
while public lectures require less formal speaking. A casual

conversation is regarded as informal and casual. The formality level
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is tied to variant factors like the type of the situation , the “social”
status, age and other distinctions related to participants, the task if it
is written or spoken and the emotional engagement of the
participants. The native speakers of different languages use a

number of stylistic features for different situations.

The stylistic differences between speakers can be related to the

social stratification which is a very important factor.

Based on Southerland and Katamba (1996:542) it can be
acceptable to associate distinctions of the ways in which individuals
use their language with their belonging to different “social groups”.
Possibly the most usually obvious social tie of language distinction is
“socio-economic” condition that is connected to” income level, type
occupation, type of housing, educational level’, and other
characteristics of language users. Such social conditions will impact
the type of linguistic utilization to use language in “social groupings.
Speakers would conscious of be aware of their language’s usage
with those people who have high status in the society. The form of
language choice is based on the people who are involved in the

communication.

According to this, there is a possibility that there could be many
distinctions within “speech communities” and such distinctions is
related to the living of “social groups” inside the society. The concept
“speech community” can be extensively utilized within

sociolinguistics to describe the com-munity described from language
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perspective. However, “linguistic community” can be utilized with a

similar sense (Southerland and Katamba,1996:542).

Crystal (2006) explains that speech community as a term in
linguistics refers or describes “regionally or socially” a specific
individuals’ grouping that are specified through the utilization of a
mutual and a common “spoken language” or a” language variety”. It
has variation regarding largeness starting with a small collection of
language users to entire countries or supernational grouping like

“the speech community” that uses Russian language.

One important factor that decides the stylistic variation in the speech

community is social class.

Social Class can be defined as a concept which is related basically
to the “theories of social and political economies” dating back as far
as the “nineteenth century”. There are a variants ways and methods
for theorizing and defining social class. It is also associated to the
individual’s job or assets. Such aspect presents a small aspect
within social class. Max describes the demarcation among the
producers of wealth and the other group that manage the formation
of resources that others form. The first group is the “working class”

and the other group is the “middle class” (Meyerhoff,2011:165).

Baker and Ellece (2011:134) argues that social class reflects the
methods in which the society is patterned and systemized by
categorizing variant individuals in variant collections according to the

“‘economic, cultural, and ethnic features”. “Class” based on the

234



) asbat g Aan il 5 Aol g 2 galll Ll ) | Gl il 5 ARD s Liad

“‘Marxist” point of view is regarded as a method that categorizes
based on the assets they have. Individuals who do not own wealth
need to toil for people who have wealth. “Marx” explains that this
condition is very damaging for the community. A fundamental point
of view will describe social class categorizations as elementary for
the community and unavoidable. In a number of situations, social
class can be hard to be categorized or specified and is based on
variant kinds of factors associated to behaviors, perspectives,
“background” and “education” rather than “material” perspectives as
“‘economic” condition or the possession of wealth. In general,
working-class people utilize “local accents” or “dialects” while middle

class individuals utilize standard types or varieties of language.

Another important factor that leads to stylistic variation in the speech

community is social identity

Social identity can be described as a concept that is rooted in social
identity theory which is defined as “a social psychological theory”
which deal with individuals’ identity with numerous identities. A
number of these identities are “personal” and “idiosyncratic” and

many others are collective identification (Meyerhoff,2011:73).

“Social identity” is associated to the methods that individual's “self-
concepts” depends mainly on their belongingness to social
groupings. For instance,” in sports teams, religions, nationalities,
occupations, sexual orientation, ethnic groups". "Social identity"
theory is related to the way that "social identities" influence

individuals,emotions, perspective and behaviors concerning their”
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ingroup and out-group”. “Social identities” can be very effective
whenever individuals as members in the society regard a
membership in a specific unit to be mandatory for their “self-
concept” and such individuals have strong feelings and sense of
belongingness to their social collection. Belongingness to the social
unit is the base of self-esteem that helps to maintain and develop
social identity and forming the intergroup bias by positively
describing the in-group and negatively describing the out-group.
Social identity theory has been used to deals with explanations

regarding peers’ groups and groups-based prejudice (Leaper,2011).

Genre
Lee (2001:38) defines genre widely as a category associated to an

external criterion like the intended audience, the aim, activity type,
and refers to a conventional, culturally recognized grouping of texts
based on features other than lexical or grammatical features. They

are based mainly on use rather than on form.

There is a puzzlement between genre, style and register. The
concepts “genre” and “register’ are the most puzzling and can be
used reciprocally since they are interrelated to some extent. One
distinction among both of the terms can be that “genre” is related
organization of culture and social aims around language and tied to
the notions of power and ideology while register is related to the
organization of situation or immediate context. Moreover, genre is

associated to the entire texts while register is related to more

236



) asbat g Aan il 5 Aol g 2 galll Ll ) | Gl il 5 ARD s Liad

abstract, internal, linguistic patterns, and is independent of any text-

level structures (Lee,2001:41).

Biber and Conrad (2009:2) state that the terms genre, style and
register refer to three different aspects on text varieties. The register
aspect mixes an analysis of the linguistic criteria with the analysis of
the situational criteria. The genre aspect includes descriptions of the
aims and the situational contexts of texts. The key distinction from
register is the utilization of characteristics related to style or register
cannot be triggered by the situational aspect. Stylistic characteristics

describe aesthetic choices related to a specific author and time.

Register
Register is a different consistent for the investigation of “language

varieties”. It can be a number of language elements related to
“occupational or social groups”. Hudson (1996:46) states that
people’s dialects reflect who they are while register reflects what
they are doing. Lawyers, film producers, teachers, doctors use

variant types of registers.

Based on Yule (1985) register is the variation according to use in
particular situation. This term is connected to the uses rather than
users. Spolsky (1988) adds that register is a language within specific
situation and particular roles. By the particular role, it refers to
specific uses of a language as a teacher, engineer, lawyer, and
parliamentarian. However, each of those instances and in relation to
a specific situation, the way of speaking will be distinct. For

example, weather forecasts, legal proceedings at a court, wedding
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ceremony, cooking class, each has its own way of pronunciation,

vocabulary and grammar.

Yule explains that “registers are distinguished from styles; tend to be
connected with particular groups of people or sometimes specific
situations of use. Journalese, baby-talk, legalese, the language of
auctioneers, race-callers and sports commentators, the language of
airline pilots, criminals, financiers, politicians and disc jockeys, the
language of the courtroom and the classroom, could all be

considered examples of different registers” (Yule,1985).

Nordquist (2019) states that register is distinguished by specialized
vocabulary, turn of phrases, the use of jargon, and a difference in
intonation and pace. Yule (2017) depicts jargon as “to create and
maintain connections among those who see themselves as 'insiders'
in some way and to exclude 'outsiders”. Register is used in all types
and forms of communication including written, spoken and signed.
Based on grammar, syntax, and tone, the register may be highly
specialized or very intimate. Some linguists say that there are two
types of register that are formal and informal. Other linguists indicate
that there are five distinct categories that are: 1- frozen, formal,

consultative, casual, and intimate.

Ferguson (1994: 20) indicates that people who are part of periodic
communication, situations develop analogous vocabularies,

phonology and other linguistic features.
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One person may control and have a variety of registers. Each
register is used to express our identity at a particular time and a
place. Register assists us to present ourselves to others in the way
we like with people whom we seek to identify and impress

(Ferguson,1994: 20).

Crystal (2008:409) defines register as the term or concept that refers
to a variety of languages related to its use in social situations. There
are various types of registers like registers of law, medical register,
religious register and many others. According to Halliday, the term is
the opposite for the “varieties’ of “language” and related to the

attributes of those who utilize language.

Hudson (1996: 45) explains that register is a term that is utilized
widely in sociolinguistics and refers to “varieties” based on users
opposite to dialects that are identified as “varieties” based on use.
Such division is required since one individual can utilize totally
distinct linguistic elements to reflect the identical sense in variant
situations. The term dialect does not possibly expand to have this
great variation. As an example, in working on a letter “a person can
start © | am writing to inform you that”. However, a different individual
would say “l just wanted to let you know that”. Such examples are
infinite.

The aspects where a particular point of interaction can be identified
can be no less complicated than the ones related to the social
position of the language user. Halliday (1978:33) presents three

kinds of dimensions that are “field, mode, tenor”. “Field” can be
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related to the aim with the topic of the communication. “Mode”
indicates the ways through which interaction happen like spoken or
written version of communication and “tenor” is based on the

relationship among interlocutors (Halliday,1978: p.33).

“Dialect, style, and register’ are separated from each other. It is
possible to discuss issues about riding a bicycle in a “local variety”
of a language or presenting a formal investigation of a particular
phenomenon. Also, people are possibly evaluated to be good or bad

language users.

Belief
One basic important factor contributing to language variation is

linguistic belief.

There are many subjective judgments regarding varieties of
language. People can be evaluated for using language “in a better
or worse “than different individuals that all own identical history. It
can be normal for you to make a conversation with individuals that
can be told that they use language better or worse than others

(Wardhaugh,2006).

Value judgments in such cases cannot be explained logically. For
example, people generally prefer to use rural rather than urban
dialects. These types of linguistic beliefs cannot be explained
logically and no one understand why these judgments exist from the

first place. One possible explanation is that people usually like
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things that are older and have dislike for changes related to

urbanization (Wardhaugh,2006).

Descriptions like better and worse can be associated to issue
correctness and incorrectness. People generally think in a
prescriptive way regarding language. They have some illogical
disbeliefs like the idea that some language have no clear grammar,
or Arabic is more complicated than Persian or some grammatical
structures like the infinitives must not be used. The media usually
present such subjects of saving language from modern corruption
but linguists do not accept such ideas and generally consider them

as irritational (Wardhaugh,2006).

Every language in this world has different dialects, styles, variates
used in different places, contexts or by different people. Moreover,
such variation is not related only to the language but also speakers’
receptive and interpretive abilities can vary. This can be realized by
listening to people explanations about the things that they heart

everyday (Wardhaugh,2006).
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Abstract

This research investigates multilingualism in Instagram profiles and
explores how language choices contribute to the construction of
diasporic identity. Linguistic Landscape (LL) theory highlights how
language in public reflects social, cultural, and ideological meanings
(Landry & Bourhis, 1997). Drawing on frameworks proposed by
Landry and Bourhis (1997), Scollon and Scollon (2003), and Reh
(2004), this study analyzes how heritage language, English, and
visual symbols coexist within a single Instagram profile space. The
research examines language preference, code-switching, and multi
modal semiotic resources in selected Instagram profiles belonging to
diasporic users. The findings suggest multilingual practices in
Instagram and usernames function both informatively and
symbolically, signaling belonging, identity negotiation, and

transnational affiliation.

Keywords: Linguistic landscape; Multilingualism; Diaspora; Digital

identity; Instagram
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1. Introduction
Linguistic Landscape (LL) research has traditionally focused on

physical public spaces such as street signs, shop names, billboards,
and institutional signage, where language visibility reflects social
hierarchies, identity politics, and power relations (Landry & Bourhis,
1997; Scollon & Scollon, 2003). Social media platforms constitute a
new form of semi-public linguistic space in which individuals actively
design their linguistic identities through usernames, bios, captions,

hashtags, and visual symbols.

Instagram profiles are not neutral personal pages; they are micro-
landscapes constructed to project belonging, authenticity, and
affiliation. In diasporic contexts, this becomes especially salient.
Individuals living outside their homeland negotiate multiple linguistic
and cultural identities simultaneously, and Instagram provides a
compact but powerful space where heritage language, global
English, and symbolic resources such as national flags or emojis co-
occur. These semiotic choices are rarely accidental; rather, they are
strategic acts of identity performance that index nostalgia,

transnational belonging, and alignment with imagined communities.

This research argues that Instagram profiles constitute a form of
digital linguistic landscape, where language and visual symbols
operate as spatial markers of identity in a virtual environment.
Building on Landry and Bourhis’'s (1997) distinction between
informative and symbolic functions of linguistic landscapes, this

research examines how multilingual resources in Instagram profiles
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simultaneously communicate practical information and construct
social meaning. Furthermore, drawing on Scollon and Scollon’s
(2003) geosemiotic framework and Reh’s (2004) classification of
multilingual text structures, the study explores how languages and
symbols are hierarchically arranged and combined in profile spaces.
The present research focuses on diasporic users and addresses the

following research questions:

1-How do heritage language, English, and visual symbols (e.qg.,

national emoijis) co-occur in Instagram profiles of diasporic users?

2-What patterns of language preference and code-switching can be

identified in these digital linguistic landscapes?

2. Linguistic Landscape Theory

The concept of linguistic landscape was initially introduced to
capture the visibility of language in public spaces, particularly
through signage, advertisements, and institutional texts (Landry &
Bourhis, 1997). Early work in this field was largely descriptive,
mapping which languages appeared where and in what proportions.
While such mapping remains valuable, experienced researchers
quickly realised that counting languages alone tells us very little
about why languages appear and what they mean socially. Choices
about which language appears, in what order, and in what script are
rarely neutral; they reflect power relations, identity politics, and
social hierarchies (Scollon & Scollon, 2003). For instance, dominant
languages often occupy visually prominent positions, whereas

minority or heritage languages may appear in smaller fonts or
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symbolic forms. Over time, LL research has shifted from purely
descriptive approaches towards interpretive and critical frameworks

that examine how language in space constructs social meaning.

2.1 Digital Linguistic Landscapes and Social Media
More recently, scholars have extended linguistic landscape research

to digital environments, recognising that online platforms constitute
semi-public spaces where language is highly visible and socially
meaningful. Social media profiles, websites, and online forums
function as virtual landscapes, where users curate language and

visual resources to project identity, stance, and belonging.

In contrast to physical signage, digital linguistic landscapes are
highly personalised and reflexive. Users are not constrained by
physical space, institutional policy, or material costs; instead, they
consciously design their linguistic presentation. This makes digital
spaces particularly revealing for sociolinguistic analysis. On
platforms such as Instagram, linguistic choices in bios, usernames,
captions, and hashtags are often deliberate acts of self-branding

and identity performance(Kress & van Leeuwen, 2006).

2.2 Multilingualism and Diasporic Identity
Diasporic communities provide a particularly rich context for

examining multilingual linguistic landscapes. Diaspora individuals
often navigate multiple linguistic repertoires, including heritage
languages, host-country languages, and global lingua francas such

as English. These repertoires are not merely communicative tools
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but symbolic resources that index identity, nostalgia, belonging, and

transnational ties(Scollon & Scollon, 2003).

On social media, heritage language may appear in bios, usernames,
or symbolic scripts even when the main content is produced in
English. This selective visibility suggests that heritage language
functions as a marker of identity rather than purely as a
communicative necessity. National symbols, including flags and
culturally specific emaoijis, further complicate the linguistic landscape
by introducing non-verbal semiotic resources. These symbols often
operate as compressed identity markers, signalling affiliation with a
homeland, imagined community, or transnational network. In
diasporic Instagram profiles, the coexistence of heritage language,
English, and national emojis creates a layered semiotic landscape in
which identity is negotiated across linguistic and symbolic

dimensions.

2.3 Types of Linguistic Landscapes in Instagram Profiles
In traditional linguistic landscape research, shop signs are

commonly categorized as monolingual, bilingual, or multilingual,
depending on the number of languages displayed (Scollon &
Scollon, 2003). While Instagram profiles are not commercial shop
fronts, they function as semi-public identity displays, and similar

typologies can be applied.

Monolingual profiles display information in a single language, often
English, reflecting either linguistic assimilation or a desire to reach a

global audience.
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Bilingual profiles combine a heritage language with English,
signalling dual affiliation with both the homeland and the host

society.

Multilingual profiles incorporate three or more languages, scripts, or
semiotic resources, reflecting complex transnational identities and
layered linguistic repertoires. Multilingual Instagram bios are often
symbolic rather than communicative. For instance, a short Arabic
phrase in an otherwise English bio often functions as a badge of
identity rather than a tool for information exchange. This parallels
multilingual shop signs where minority languages may appear

symbolically even when most customers do not read them.

2.4 Functions of the Linguistic Landscape in Instagram
Landry and Bourhis (1997) distinguish between informative and

symbolic functions of linguistic landscapes. This distinction remains
highly relevant in digital contexts. The informative function in
Instagram profiles includes factual content such as profession,
location, or interests. The symbolic function is more
sociolinguistically significant. Heritage language phrases, religious
expressions, and national emojis operate as symbolic markers of
belonging, identity, and ideological positioning. In digital spaces,
symbolic functions often outweigh informative ones because users

intentionally curate identity rather than simply convey information.

3. Multilingualism and Linguistic Landscape in Digital Diaspora

Multilingualism is a defining feature of diasporic linguistic

landscapes, both offline and online. Diasporic individuals typically
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possess repertoires that include a heritage language, the dominant
language of the host country, and global English. These repertoires
are selectively displayed on social media platforms to index identity,

solidarity, and authenticity.

Shohamy and Gorter (2009) argue that linguistic landscapes are
political and ideological spaces where language visibility reflects
power and identity. In Instagram profiles, multilingualism is not
imposed by institutions but chosen by individuals, making it an
especially revealing site for examining identity negotiation. The
coexistence of heritage language and English in Instagram profiles
often reflects hybrid identities, where individuals simultaneously
align with local diasporic communities and global digital audiences.
National emojis add a visual layer to this multilingualism,
compressing complex identity narratives into a single symbol.

3.1 Multilingual Writing Approach (Reh’s Framework Adapted to
Instagram)

Reh (2004) proposed a framework for analysing multilingual texts in
public spaces, identifying four patterns of language distribution:
duplicating, fragmentary, overlapping, and complementary. This
framework can be effectively applied to Instagram profiles.
Duplicating occurs when the same information is repeated in

multiple languages in a bio, such as “Student in London / & <k

Oﬂ.”

251



Gl aslat g R il 5 Abaal 5 A gicl) sl ) | Sl sl 5 Aill) il Limd

Fragmentary patterns appear when most information is in one
language, with short heritage-language phrases inserted for identity

marking.

Overlapping occurs when different languages provide different
pieces of information, for example, English for profession and Arabic

for religious or cultural identity.

Complementary patterns emerge when full interpretation requires
knowledge of multiple languages, reflecting in-group communication
within diasporic communities. Applying Reh’s framework to
Instagram highlights how users strategically allocate information
across languages, revealing assumptions about audience, identity

alignment, and linguistic competence.

4. Methodology

4.1 The Model
In this research, an eclectic model is employed to explore three

Instagram profiles as digital linguistic landscapes, drawing on the
theoretical frameworks of Landry and Bourhis (1997), Scollon and
Scollon (2003), and Reh (2004). By integrating linguistic landscape
functions, geosemiotic code preference, and multilingual text
structures, this model allows for a comprehensive analysis of
multilingual practices and identity construction in diasporic digital

spaces.

This integrated model is particularly suitable for analysing social

media profiles, which function as semi-public spaces where linguistic
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and visual resources are curated to index identity, belonging, and
transnational affiliation. Combining code preference and multilingual
structural features enables a detailed examination of how heritage
language, English, and symbolic resources such as emojis coexist

and interact within a single profile space.

4.1.1 Profile Level

At the profile level, the analysis focuses on two principal dimensions.

1. Code Preference (Scollon & Scollon, 2003)
First, code preference will be examined by identifying the dominant

language(s) and semiotic resources present in each Instagram
profile. This includes analysing the prominence and hierarchy of
heritage language(s), English, scripts (e.g., Arabic or Latin), and
visual symbols such as national emojis (e.g., Jo). Instances of code-
switching and language mixing in usernames, bios, and visible

textual elements will also be identified.

Code preference is operationalised through visual prominence,
ordering of languages, script salience, and semiotic emphasis,
recognizing that language hierarchy in digital spaces reflects
ideological positioning and identity alignment rather than purely

communicative needs.

2. Profile Characteristics (Reh, 2004)
The structural characteristics of multilingual profiles will be

categorized according to Reh’s (2004) typology of multilingual texts:
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Duplicating: where the same information is presented in more than
one language (e.g., “Student in London / ol & @ll”), Fragmentary:
where most information is provided in one language with fragments
in another language for identity marking (e.g., English bio with an

Arabic phrase).

Overlapping: where different languages provide different pieces of
information (e.g., English for profession and Arabic for cultural or

religious identity).

Complementary: where full interpretation requires knowledge of
multiple languages, indicating in-group communication among

diasporic audiences.

This categorisation enables the identification of how multilingual
information is distributed and how linguistic resources are

strategically allocated to different audiences.

4.1.2 Digital Level
At the digital landscape level, the research examines the overall

linguistic and semiotic composition of Instagram profiles within the
diasporic context. This includes analysing patterns of
multilingualism, identity indexing, and symbolic representation
across profiles, as well as considering sociolinguistic and

transnational factors that influence language choice and visibility.

The integration of Landry and Bourhis’s (1997) linguistic landscape
functions, Scollon and Scollon’s (2003) geosemiotic code

preference, and Reh’s (2004) multilingual text framework provides a
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multi-layered analytical approach that captures both linguistic and
multimodal dimensions of Instagram profiles. This eclectic model
enables a nuanced understanding of how digital linguistic
landscapes operate as sites of identity construction, negotiation, and

representation in diasporic communities.

5. Data Analysis

5.1 Profile
L 8:33 et = CEZ

< ahmedhusam2022 = e

Pl a1
‘ 740 3.o9M 391
posts followers following

. for business " aloo=JIi=Z=m UT == T
Ahmedhusamoffical@gmail.com
¢=? youtube.com/@-ahmedhusama9123

& ahmedhusam2022 & Kiss of Life Sade 1 more

e» e Followed by hasanfadhil_, Tmoremo and 9
’ others

T R -

Sky Bl vpic... Kanab saint george Baghdad 2._.. Basra "

5.1.1 Code Preference (Scollon & Scollon, 2003)
Scollon & Scollon’s notion of code preference focuses on language

hierarchy, visual prominence, placement, and salience.
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5.1.2 Hierarchy of Languages
The profile displays Arabic and English as the two dominant codes.
English: Username: ahmedhusam2022
Interface elements: posts, followers, following, Follow, Message
Business contact: for business
Email address (Latin script)
YouTube link
Story highlight labels: Sky, Kanab, saint george, Baghdad, Basra
Arabic:
elus 2aal :Display name
& wall :Religious expression
Arabic captions visible in post thumbnails

5.1.3 Visual Salience and Placement

The username (English, Latin script) occupies the topmost and most

visually prominent position.

The display name (Arabic) appears directly below it, in secondary

prominence.

The bio section mixes Arabic and English, but English is structurally

dominant in functional components (email, link, business inquiry).

Highlight titles are predominantly English, even when referencing

Iraqi cities (e.g., Baghdad, Basra instead of 3_»aul |alaxy),

256



Gl aslat g R il 5 Abaal 5 A gicl) sl ) | Sl sl 5 Aill) il Limd

This suggests: English holds functional and global dominance, while

Arabic functions as identity marking and symbolic anchoring.

5.1.4 Script Choice

English appears exclusively in Latin script.

Arabic appears in Arabic script.

No transliteration into Arabizi (e.g., 7md, etc.).

This indicates deliberate code separation rather than hybridization.

Code Preference Conclusion: English is preferred in: Global
communication, professional/business interaction, platform

integration

Arabic is preferred in: Personal naming, religious expression,

cultural signaling

This indicates a diasporic bilingual positioning, where English
indexes transnational reach, while Arabic indexes origin and identity

continuity.

2. Profile Characteristics (Reh, 2004)

Reh categorizes multilingual writing into: Duplicating, fragmentary,

overlapping, complementary multilingualism.

2.1 Type Observed: Complementary Multilingualism
The profile shows complementary multilingualism, because: Arabic

and English are not direct translations of each other, each language

performs distinct functions, no duplicated content across languages.

Examples:
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“for business” (English only)
(Arabic only) 4 el
UT + US flag (symbolic geographical index)

Iraqi flag (symbolic national identity)

2.2 Fragmentary Multilingualism
Some fragmentary elements appear:

Use of emaoiji flags (Iraq 1Q, USA us)

Abbreviation “UT”
Mixed symbolic markers

These fragments reinforce identity without full linguistic statements.

Reh’s Framework Conclusion

The profile demonstrates: Primarily complementary multilingualism

supported by fragmentary symbolic elements

3. Informative and Symbolic Functions (Landry & Bourhis,
1997)

Landry & Bourhis distinguish between:
Informative Function (practical communication)

Symbolic Function (identity and power relations)

3.1 Informative Function

English serves strong informative purposes:
Business contact instruction

Email accessibility
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YouTube channel link
Highlight titles for geographic travel (Kanab, Saint George)

These indicate: Audience expansion beyond Arabic speakers,

targeting international followers, professional branding

Arabic informative function is limited, primarily appearing in: Name

and post captions (visible in thumbnails)

3.2 Symbolic Function
Arabic strongly performs symbolic identity work:

Use of Arabic script for the personal name

& wall Religious expression
Iraqi flag 1Q
Arabic captions in posts

These elements index: Ethno-national belonging (Iraqi
identity),religious-cultural alignment, and maintenance of origin

identity

The US flag us and “UT” symbolically index: Diasporic location,

transnational mobility, bicultural identity
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1. Code Preference (Scollon & Scollon, 2003)
Scollon & Scollon emphasize hierarchy, salience, placement, and

language dominance.

1.1 Language Presence
The profile is overwhelmingly English-dominant, with minimal Arabic

presence. English  appears in: Username: huda,Bio,
Entrepreneur,Your Big Beauty Sister,Podcast
@hudahotline,Founder & CEO @hudabeauty,Here to make a

difference...

Highlight titles: Creamy,FREE,PALESTINE,Hacks,Interface

elements (Instagram default English Ul). Arabic appears only
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symbolically: Iragi flag 1Q Visual cultural elements in posts (e.g.,
mosque setting in one image)

There is no Arabic script text in the bio.

1.2 Hierarchy and Salience

English is top-positioned and exclusive in the bio.

All  professional descriptors are in English. Brand mentions
(@hudabeauty, @hudahotline) are in Latin script. Highlight labels

are entirely English.

Thus: English is the dominant code both visually and functionally.
Arabic is present only symbolically through: Flag emaoji.Cultural

imagery in posts. There is no bilingual textual balance.

1.3 Code Preference Interpretation
Unlike the previous profile (balanced complementary bilingualism),

this profile demonstrates: Clear monolingual preference (English)
with symbolic Arab indexing. This reflects: Global audience
targeting.International brand  positioning.  Corporate  digital

identity.Arabic is backgrounded rather than co-equal.

2. Profile Characteristics (Reh, 2004)
Reh’s  categories:  duplicating, fragmentary,  overlapping,

complementary multilingualism.

2.1 Dominant Type: Fragmentary Multilingualism

Arabic appears only in fragmentary symbolic form: 1qQ (lraqi

flag).Cultural imagery.There is: No Arabic translation.No bilingual
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repetition.No complementary distribution of information across

languages. Thus, the multilingualism is minimal and symbolic.

2.2 Absence of Complementary Multilingualism
Unlike the previous profile: Arabic does not carry independent

semantic content. English carries all informational load. Therefore:

The profile represents fragmentary multilingualism rather than

complementary multilingualism.

3. Informative & Symbolic Functions (Landry & Bourhis, 1997)
3.1 Informative Function

English performs all informative functions:

Professional identity (Entrepreneur, Founder & CEO).Brand
direction.Podcast promotion.Business positioning.Highlight
categorization. The profile clearly targets: Global consumer markets.
International beauty industry audience. English-speaking platform

majority. Arabic plays no informative role.

3.2 Symbolic Function
Arabic functions symbolically through:
1Q lraqi flag — national identity marker Mosque imagery —

religious/cultural affiliation Highlight “PALESTINE” — geopolitical
solidarity marker (in English, but indexing Arab political identity)
Thus: Arab identity is symbolically present but linguistically

backgrounded.

English symbolizes:
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Global power.Corporate authority.Market accessibility.Transnational
mobility Arabic symbolizes: Ethnic origin.Cultural

authenticity.Political solidarity.
5.3 profile 3

L 8:34 J cati = EED

< joe_hattab =

Joe Hattab
3 364 6.7M 1,141
’ posts followers following

Travel Documentaries

Exploring the world’'s hidden stories
all s a=-J|

Info@jhattab.com

@jpm.lfilmschool ,’ Colmasassll delive olad

&2 www.jmfilmschool.com and 1 more

ef\\- Followed by hasanfadhil_, khalaileh_5165
e and 7 others

viessage

G-OO%

YouTuba 18M

1. Code Preference (Scollon & Scollon, 2003)
Scollon & Scollon emphasize hierarchy, placement, visual salience,

and functional dominance of languages.

1.1 Languages Present
The profile displays Arabic and English as the two dominant codes.

Username: joe_hattab
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Display name: Joe Hattab
Bio:
Travel Documentaries
Discovering the secrets of the world.
Info@jhattab.com
oWebsite link (jmfilmschool.com)
Highlight label: YouTube 18M
Arabic:
Ay 2aal)
(Learn filmmaking) <a sl delia alad
Symbolic (Non-verbal codes):

Highlight country flags (Oman, China, Canada, Iceland)

Graduation cap emoji €

1.2 Hierarchy and Salience

Top-level visibility:
Username (English, Latin script) — most prominent.
Display name (English)
Main professional description in English.
Arabic appears:
(d2aall) Mid-bio

After a tagged account (Arabic phrase describing film school)
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Thus:

English is structurally dominant and holds the main informational

positions.

The Arabic is placed strategically in the bio. This means that it is a

hierarchical bilingual system, not marginal but not balanced either.

1.3 Code Preference Interpretation
The distribution suggests:

English = world documentary identity.
Arabic = audience targeting + cultural positioning.

Arabic here is not entirely symbolic as in Profile 2 (Huda); it has

semantic meaning (Learn filmmaking).

In contrast to Profile 1, English still evidently dominate the

professional framing.
Thus, this profile shows:

Dominating English with functional Arabic insertion.

2. Profile Characteristics (Reh, 2004)

Reh differentiates between duplicating, fragmentary, overlapping,

and complementary multilingualism.

2.1 Type: Complementary Multilingualism.
Arabic and English are not mutually translations.
English provides:

Professional positioning
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Brand description
International outreach
Arabic provides:
(4 xall) Religious expression
(<l padll delia Wla3) Educational invitation
Therefore, every language has various communicative functions.

There is no duplication.

2.2 Fragmentary Multilingualism

The highlights flags (om ¢cN cA 1s) are partial multilingual and

multicultural indexing.

They indicate geographic mobility without textual translation.
Reh’s Framework Conclusion

The profile mainly indicates:

Complementary multilingualism

supported by fragmentary symbolic elements.

This puts it in between Profile 1 (balanced diaspora bilingualism)

and Profile 2 (English-dominant branding).

3. Informative & Symbolic Functions (Landry & Bourhis, 1997)

3.1 Informative Function

Most informative functions are carried by English:
Professional identity (Travel Documentaries)

Mission statement
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Contact email
Website
Arabic also has informative role:
.ehata — Direct call to Arabic-speaking audience sl dclia la

Therefore, both languages have informational content, but English

has more global information.

3.2 Symbolic Function
Arabic does symbolic identity work:

4xall — Religious-cultural identity marker

Arabic script — Ethnic authenticity.

Arabic educational invitation — Regional audience engagement.
English symbolizes:

International documentary field

Global mobility

Transnational professionalism

Flags symbolize:

Cosmopolitan travel identity

Global exploration narrative

6. Conclusion

This research demonstrates that Instagram profiles function as
digital linguistic landscapes in which diasporic users strategically

deploy multilingual and multimodal resources to construct and
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negotiate identity. Drawing on the integrated frameworks of Landry
and Bourhis (1997), Scollon and Scollon (2003), and Reh (2004),
the analysis shows that English typically occupies a dominant,
informative role linked to global reach and professional
communication, while heritage language and symbolic elements
such as national and cultural emojis serve primarily as markers of
identity, belonging, and transnational affiliation. The prevalence of
complementary and fragmentary multilingual patterns indicates that
users distribute different identity functions across languages rather
than translating content directly, reflecting audience design and
ideological positioning. Overall, the findings confirm that digital
platforms extend linguistic landscape theory into personalized,
multimodal spaces where individuals actively curate visibility,
meaning, and affiliation, highlighting the importance of both linguistic
choice and semiotic design in contemporary diasporic identity

construction.
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Abstract

This chapter introduces applied linguistics through its history,
definitions, relationship with language use, and professional
challenges. It traces the field’'s development from a strong concern
with language teaching toward a wider engagement with practical
language problems in social and institutional settings. The
relationship between theory and practice remains central. The
discussion distinguishes linguistics, the application of linguistic
knowledge, and applied linguistics, emphasizing that the latter is not

simply the transfer of a theoretical rule into a practical situation.

Three main sections address the field’s definition, history, and
scope; problems of language use; and questions concerning native
speakers, standard language, and responsibility. The chapter
discusses correctness, effective writing, social-class markers, and
nondiscriminatory language. It shows how evaluations of usage
depend on function, context, and social attitudes. It also reviews
different meanings of the term native speaker and its relationships
with identity, norms, and belonging, rather than assuming that

speakers share identical competence or experience.
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The treatment is a conceptual review of the literature and examples
documented in the chapter, connecting definitions with practical
guestions. Applied linguistics is presented as a problem-driven field
that must balance description, explanation, and responsible
intervention. Particular attention is paid to the limits of professional
authority when language problems involve policy or social
judgments. Understanding a problem does not remove the need to
consider the consequences of proposed solutions. The chapter
clarifies the field’s diversity and its common concern with language
in real contexts, linking linguistic knowledge with education,
communication, and identity without reducing it to a single teaching

technique or theoretical model.

Keywords: Applied linguistics; Language use; Language teaching;

Standard language; Native speaker

Section 1

Definition, Scope, and History of Applied

Linguistics

1.1 The History of Applied Linguistics

The term “applied linguistics” is fairly recent, emerging in the second
half of the 20th century. It became necessary in the late 1940s and
1950s in Britain and the USA to describe the study of teaching and
learning second or foreign languages. The journal Language
Learning started in 1948 with the subtitle “A Quarterly Journal of
Applied Linguistics”, although the first two issues didn’t mention the

term elsewhere. The name also came to be used for university
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departments, such as the School of Applied Linguistics at Edinburgh
University, founded in 1956.

Because of historical circumstances, the growth of English as a
world language led to applied linguistics being mainly associated
with teaching English as a second or foreign language. Originally,

the term could have implied three things:

1. Applying theory in practice

2. Using linguistic theory specifically

3. Applying linguistic theory to any language-related field

However, in practice, applied linguistics was mostly used to cover all
aspects of language teaching and learning, including psychological
topics (like motivation) and professional concerns (like teacher
training). It wasn’t until the 1980s that the term started to be used
more broadly, referring to any area where language is relevant, not

just teaching and learning languages (Johnson, 1999).

1.2 What is Applied Linguistics
Applied linguistics is difficult to define clearly because it means

different things to different people. As Vivian Cook says, “Applied
linguistics means many things to many people.” This lack of a single
definition often frustrates applied linguists. However, this problem is
common in the humanities and social sciences, where there is often

disagreement about key ideas and methods.

According to Crystal (2008), applied linguistics is a branch of

linguistics that focuses on using linguistic theories, methods, and
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findings to solve real-world language problems. The most developed
area of applied linguistics is the teaching and learning of foreign
languages, and sometimes applied linguistics is wrongly seen as
only about this area. In fact, applied linguistics also includes other
fields such as clinical linguistics (language disorders), educational
linguistics (language in education), lexicography, translation, and

stylistics.

The boundary between applied linguistics and related fields such as
sociolinguistics and psycholinguistics is often unclear, especially
because these fields also deal with practical issues like language
policy and planning. However, as these disciplines develop their
own theories, the difference between pure and applied research has
become clearer. This is why terms like applied psycholinguistics are

now commonly used.

Guy Cook defines applied linguistics as ‘the academic discipline
concerned with the relation of knowledge about language to decision
making in the real world’ (ibid: 5). He recognises that ‘the scope of
applied linguistics remains rather vague’ but attempts to delimit its
main areas of concern as consisting of language and education;
language, work and law; and language information and effect

(Davies, 2007: 2)

1.3 Linguistics and Applied Linguistics
Applied linguistics deals with real-world problems where language is

important. To study these problems, it often uses ideas and
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research from linguistics. One common way to understand the

relationship between the two is this:

« Linguistics studies language in general and looks for abstract rules

and patterns.

« Applied linguistics uses this theoretical knowledge to solve

practical language problems in real life (Cook, 2003).

From this point of view, applied linguistics can seem like a sub-field
of linguistics or a discipline that depends on linguistics for its ideas.
Linguistics is certainly the closest related field and an important

source for applied linguistics.

However, applied linguistics does not rely only on linguistics. Applied
linguists also draw on other disciplines such as psychology,
education, sociology, and communication studies, and sometimes
they work without using linguistic theory at all (Groom & Littlemore,
2011). Applied linguistics can also develop new ideas, adapt existing

theories, or even challenge dominant views in linguistics.

As Groom and Littlemore (2011) explain, applied linguistics has a
strong and productive relationship with linguistics, but it is not a
branch of linguistics. Instead, it is an independent academic field
with its own research interests, journals, professional organisations,

university degrees, and career paths.

1.4 Language Learning and Applied Linguistics
The journal Language Learning: A Journal of Applied Linguistics,

published by the University of Michigan, provides an important
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record of how applied linguistics has developed over the past sixty
years (Catford 1998). In an editorial published in 1993, the journal
formally recognized that applied linguistics includes a much wider
range of disciplines than linguistics alone. This recognition marked

an important shift in how the field was understood.

The journal has its roots in the work of Charles Fries and Robert
Lado at the University of Michigan. Founded in 1948, Language
Learning was “the first journal in the world to carry the term ‘applied
linguistics’ in its title” (Language Learning 1967: 1). However, at that
time, applied linguistics was understood mainly as the application of

linguistics to language teaching and learning.

By the 1990s, the journal had adopted a broader view of applied
linguistics. In their 1993 editorial, the editors acknowledged “the
wide range of foundation theories and research methodologies now
used to study language issues” (Cumming 1993). They stated that
the journal would encourage submissions from a variety of
disciplines, including linguistics, psycholinguistics, cognitive science,
ethnography, sociolinguistics, sociology, semiotics, educational
research, and cultural and historical studies. These approaches
were intended to address key issues in language learning, such as
multilingualism, language acquisition, second and foreign language
education, literacy, culture, cognition, pragmatics, and intergroup

relations.

However, this broader understanding came with a significant

change. The journal removed “applied linguistics” from its subtitle
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and renamed itself Language Learning: A Journal of Research in
Language Studies. The editors explained that the new title was
broader and more inclusive. Although the term “applied linguistics”
was removed, the journal continued to represent what many
scholars would still recognize as applied linguistics. In this way, the
change reflected an interpretation of applied linguistics rather than a

rejection of the field.

The idea of abandoning the label “applied linguistics” has been
discussed widely. Some scholars have argued that the term was
inappropriate from the beginning and was mainly used to give
academic legitimacy to university courses and departments. This
view was expressed in the 1960s by Halliday, McIntosh, and
Strevens (1964). While they acknowledged that the term “applied

linguistics” was problematic, they were willing to continue using it.

According to Halliday et al. (1964), the label was misleading
because it excluded many linguistic activities, such as machine
translation and sociolinguistics, and also ignored important areas
related to language teaching, such as psychology and educational
theory. They explained that the goal of applied linguistics courses
was not to train specialists in linguistics or phonetics, but to provide
teachers with a strong foundation in the subjects that support
classroom language teaching (Halliday, Mcintosh and Strevens

1964: 169).

As a result, the term “applied linguistics” did not appear in the title of

their book, The Linguistic Sciences and Language Teaching. This
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decision reflects a concern similar to that later shown by the journal
Language Learning regarding the usefulness and accuracy of the

term “applied

1.5 Restricting the Scope of Applied Linguistics
In the 1960s and 1970s, applied linguistics was closely linked to

language teaching. This can be seen in the Edinburgh Course in
Applied Linguistics (Allen and Corder 1973-5; Allen and Davies
1977), which did not need the subtitle “in language teaching”
because this focus was widely assumed. Pit Corder (1973) strongly
believed that applied linguistics was primarily concerned with

language teaching, and at the time this view was important.

After the Second World War, there was a rapid expansion of
language teaching, especially English. This expansion revealed a
serious problem: many language teachers, trainers, and supervisors
did not have sufficient knowledge about language. Applied
linguistics emerged to fill this gap by providing teachers with
essential linguistic knowledge. Over the next fifty years, however,
the situation changed. Linguistics became a regular part of teacher
education, meaning that new teachers often already had a
background in linguistics. In this sense, linguistics became

mainstream, which can be seen as a sign of its success.

At the same time, applied linguistics also expanded and succeeded
beyond language teaching. Its focus on practical language problems
began to influence other areas, especially institutional language use

(Howatt 1984). This led to rapid growth in applied linguistics
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research, training programmes, teaching methods, and, importantly,
the use of the label “applied linguistics” in many new areas.
Evidence of this expansion can be seen in the Anniversary Issue of
the ALAA Newsletter (January 2001: No. 44), which reports
developments over the previous twenty years. These include
drawing on a wider range of disciplines (Lewis 2001: 19), focusing
on real-world language problems (Grabe 2001: 25), and contributing
theoretical perspectives to many different fields (Baynham 2001.:

26).

In principle, if the sources of applied linguistics—such as training
and student curricula—are agreed upon, there is no reason why
applied linguistics should not address any language-related issue.
This broad view is reflected in publishers such as Mouton de
Gruyter, which lists a wide range of areas under applied linguistics.
According to this classification, applied linguistics includes language
acquisition (first and second language), psycholinguistics and
neurolinguistics, language teaching, sociolinguistics, humor studies,
pragmatics, discourse analysis and rhetoric, text processing and
translation, computational linguistics and machine translation,

corpus linguistics, and language control and dialectology.

Section 2
Applied linguistics and language use

2.1 Problems in Applied Linguistics
Language plays a central role in everyday thinking, learning outside

school, and communication. Because language matters so much, it
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often creates strong feelings and serious problems. Applied
linguistics exists to explain these feelings and to suggest possible
solutions to language-related problems. In many cases,
understanding why people feel strongly about language is itself an

important part of addressing the problem.

Language problems can take many forms. Some are well known,
such as debates about what counts as “correct” language, whether
certain accents are better than others, and why some children face
disadvantages at school because of their social class or ethnicity.
Other problems are less visible but equally important, including
misunderstandings in police interviews, communication between
doctors and patients, difficulties faced by subject specialists using a
second language, and questions about accuracy in simultaneous

interpreting.

Although these issues may appear to be simple language problems,
they are rarely only about language. They usually involve language
users, social context, and strong personal feelings. Such problems
often relate to identity, insecurity, attitudes toward others, prejudice,
concerns about children’s futures, and ideas about truth and
community. Applied linguistics recognises that language problems
are deeply connected to social and emotional factors and therefore

cannot be solved by linguistic analysis alone.

One example is the debate about teaching reading. In first-language
education, this debate is often presented as a choice between

phonics (sounding out letters) and whole-language approaches. In
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second or foreign language learning, a similar debate exists
between using simplified texts and authentic materials. These
debates often create strong emotions. Applied linguistics asks why
this is the case and whether the opposing views are truly

incompatible.

Another example is the idea of “correct” language use. Many people
believe that language use is either right or wrong, and this belief
often appears in newspaper letters and public debates. However,
applied linguistics takes a different approach by asking how
common different forms are and how language changes over time.
From this perspective, appeals to correctness may reflect attempts
to preserve older forms that are already disappearing, such as “It's I”
being replaced by “It's me,” or “different from” being replaced by

“different to.”

Accent prejudice provides a further example. Some accents, such
as Birmingham English or Broad Australian, are often judged as
unattractive or uneducated. There is no linguistic basis for such
judgments, just as there is no basis for racial prejudice. While some
people argue that all accents are equal and that society simply
needs to overcome its bias, applied linguistics recognises that
accent discrimination is a real social problem. Some accents are
valued more highly than others because of social, political, and
sometimes ethnic factors. Applied linguistics does not necessarily

solve this problem but aims to explain how and why it exists.

281



Slbeall) g S | il Y gat g Srall ol

8 2 sena EAPE PN | el Jiaall

A related issue is the educational disadvantage faced by working-
class and minority children. Basil Bernstein (1971) suggested that
these children may struggle at school because the communication
style used at home differs from the language expected in school.
Middle-class children experience less difference between home and
school language, while working-class children face a larger gap.
Bernstein’s model of “restricted” and “elaborated” codes was widely
criticised, partly because the codes were difficult to define
linguistically and partly because the theory seemed to criticise
working-class language. However, the model was popular among
teachers because it helped explain differences in educational
achievement. Importantly, Bernstein did not claim that his model
was only about language; it also involved context, social roles, and
identity. In this sense, his work can be seen as an early example of

applied linguistic thinking.

Problems also arise in written instructions and official documents,
such as appliance manuals or tax forms. These problems may result
from poor translation or from a failure to consider the wide range of
readers’ literacy skills. For example, instructions in a telephone
directory about hyphenated names may be unclear and confusing
for a general audience. Organizations such as the Plain English
Movement apply linguistic principles to simplify language and

improve clarity using both words and layout.

Institutional communication often creates serious

misunderstandings. In police interviews, for example, errors may
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occur when statements are taken. These errors can range from
misunderstanding what was said to biased interpretations or even
fabrication. Before recordings were mandatory, the gap between
spoken words and written statements was especially large. Applied
linguistics examines these situations by considering expectations,

power relationships, and context, not just the words used.

Doctor—patient communication presents similar problems. Even
when both parties speak the same language, misunderstandings
may occur because of differences in social background or because
medical language is highly specialised. Doctors may assume they
understand the patient, while the patient may struggle to express
symptoms clearly. Applied linguistics highlights the importance of
listening carefully, using interpreters when needed, and explaining

medical information in simpler language appropriate to the audience.

Language problems also occur in higher education, especially for
international students studying specialist subjects in English. While
the obvious solution is to improve English proficiency, applied
linguistics asks deeper questions. For example, it considers whether
institutional language demands are reasonable and whether
difficulties relate more to social language use than to academic
content. Such analysis helps explain why students’ English may not

always appear to improve.

Simultaneous interpreting provides another example. Critics
sometimes claim that interpreters move too far from the speaker’s

original meaning. However, applied linguistics asks what is actually
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expected of interpreters. In many international conferences, what
matters most is that the main message is communicated, not that
every word is translated exactly. Interpreting also serves a symbolic
function by recognising the value of participants’ languages. In this
context, conveying the main idea may be more important than

perfect accuracy.

Overall, language problems in institutions such as schools,
workplaces, hospitals, conferences, and the media are rarely only
linguistic. They usually involve social interaction, power, and
decision-making. While changing language use can sometimes help,
no solution will succeed without understanding the broader context.
Linguistics often studies language in isolation, like looking through a
telescope focused only on language. Applied linguistics, by contrast,
looks at language as part of a wider social world, offering a real-

world perspective on language problems.

2.2 Language Correctness as an Applied Linguistics Problem
For many users of English, being “correct” means following the rules

and conventions of Standard English. Learners of English as a
second or foreign language must first learn the grammatical rules
and later deal with social norms of usage. As a result, there are
many guides that explain how to use English correctly, or more often
how to avoid mistakes. These range from strict prescriptive views
found in newspaper letters to teaching approaches in grammar

textbooks.
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Concerns about correctness appear in many areas. These include
debates about grammar rules, advice on clear thinking and effective
communication, sociolinguistic studies of class-based language use,
and feminist arguments for inclusive and non-discriminatory
language. All of these issues are relevant to applied linguistics

because they involve real language use and social meaning.

2.2.1 Old Shibboleths
Complaints about declining standards in English often focus on the

loss of distinctions between forms such as
disinterested/uninterested, try to/try and, and owing to/due to.
Traditionally, prescriptive grammar rules insisted that owing to
should be used as a preposition, while due to should only follow a
verb, as in “the delay was due to the weather.” However, Peters
(1995) points out that the prepositional use of due to is not new, and

therefore there is little reason to continue treating it as incorrect.

This example highlights two important points. First, standard
languages change over time, and such change cannot be stopped.
Second, at any given time, teachers, editors, and textbook writers
still need to decide what counts as acceptable usage. These
decisions are often conservative, but they also change over
generations. Sensitivity to how people feel about language is
therefore important. As Bishop humorously shows in his poem The

Lost Preposition, rigid rules can easily become absurd.
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2.2.2 Effective Writing
Correctness is also linked to effective writing, which is often seen as

evidence of clear thinking. Writing a clear and coherent text is one of
the most difficult skills students are expected to learn. Here, applied
linguists take on a prescriptive role by identifying problems in early

drafts and suggesting ways to improve clarity.

Even experienced writers may struggle with clarity. An example from
H. G. Wells’ The Common Sense of War and Peace (1940) shows
how vague expressions and unclear meanings can confuse readers.
Critics from Graves and Hodge (1943: 211-14) point out problems
such as undefined terms, unnecessary repetition, and awkward
phrasing. Their revised version demonstrates how rewriting can

make meaning clearer and more effective.

From this perspective, correctness means producing language that
works well in its context. As Warburg (1966: 87) suggests, “correct
English is simply good English.” For applied linguists, correctness
matters not only for clarity but also because language is closely

connected to social life.

2.2.3 Social Class Markers
Language also marks social group membership. When parents say

they do not understand their children’s language, they often mean
differences in vocabulary, topics, or pronunciation. Such differences

do not prevent communication but signal social identity.

One important example is the linguistic marking of social class. In

English, this has been described using the U (upper-class) and non-
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U distinction (Ross 1978). Certain words, such as cycle instead of
bike or settee instead of sofa, are associated with upper-class
usage. Ross argues that U forms are “correct,” but these differences
are linguistically trivial. Their importance lies in their social meaning,

not in communication.

These markers suggest that language can reinforce social divisions.
Unlike U/non-U distinctions, however, campaigns for non-
discriminatory language assume that language users can change

their behaviour and adopt more inclusive forms.

2.2.4 Non-Discriminatory Language

Non-discriminatory language aims to avoid reinforcing social
inequalities. The Equal Opportunities Unit of the University of
Melbourne defines discriminatory language as language that creates
or reinforces hierarchies based on gender, race, class, age,
disability, or belief (EOU 1998: 5). Their guidelines identify problems
such as false generics (using man to refer to everyone), gendered

job titles, discriminatory humour, and patronising terms.

Unlike descriptions of class-based language use, these guidelines
actively discourage certain forms. In this sense, they are proscriptive
rather than descriptive. Applied linguistics is therefore involved not

only in describing language use but also in shaping it.

2.2.5 Correctness and the Applied Linguist
Debates about correctness raise important questions about

language norms (Bartsch 1988). The popularity of punctuation
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guides such as Truss (2003) shows that people want advice on
language use. Although some may object to linguistic moralising,
concern about correctness reflects the fact that language is alive

and constantly changing.

Crystal (1984: 117) argues for a balanced view: neither “anything
goes” nor “nothing goes.” Applied linguists encounter the
correctness issue in two main ways. First, public concern about
correctness requires serious attention. Second, applied linguists are

often asked to give guidance on appropriate usage.

Unlike theoretical linguists, who may dismiss these issues as non-
linguistic or trivial, applied linguists see correctness as a central
concern. They respond in three ways. First, they analyse why
speakers care so much about correctness, seeing it as evidence of
the systematic nature of language use (Taylor 1990). Second, they
recognise that prescriptive and proscriptive views are themselves
part of the language problem and must be understood within social
and political contexts. Third, as teachers and advisors, applied
linguists must make practical decisions about which forms are
currently standard, even while accepting that such judgments may

change over time.

Section 3
The applied linguistics challenge

3.1 The Native Speaker and the Standard Language
The most important and controversial topics in applied linguistics:

the native speaker (Davies 2003a). As Preston (1989: 78) notes, the
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idea of the native speaker is central to second language acquisition

(SLA) and therefore to applied linguistics as a whole.

However, defining who counts as a native speaker is difficult. There
iIs no single agreed definition. Two main approaches exist. The first
is the “being” definition, which focuses on childhood acquisition of a
first language (L1). This view is common in psycholinguistics and
cognitive linguistics and treats nativeness as something fixed and

biologically grounded.

The second is the “doing” definition, which comes from
sociolinguistics. This approach argues that language ability and
identity are not fixed and that people can become native-like through
use and social participation. From this perspective, being a native

speaker is something achieved, not something one simply is.

Cognitive approaches focus on individuals, but individual variation
among native speakers is so great that researchers often rely on an
idealised model. This is the same “ideal native speaker’ proposed
by Chomsky. Sociolinguistics, in contrast, places variation at the
centre of its research. Yet when sociolinguists talk about the native
speaker (rather than native speakers), they also rely on an idealised

model.

As a result, both cognitive and social approaches meet at the same
point: the standard language. Although the standard language is not

stable and is hard to define, it becomes the model for language

289



Slbeall) g S | il Y gat g Srall ol

8 2 sena EAPE PN | el Jiaall

learners. In practice, the native speaker functions as a social ideal,

represented by the standard language.

3.2 Two Native Speakers
The novel Native Speaker by Chang-Rae Lee (1995) explores the

experience of someone living between two cultures. The author, like
the novel’'s main character Henry Park, is a Korean American who is

fluent in both English and Korean.

Henry Park speaks English perfectly, but others still question
whether he is a native speaker. His wife notices that he speaks very
carefully and seems to listen to himself as he talks. This careful
attention to language leads her to assume that he is not a native
speaker, even though his English is fluent and accent-free,

especially on the telephone.

Henry Park is therefore a bilingual native speaker, fluent in two
languages. His appearance may cause doubt about his nativeness
in English, but his speech does not. His position between cultures
leads him to work as a spy, observing and interpreting the lives of
immigrants. His story highlights how nativeness is judged socially,

not just linguistically.

A different example is provided by the Irish writer John Banwville.
Banville has argued that Irish writers are “not writing in their own
language” when they write in English, suggesting that English in

Ireland is shaped by Irish Gaelic ways of thinking. While it is true
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that Irish English is influenced by Gaelic, the claim that English is

not an Irish language is questionable.

Irish English is clearly different from British English, just as
Australian or American English is different. But this does not mean
that English is not truly Irish. Instead, it suggests that there are
different standard varieties of English, each belonging to its own

community.

3.3 Prototype Theory
These two contrasting views of the native speaker support the idea

of prototype theory, developed by the psychologist Eleanor Rosch.
Escudero and Sharwood Smith (2001) argue that this theory is

useful for understanding the concept of the native speaker in SLA.

Prototype theory suggests that categories do not have strict
boundaries. Instead, some members are more central, or
prototypical, while others are more peripheral. According to this
view, native speakerhood is not an all-or-nothing concept. Instead,

individuals may have some features of nativeness but not others.

For example, the category “bird” includes creatures that share
features such as feathers and wings. A sparrow is a good example
of a bird, while an ostrich is less typical because it cannot fly. In the
same way, a person may meet many criteria for being a native

speaker but not all of them.

However, applying this theory to native speakers raises problems.

Unlike birds, native speakers do not have clear, agreed-upon
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defining features. As Escudero and Sharwood Smith themselves
admit, researchers often assume everyone already understands
what a native speaker is, even though the concept is vague and

contested.

The main difficulty is that we do not know what the core features of
native speakerhood are. Without agreement on these features,
prototype theory cannot fully solve the problem. Native speakers are
not natural objects like birds; they are social and linguistic
constructs. This helps explain why the term “native speaker” is used

in many different ways and why it is so hard to define precisely.

3.4 Magnitude estimation and native speakers

One problem in applied linguistics is defining who counts as a native
speaker. To avoid this problem, Sorace focuses instead on non-
native speakers (NNSs), especially very advanced learners called
near-natives. She uses a method called magnitude estimation,
where participants rate how acceptable sentences sound rather than
simply saying “right” or “wrong.” This method is very sensitive and
helps researchers see small changes in learners’ language
development. Sorace’s research shows that even learners who
sound almost native usually still think about language differently
from native speakers. This suggests that there may always be a
difference between native speakers and non-native speakers, even

at very high levels.

However, Sorace assumes that we already know who native

speakers are, which is itself a problem. She usually compares near-
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natives to educated native speakers who use Standard English. This
means her research ignores the wide variation among native
speakers. In this way, her approach is not very different from
prototype theories, because it still compares learners to an idealized

model of the native speaker.

3.5 Barth’s idea of boundaries and identity
Anthropologist Frederik Barth offers a very different way of thinking

about categories like “native speaker.” He argues that social groups
are defined not by fixed traits, but by boundaries and self-
identification. In other words, if people say they belong to a group
and behave as members of that group, then they are members. This
explains why signs asking for “native speakers of English” often rely

on people simply identifying themselves as native speakers.

According to Barth, what matters is not objective differences, but
social agreement. Groups exist because people accept them as
real. This idea challenges linguistic attempts to define native
speakers precisely. It suggests that being a native speaker may be
more about social membership than about perfect language

knowledge.

3.6 The sociolinguistic perspective

In sociolinguistics, variation is central. Every speaker uses language
differently, so defining a single “native speaker’” becomes almost
impossible. For this reason, sociolinguists often avoid detailed
definitions. Some scholars define a native speaker very simply as

someone who learned a language first in childhood. This definition
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avoids complexity but ignores the fact that no two native speakers

speak exactly the same way.

Both sociolinguistics and second language acquisition rely on
idealized models. These models simplify reality in order to study

language, even though real speakers are highly diverse.

3.7 The role of the standard language
Applied linguistics is especially interested in the native speaker

because it deals with norms, goals, and standards, particularly the
standard language. The standard language is an ideal model used
in education, testing, and language teaching. Learners are usually
judged by how close they come to this standard, not by how real

people actually speak.

In this sense, the “native speaker” often represents the standard
language rather than a real individual. Both native and non-native
speakers learn and maintain this standard through education and

institutions.

3.8 Different meanings of “native speaker”

There are many different ways to define a native speaker. Some
definitions focus on early childhood learning, others on everyday
use, education, long residence in a country, or exceptional learning
ability. Disagreements arise because people mean different things
when they use the term. Sometimes the native speaker is seen as
the owner of the language, and sometimes as the person who sets

language standards.
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Because of these disagreements, some scholars suggest replacing
“native speaker” with “native user.” However, native-speaker norms
are still widely used in language teaching and testing, such as

IELTS and TOEFL.

3.9 Sociocultural theory
Sociocultural theory tries to connect language learning with social

and cultural contexts. It argues that language develops through
interaction with others, especially more experienced speakers. From
this view, no one becomes a native speaker alone; social
participation is essential. This approach also influences language
assessment, suggesting that evaluation should involve interaction

rather than isolated testing.

3.10 Responsibility in applied linguistics

Applied linguistics has expanded into many real-world areas, such
as law, migration, education, and power relations. Because of this,
many scholars argue that applied linguists have ethical and political
responsibilities. The key debate is whether applied linguists should
only study and advise on language problems, or whether they

should also take action to change social conditions.

Some believe applied linguists should remain advisors, while others
argue they should become activists. This tension between research
and political action is one of the major ongoing debates in applied

linguistics.
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Conclusion

Applied linguistics has developed from a field originally focused on
language teaching into a broad, interdisciplinary area concerned
with real-world language problems. Although its roots lie in second
and foreign language education, applied linguistics now addresses
issues in many domains, including law, health, workplace
communication, translation, and language policy. This expansion
reflects the growing recognition that language plays a central role in

social life and institutional practices.

Defining applied linguistics remains challenging because it draws on
many disciplines and serves multiple purposes. Rather than being a
simple application of linguistic theory, applied linguistics uses
insights from linguistics alongside knowledge from psychology,
sociology, education, and other fields. It is therefore best understood
as a problem-driven field that connects theory with practice in order

to understand and improve language use in real contexts.

The “applied linguistics challenge” lies in balancing description,
explanation, and responsibility. Applied linguists must analyze
language problems carefully and ethically, while also deciding how
far their role extends into policy-making and social action. As
language continues to shape education, identity, and power in a
globalized world, applied linguistics remains a vital field for
understanding language use and addressing its practical and social

consequences.
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Abstract

The current study analyses the effect of digital and traditional
storytelling on the writing accuracy and fluency of Iragi EFL learners.
Employing a quasi-experimental design, the study sampled 45 male
intermediate-level students enrolled in a writing course at Babylon
University. The students were divided into two groups: the digital
storytelling group (n=23), which utilized StoryJumper in creating
multimedia-based stories, and the traditional storytelling group
(n=22), which employed pen-and-paper storytelling. The writing skill
was assessed with pretest and post-test narrative compositions, and
writing performance was evaluated for accuracy, as error-free T-
units, and fluency, as total words. The results showed that digital
storytelling enhanced the accuracy of writing significantly, which
aligns with earlier findings. However, the research indicated an
absence of a noteworthy impact of digital storytelling on writing
fluency. The results showed the multidimensional nature of writing
development, highlighting the need for a balanced pedagogic
response that promotes both precision and fluency. The study also
has important pedagogical implications, suggesting the integration of
digital storytelling into EFL curricula to enhance grammatical

accuracy.

301



Slbeall) g S | il Y gat g Sl oy

ol (i | il Jaadl

Keywords: Writing accuracy; Writing fluency; Digital storytelling;

Traditional storytelling; EFL learning

1. Introduction

Among the four important skills in Second Language Acquisition
(SLA), writing is considered to be especially difficult for students due
to its greater linguistic ability and intense cognitive involvement (Sun
et al., 2024). Empirical studies indicate that the incorporation of
digital tools in teaching writing can exert a beneficial effect on the
guality of the written production of students in English (Liu et al.,
2023; She et al., 2024; Wu & Chen, 2020). Digital storytelling as one
of the most important modern digital tools has been recognized as a
very effective approach to improve writing of English as a Foreign
Language (EFL) leaners (Hava, 2021). It offers students an
enjoyable and interactive learning experience while simultaneously
being a potential source of inspiration for the creation of digital

educational materials (Sembiring & Simajuntak, 2023).

Digital storytelling is a practice using digital technologies and
multimedia to narrate and convey personal narratives or thematic
stories (Lambert, 2013). As opposed to conventional writing
practices supportive of only text-based narratives, digital storytelling
makes use of various multimedia features, such as text, pictures,
sound, and video (Niemi & Multisilta, 2016). First of all, by
incorporating additional modes of expression, the approach allows
students to develop a deeper connection with the content, thus

fostering creativity and motivation (Peng et al., 2023). Moreover,
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digital storytelling provides a more active and visually denser
learning context that is a great tool in developing writing proficiency

among EFL students (Lambert, 2013; Peng et al., 2023).

Digital storytelling as a language learning pedagogical tool is
underpinned by a number of established theories of learning,
including the multimedia learning theory (Mayer, 2005, 2014) and
constructivism (Rannikmae et al., 2020; Yang, 2022). The
multimedia learning theory claims that learners are more apt to learn
and recall information through processing visual and auditory
information at the same time, rather than through text alone. Digital
storytelling follows this premise by incorporating textual, auditory,
and visual elements, thus allowing for greater understanding and
involvement. Such a multimodal approach helps learners create
stronger cognitive connections, leading to improved language

retention and production.

Likewise, constructivist learning theory argues that individuals build
their own conception of knowledge through active engagement and
purposeful experiences (Sylla et al.,, 2021). Digital storytelling
facilitates this process by allowing learners to produce and
disseminate individual stories, thereby enabling them to use
linguistic knowledge in an actual and intentional way. Writing digital
stories stimulates students to explore language, enhance their

writing ability, and reflect more intensely on their learning process.

Some research focuses on the pedagogical benefits of digital

storytelling for language learners. The research indicates that digital
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storytelling enhances the learners’ motivation (Hava, 2021),
engagement (Liang & Hwang, 2023), academic performance (Al-
Obaydi et al., 2023), and higher-order cognitive abilities, such as
critical thinking (Hwang et al., 2023). Furthermore, it has been found
to positively affect foreign language learning and writing ability
(Balaman, 2018; Chubko et al.,, 2020; Oskoz & Elola, 2016;
Tanrikulu, 2020). From an L2 learning perspective, digital
storytelling promotes collaborative learning (Rubino et al., 2018) and
stimulates the creation of important writing conventions, such as
spelling, punctuation, and paragraph structure (Girmen et al., 2019).
It also includes writing processes including drafting, revising, and
editing (Castarieda, 2013). Additionally, digital storytelling stimulates
creativity and self-expression (Chen & Yeh, 2024) and allows
learners to develop a closer connection to the target language

(Belda-Medina, 2024).

Despite the current research demonstrating the utility of digital
storytelling in language instruction, further exploration is necessary
for the full range of its contribution to different aspects of writing
acquisition, particularly accuracy and fluency. A gap in literature
continues to be present that demonstrates the effects of digital
storytelling on writing accuracy and fluency among lIragi students
learning English as a foreign language. Although some research has
investigated digital storytelling's role in wider pedagogical settings,
its precise contribution to enhancing grammatical precision and

writing ease in Iraqi EFL contexts has been an untapped field of
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research. This study fills that gap and is thus a further contribution to
academic debate on digital storytelling's application in SLA. The
findings will have practical implications for EFL instructors,
curriculum designers, and language instructors to guide them in

integrating digital storytelling into writing instruction.

2. Review of the Literature

2.1. Digital Storytelling and L2 Writing
The incorporation of digital storytelling across diverse formal

educational contexts has foregrounded its success in facilitating EFL
students' writing enhancement. Empirical studies have exhibited its
advantages in promoting collaborative writing (Rubino et al., 2018),
the development of presentation skills (Niemi et al., 2018), reflective
writing development (Brill, 2023), and multimodal literacy
development (Hovious et al., 2021). Rizzi et al. (2020) argue that
digital storytelling can be used to spark excitement about writing in
students who would otherwise lack motivation or express insufficient
confidence in being able to write. By allowing students to take an
active role in their own learning, digital storytelling is used as a great

pedagogical practice.

The significance of motivation in L2 learning is extensively
documented since it is frequently considered to be an essential
element for effective language acquisition (Mat, 2023). Digital
storytelling enables students to access language through various
channels within authentic and purposeful contexts (Chung, 2021).

Liang and Hwang (2023) point out that visual aids and other non-
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verbal communication modes allow students to have more means of
conveying their intended meaning and accessing information that is
hard to present in writing alone. This mode of multimodality, as
Leong et al. (2019) contend, enriches the general learning
experience, caters to various learning styles, and renders language

learning more interesting and accessible.

Ohler (2013) highlights the importance of writing as a core element
of digital storytelling, even with the integration of multiple multimedia
components in the end product. Writing is crucial in the process
since it encourages cognitive activity, enhances reflective thinking,
and enhances the ability to place ideas in logical order. The process
of building stories requires students to engage in critical analysis
and meaningful expression, thus enhancing the connection between

writing and the progression of thought.

2.2. Empirical Studies
Several studies have examined the effects of digital storytelling on

language acquisition and writing skills. Sarica and Usluel (2016)
carried out a study on the effects of digital storytelling on the visual
memory and writing skills of students. The study identified significant
improvement in both aspects, with greater improvements being
recorded by the experimental group than the control group. The
study finally concluded that digital storytelling greatly enhanced the
writing skills of students, offering a vibrant and interactive method of

language learning.
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Likewise, Tanrikulu (2020) carried out a study in which students
produced two digital stories: one individually and the other in
collaboration. The results indicated that students were interested in
both the creative and evaluative phases of their storytelling.
Students indicated that digital storytelling affected the organization
and content of their writing positively, whereas the incorporation of
multimedia and well-planned scripts were significant elements in
rendering writing more enjoyable in addition to better integrated with

technology in writing classes.

Following these findings, Alemi et al. (2022) also presented
additional evidence on the efficacy of digital storytelling in
developing the writing ability of EFL learners. The research indicated
that digital storytelling helped students develop grammatically
correct sentences, build vocabulary, correctly use punctuation, and
develop meaningful and coherent stories. Furthermore, their
research corroborated that digital storytelling promoted motivation
among young EFL students, which resulted in more engagement in

acquiring basic writing elements.

Shi and Cheung (2024) explored the use of Google Slides and iPads
within digital storytelling, in which students collaborated in small
groups to write and record stories that were then published online.
The study used an in-depth analysis of focus-group interviews,
lesson observation data, and student writing samples, revealing high
levels of engagement as well as a reduction in grammatical errors.

However, the study also revealed that the potential for in-depth peer

307



Slbeall) g S | il Y gat g Sl oy

ol (i | il Jaadl

discussion was limited, suggesting that further approaches might be

needed in order to enhance collaborative interaction.

Various research works (Castillo-Cuesta et al., 2021; Chen Hsieh &
Lee, 2023; Morgan, 2014; Oskoz & Elola, 2014) have also cited
successful outcomes that result from the use of digital storytelling in
the context of EFL writing improvement. However, Wu and Chen
(2020) advise against this, saying the literature typically creates a
utopian impression regarding digital storytelling. They reason that
more empirical studies are required to advance knowledge of the
pedagogical consequences and everyday utilization of digital

storytelling in the area of language learning.

3. Research Study Objectives
Although an increasing amount of literature substantiates the

advantages of digital storytelling, more research is needed to
identify its effectiveness regarding certain features of L2 writing,
specifically syntactic accuracy and fluency. While previous studies
have reported general advances in writing skill, few investigations
have been carried out comparing the use of traditional pen-and-
paper storytelling and digital storytelling to improve these writing
fundamentals. The current study tries to contribute to this body of
research by investigating the impact of traditional storytelling and
digital storytelling on EFL students' writing skills. Specifically, it will

try to provide an answer for the following research questions:

1. To what extent does digital storytelling influence EFL learners’

writing performance in term of accuracy?

308



Slbeall) g S | il Y gat g Sl oy

ol (i | il Jaadl

2. To what extent does digital storytelling influence EFL learners’

writing performance in term of fluency?

4. Methodology
4.1. Design

The impacts of digital and traditional storytelling on EFL learners'
writing performance were investigated in this quasi-experimental
study using quantitative data analysis. The research utilized
guantitative data analysis, specifically comparing the pretest and
post-test writing scores of participants in both the digital storytelling
and traditional storytelling groups. Writing performance is the
dependent variable in this study, which is expressed in terms of
correctness and fluency depending on set evaluation standards.
Digital and traditional storytelling are also the independent variable,

that are the two ways of narrative technique.

4.2. Participants

The sample for this study included 45 male adult EFL learners aged
18 to 26 years old, all of whom were registered in a writing course at
Babylon University. Convenience sampling was used in the study to
choose subjects depending on availability and eager to participate.
Based on their Oxford Placement Test (OPT) results before the
study, all of the participants who study English as a Foreign
Language (TEFL) were categorized as intermediate-level English
learners. Participants were adequately educated on the goal,
techniques, and research criteria prior to the intervention. They were

given written material detailing the research method, ethical issues,
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and their rights as subjects together with spoken explanations.
Distribution and signing of informed consent papers guaranteed that
every participant freely decided to participate in the research.
Participants were paired randomly into either one of two groups to
help with the study. With the internet platform, the 23-person digital
storytelling group created and showcased their storylines. On the
other hand, the traditional storytelling group (n=22) created their
stories utilizing pen-and-paper or offline materials without the help of

digital tools, therefore using standard storytelling techniques.

4.3. Instruments
4.3.1. OPT

Participants’ English proficiency before the intervention were
determined using the OPT (Allan, 2004). There were two sections of
the 200 multiple-choice questions on the test. Participants' ability to
grasp spoken English, including dialogues, monologues, and
situational conversations was assessed using a 100-question
listening comprehension test. Emphasizing sentence structure, word
forms, and contextual language use, the 100 questions segment
evaluated participants’ mastery of English grammar, syntax, and
vocabulary. Under controlled circumstances, the test was given to
each participant to make sure they finished it on their own within the
given period. To guarantee homogeneity across the study groups
prior to the intervention, the OPT's findings confirmed that every

participant fell into the intermediate proficiency level.
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4.3.2. Pretest/posttest
The assessment process included both a pretest and a post-test,

designed to evaluate participants' narrative writing abilities before
and after the intervention. Participants in every test had to create a
250-word narrative paragraph in answer to a specified prompt. The
pre-test topic was “Narrate a situation where you faced a challenge
and how you overcame it’, the pretest prompt was “Describe a
memorable childhood experience that had a significant influence on
you”. Participants were not allowed to reference outside sources,
such as books, internet materials, or help from others, while finishing
the writing assignment in order to guarantee the authenticity of the
assessment. Participants had forty minutes to finish their answers;

every exam session was precisely timed.

4.3.3. Digital Storytelling Platform
StoryJumper, an online application for producing and distributing

interactive digital stories, was the digital storytelling platform used in
this research. With both desktop and mobile devices compatible with
this web-based service, users may easily create and share their own
unique stories. StoryJumper lets users combine text, photographs,
sounds, and animations into their stories by means of a simple
interface furnished with a wide spectrum of pre-designed themes,
backgrounds, characters, and multimedia elements. These tools let
students create visually rich and interesting stories, therefore

enhancing the immersion and interaction of the writing process.
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StoryJumper is a great teaching tool in educational environments
since it helps students to strengthen their creative writing, story
creation, and digital literacy. Depending on their tastes, it gives
users freedom in tale publishing so they may either keep their work
private or share it online. Furthermore, the platform provides several
storing and customizing choices so that users may fit their own
requirements and so shape their storytelling experience.
StoryJumper invites students to explore many kinds of expression
by including multimedia storytelling, therefore improving their

engagement, motivation, and general writing ability.

4.3.4. Accuracy and Fluency Measures
Participants' writing correctness and fluency were evaluated by

means of analysis of the gathered written samples. Using the error-
free T-unit ratio, which is the proportion of error-free T-units to the
overall T-unit count, accuracy was assessed (Chandler, 2003;
Zhang & Hyland, 2018). Based on the overall word count of every
writing assignment (Allaw & McDonough, 2019), fluency was
evaluated to show the participant's capacity to produce continuous,
coherent written output. Two qualified raters separately evaluated
the writing examples to guarantee objectivity and dependability. By
averaging the two raters' assessments, one may ascertain the final
scores. Measuring Cohen's kappa, which produced values of 0.73
for accuracy and 0.89 for fluency, this approach revealed a high
degree of inter-rater reliability, therefore suggesting great agreement

amongst the raters.
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4.4. Data Collection Procedures
The intervention lasted for eight weeks with a single 90-minute

session each week. Each session was planned to focus on various
phases of the storytelling process. The pretest was given during the
initial session, and the post-test was left to the last session to see

how much the participants' writing had improved.

In the second session, students in the digital storytelling group were
taught about digital storytelling and using the StoryJumper platform.
They were taken through what they would be required to do and
showed them how to work on the platform using laptops or
smartphones. Throughout the rest of the sessions, students were
shown picture prompts to inspire their stories. They first penned
down their stories on paper using their language and imagination
skills to craft engaging and readable stories. The themes were
chosen to cover shared experiences, daily routines, and common
places to enable students to choose a topic of interest to them.
Students were encouraged to seek external assistance for their
writing from sources such as books and web content. The teacher
gave comments and guidance along the way, directing students to

work on their storytelling skills and writing skills.

In lessons four and five, students improved and expanded their
stories based on the teacher's comments. Students focused on
working on their stories more clearly, logically, and using good
language so that their stories were well-structured and well-

developed before the final step. In sessions six and seven, the
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students started using the StoryJumper, where they digitized their
stories. The instructor helped them format and upload their work,
making sure that the text was readable and properly structured.
Students were encouraged to add multimedia elements, like
pictures, sound, and animations, to make their digital stories richer.
The taecher still helped with technical issues and instructions as
needed. After they finished the final drafts, students uploaded their
digital stories to the StoryJumper website. This gave them a chance

to publish their work and gain access to a wider audience.

The traditional storytelling group used the same instructional
strategy, with the same number of sessions and writing stages as
the digital storytelling group. These students wrote their stories with
paper-and-pencil. They wrote their stories on cell phones or laptops,
but they were not able to use online resources or digital storytelling
sites. Like the digital storytelling group, students in this group were
given picture prompts to help them develop their stories. The
teacher gave feedback while students wrote, helping students revise
drafts, develop the sequence of their stories, and tune up their
storytelling. Though this group did not use multimedia features, they
were asked to pay attention to the wusual writing rules and
conventions like structure, how to organize content, and appropriate

language.

At the end of the eight-week course, the students in both groups

took the post-test, where they wrote a final writing task. The pretest
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and post-test scores were analyzed to see the impact of digital and

traditional storytelling on writing accuracy and fluency.

4.5. Data analysis
In order to investigate the effect of digital storytelling on writing

performance in EFL learners, the study employed quantitative
methods using inferential statistical processes. Data were collected
using post-test narrative writing tasks, and two dimensions of writing
were assessed: accuracy and fluency. Accuracy was quantified as
the number of error-free T-units, mirroring grammatical accuracy in
written production, whereas fluency was quantified by the number of
words produced in each written text, mirroring learners' capacity to

maintain lengthy talk.

An independent samples t-test was employed to examine the
difference between the mean post-test score of the digital
storytelling group and that of the traditional storytelling group for all
variables. This particular statistical test was employed since it is
suitable for assessing differences between two independent groups
on a continuous outcome variable. Statistical testing was conducted
using SPSS software, and a cutoff of.05 (a =.05) was used for
hypothesis testing. This method facilitated an assessment of the
extent to which the storytelling technique utilized exerted a
statistically significant effect on the accuracy and fluency of learners'

writing.
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5. Results
In this section, the findings of the study are reported in relation to the

effects of digital storytelling on EFL learners' writing performance
with a focus on accuracy and fluency. Statistical analyses conducted
to answer the research questions were for comparing pretest and
post-test narrative writing performance of the participants. Findings
are presented according to each dependent variable to demonstrate

the changes that were found as a result of the intervention.

An independent samples t-test was applied to compare the post-test
writing accuracy scores of students who received digital storytelling
compared to the students who received traditional storytelling.
Accuracy was defined as the percentage of error-free T-units in
students' narrative writing. There was a statistically significant

difference in accuracy between the two groups, t(43) = 2.47, p

=.021. Participants in the digital storytelling group (M = 78.35, SD

6.51) outperformed those in the traditional storytelling group (M
64.26, SD = 7.02) on the measure of grammatical accuracy of their
writing. This suggests that digital storytelling may encourage a
higher degree of linguistic accuracy in EFL writing instruction, which
could be attributed to the visual, textual and interactive elements of
digital storytelling, that collectively encourage more careful

production and revision of language choices.

Table 1
Independent Samples t-Test Results for Post-Test Writing Accuracy
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Standard Deviation Mean Accuracy

p t (SD) (%) N Group
.021 2.47 6.51 78.35 23 Digital Storytelling
7.02 64.26 22 Traditional Storytelling

To determine if digital storytelling influenced student writing fluency,
an independent samples t-test was conducted on post-test fluency
scores between the two groups (digital versus traditional). Fluency
was determined by the number of total words produced in each

student’s post-test narrative writing prompt.

No statistically significant difference in fluency scores was found
between the two groups, t(43) = 0.91, p=.384. The digital storytelling
group wrote, on average, 167.13 words (SD = 23.15) as compared
to the traditional storytelling group, who wrote an average of 161.72
words (SD = 25.19). While students in the digital storytelling group
wrote, on average, slightly more than the traditional storytelling
group, it lacks to provide sufficient evidence to suggest a meaningful
increase in fluency. The researchers ultimately conclude that, in the
short period of intervention, digital storytelling did not provide a

significant impact on EFL learners to producing longer written texts.

Table 2
Independent Samples t-Test Results for Post-Test Writing Fluency

Standard Deviation

p t (SD) Mean Word Count N  Group
384 091 23.15 167.13 23 Digital Storytelling
25.19 161.72 22 Traditional Storytelling
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6. Discussion
The present research assessed the effect of digital storytelling on

the EFL writing ability of Iragi students, particularly focusing on
accuracy and fluency. The findings revealed that digital storytelling
led to noteworthy development in writing accuracy, corroborating
earlier studies that have stressed its constructive effect on L2 writing
guality (Balaman, 2018; Chubko et al., 2020; Oskoz & Elola, 2016;
Tanrikulu, 2020). Nevertheless, the results indicated that digital
storytelling had no significant impact on writing fluency, indicating

that its effect on various components of writing could be different.

The considerable improvement in writing accuracy reported in this
study is consistent with findings from Tanrikulu (2020) and Alemi et
al. (2022). Students made fewer grammatical errors, particularly in
subject-verb agreement, consistency in tense usage, and the correct
use of prepositions and articles. The students also displayed more
target-like use of syntactic structures, which suggests the digital
storytelling process helped the learners internalize grammar rules

more than before (Sauro & Sundmark, 2019).

One possible explanation for this improvement is that the act of
creating and editing digital storytelling required students to focus on
accuracy, thus ensuring that their narratives were both
grammatically correct and well-structured (Castillo-Cuesta et al.,
2021). The repetitive process of writing, receiving feedback, and
editing their texts might have promoted a deeper engagement with

linguistic structures, ultimately leading to greater grammatical
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accuracy. Also, instructional support and feedback offered by
instructors throughout the storytelling experience might have been a
contributing factor in the development of grammatical accuracy

(Balaman, 2018).

In spite of gains in accuracy, the research showed that there was no
notable improvement in writing fluency. Although students could
write texts with greater grammatical accuracy, they did not show
considerable change in the skill of writing fluency. This is partially
consistent with Kim (2018), who discovered that though learners
wrote longer essays following digital storytelling treatment, other
fluency measures, including mean sentence length, mean T-unit

length, and mean clause length remained stable.

One reason for the lack of improvement in fluency is the cognitive
overload of multimedia integration, and narrative structure for
linguistic accuracy. As posited by Lee (2019), processing these
different elements of digital storytelling could have taken up learners'
cognitive capacity, with little remaining for automaticity to develop in
writing. The development of fluency takes ongoing practice and
extensive exposure to real use of language, which perhaps was not
adequately fostered by the relatively brief duration of the intervention

(Biancarosa & Shanley, 2016).

Furthermore, fluency is a multifaceted skill governed by an
interaction of cognitive, linguistic, and affective variables (Suzuki,
2021). Fluency is attained through high levels of automaticity (De

Jong, 2018), which can only be achieved through extensive and

319



Slbeall) g S | il Y gat g Sl oy

ol (i | il Jaadl

repetitive practice over a long duration of time. The seven sessions
provided for writing, editing, plot development, and completion might
not have been enough to allow for adequate time for fluency to

manifest in addition to accuracy.

Yet another crucial feature is that students completed the tasks
individually and not in pairs or in groups, so they did not have
adequate opportunity for unplanned and interactive language
production, which is a crucial element of fluency acquisition
(Villarreal & Munarriz-lbarrola, 2021). Since fluency relies on
spontaneous language use, the absence of peer talk and discussion

could have hindered normal flow and spontaneity in their writing.

Moreover, fluency entails a complicated interaction among cognitive
(Suzuki, 2021), linguistic (Yenkimaleki, 2023), and affective (Suzuki
& Hanzawa, 2021) factors, which cannot be entirely developed
through a sole intervention. Although accuracy can be improved
through systematic practice (Shabani & Hosseinzadeh, 2019; Yu &
Lowie, 2020), fluency necessitates ongoing exposure to the
language and is hence less susceptible to short-term interventions

such as digital storytelling.

The results of the study can be further interpreted with the use of
theoretical frameworks, including multimedia learning theory (Mayer,
2014) and dynamic systems theory (Thelen, 2005). As stated by
multimedia learning theory, the integration of verbal and visual
components achieves optimum learning efficacy, thereby facilitating

cognitive processing and enabling knowledge retention (Mayer,
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2014). In digital storytelling, students underwent various forms of
media, including written text, visual, and sound features, which could
enhance their comprehension of linguistic structures (Xu, 2023).
Through the utilization of multimodal resources, they were capable
of interacting with various patterns of languages, vocabularies, and
narrative styles, thereby resulting in greater precision in their writing
(Nguyen et al., 2020). Nonetheless, the fact that no significant
development of fluency was registered indicates that an overloading
cognitive load might have hindered learners from generating more
fluid text. The extra effort needed to include multimedia content and
organize their stories might have distracted cognitive resources
away from the attainment of fluency, thereby inhibiting learners from

achieving automaticity of written production.

Dynamic systems theory posits that language development is
shaped by a variety of interacting variables, including learner
factors, task requirements, and environmental factors (Thelen,
2005). The digital storytelling process introduced a constellation of
variables, including those related to the learner (e.g., motivation,
background knowledge, cognitive capacity), those related to the task
(e.g., story construction complexity, multimedia integration), and
contextual variables (e.g., teacher feedback, scaffolding,
instructional framework). The above factors did not operate in
isolation; rather, they interacted dynamically with each other to affect
the writing performance of students (Ghafarpour & Moinzadeh,

2020). While motivation and engagement with digital storytelling
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could have increased attention to linguistic aspects, the cognitive
demands involved in multimodal tasks could have hindered the
development of fluency (Lee, 2019). This may explain the
differences noted in learning outcomes (Bui & Teng, 2021), where
accuracy was enhanced but fluency did not show any notable
improvement. As fluency entails less cognitive load and greater
degrees of automation, the greater demands inherent in digital
storytelling might have had a detrimental impact on the learners'
capacity to generate longer, more coherent text in real-time

situations.

7. Pedagogical Implications
The findings of this research on the impact of digital storytelling on

the writing skill of EFL students have practical pedagogical
implications for language teaching. The fact that there was
improvement in writing accuracy suggests that incorporating digital
storytelling in the writing class can be an effective way of language
proficiency and writing quality development. By stimulating students'
interaction with various modes of communication, i.e., written text,
image, and sound, digital storytelling assists in facilitating more
complex and mature applications of language on the learners’ part.
Multimodal practice in this context assists linguistic representations,
situated language learning, and greater cognitive investment in

writing.

With these benefits in mind, teachers and educators might consider

using digital storytelling as an interactive learning experience. Along
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with promoting linguistic precision, digital storytelling can make
students agents of change by promoting agency, self-direction, and
motivation within the language classroom. By engaging in interactive
and creative storytelling experiences, students are better able to
take greater ownership of the learning experience, enhance their
self-expression, and develop a greater connection to the target

language.

8. Limitations
In spite of its contribution, this research also has various limitations

that must be noted. One major limitation is the brevity of the
intervention. Having lasted for eight weeks, the research may not
have been sufficiently long to assess the lengthy implications of
digital storytelling on the language development of students. Writing
skill, and more so fluency, tend to require longer practice and
successive exposure to pedagogical interventions. Future research
could follow up on this problem with the assistance of extended
intervention durations, such as the entire school year or a multi-year
study, to examine the long-term effects of digital storytelling on
writing ability. Another limitation pertains to the possible novelty
effect (Wu & Chen, 2020) whereby the better writing performance
seen in the students could have been affected by excitement and
interest related to using a new digital tool instead of the true
effectiveness of the storytelling approach itself. To control for this
effect, follow-up research may utilize longitudinal designs that

monitor the development of learners over an extended period,

323



Slbeall) g S | il Y gat g Sl oy

ol (i | il Jaadl

thereby ascertaining that benefits extend beyond the initial novelty

phase.

The small sample size of the study is also a limitation to the study's
generalizability. Having only 45 participants, the results may not
adequately reflect the larger populations of EFL students. Follow-up
research needs to use larger, more varied samples to enhance the
external validity of the findings. Finally, whereas a quasi-
experimental design suffices for education research, it may restrict
the extent to which causal relationships can be claimed between
digital storytelling and advancement in writing ability. Using a
randomized controlled trial or mixed-methods design incorporating
gualitative depth would offer an improved insight into the impact of

digital storytelling on EFL writing acquisition.

9. Conclusion

The results of this research provide firm evidence for digital
storytelling as an effective pedagogical tool for the EFL writing
environment. The results reveal that digital storytelling has a positive
impact on the improvement of writing accuracy, reporting its
importance as a tool for linguistic development. This indicates that
the multimodality inherent within digital storytelling allows for
improved language production (Oskoz & Elola, 2016). Nevertheless,
the research discovered that digital storytelling had no profound
effect on writing fluency. Although the participants demonstrated
higher grammatical accuracy, their capacity to write with greater

fluency did not reflect commensurate development. The difference
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underscores the sophistication of language learning in which
accuracy and fluency are cultivated through dissimilar cognitive and
pedagogical processes. The findings of this research highlight the
importance of using a balanced approach in writing instruction,
which indeed improves accuracy, fluency, and overall linguistic
competence. Future research and pedagogical methods should
include additional strategies to enhance fluency along with digital

storytelling to enable overall language development.
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Abstract

This chapter examines generative artificial intelligence as an
environment that changes linguistic meaning-making rather than
merely an additional technical tool. It reviews the implications of
large language models for textual production, the use of artificial
intelligence in language teaching and translation, and the ethical
responsibilities involved in these practices. The discussion draws on
the literature identified in the chapter and distinguishes reported

empirical findings from the author’'s own conceptual proposals.

The first part considers generated text, prompting, hybrid authorship,
and the risks of fabricated content and weakened stylistic agency.
The second addresses applications in learning English as a foreign
language and in translator education, including adaptive learning,
immediate feedback, and collaborative translation. The third
discusses privacy, bias, linguistic justice, academic integrity, and the
continued importance of human responsibility. Across these areas,
technical capability is not treated as sufficient evidence of

educational or linguistic quality.

The chapter proposes the Human—Al Linguistic Meaning
Construction Model, which relates the quality of meaning to human

intention, task context, model capabilities, and critical verification.

332



Gl aslat g R il 5 Abaal 5 A gicl) sl ) | Sl sl 5 Aill) il Limd

Gla ) ve Glem ap | dlad) Juadl)

The model is presented as a conceptual framework with
propositions that can be investigated, not as a framework already
validated by a new experiment within this chapter. The discussion
emphasizes the role of contextual planning, informed use, and
human evaluation in determining the value of technological
integration. Its contribution is to organize relationships among
linguistic practice, educational applications, and ethical governance
while keeping the human participant responsible for assessing the

meaning and reliability of the resulting text.
Keywords: Atrtificial intelligence; Language models; Language
education; Translation; Human agency
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